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ABSTRACT 

This second volume of an annotated bibliography on 
transition from school to work focuses on evaluation methodology, 
efficacy of secondary and transitional services, and related topics. 
The bibliography's scope includes English-language journal articles, 
books, and reports, originally published from 1977 through 1987. For 
each of the 368 entries, the author, title, publication date, 
publisher, key word descriptors, and an annotation are provided. 
Documents are organized by entry number, and the entries can be 
accessed through an author index, key word descriptor index, and 
title index. A "Project Products Listing," arranged in order by 
Office of Special Education and Rehabilitative Services (OSERS) 
competition number, gives bibliographic information for documents 
that have been contributed by OSERS projects. An "OSERS Project File 
Listing" supplies the name, address, and telephone number of a 
contact person for each OSERS project referred to in the 
bibl iography . ( JDD ) 
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The following pnnciples guide our research relafxl to the education and employment of youth and 
adults with speaalized education, training, employment, and adjustment needs 



• Individuals have a basic nght to be educated and to 
work in the environment that least restricts their nght 
to learn a. .J interact *vrth other students and persons 
who are not handicapped. 

• Individuals with varied abilities, soaal backgrounds, 
aptitudes, and learning styles must have equal 
access and opportunity to engage in education and 
work, and life-long learning. 

• Educational experiences must be planned, delivered, 
and evaluated based upon the unique at)ilities, social 
backgrounds, a^rd learning styles of the individual 

• Agencies, organizations, and individuals from a 
broad array of disciplines and professional fieWs must 
effectively and systematically coordinate their efforts 
to meet individual education and emptoyment needs 



• Individuals grow and mature throughout their lives 
requinng varying levels and types of educational and 
employment support 

• The capability of an individual to obtain and hold 
meaningful and productive employment is important 
to the individual^ ouality of life 

• Parents, advocates, and fnends fo-^m a vitally 
important social network that is an instrumental 
aspect of education, transition to employment, and 
continuing emptoyment 



The Secondary Transition Intervention Effectiveness Institute is funded through the Office of Special 
Education Programs, Office of Special Education and Rehabilitative Services, U S Department of 
Education (contract number 300-85-0160). 

Project Officer: Or. Mel Appell 



For more information on the Transition Institute at Illinois, please contact 

Dr Frank R. Rusch, Director 
College of Education 
University of Illinois 
110 Education Building 
1310 South Sixth Str^^t 
Champaign, I'linois 61820 
(217) 333-2325 
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PREFACE 



The Annotated B ib 1 i oqraphy on Trans i t ion from Schoo 1 to Work > 
Volume 2j continues the review of literature pertaining to 
evaluation methodology, efficacy of secondary and transitional 
services) and related topics which was begun in Volume 1. Again 
the intention is to be broad in scope, corresponding to the nature 
of transition. Coverage is not comprehensive, but rather 
representative of what has preceded 'current transition efforts, 
what is going on now, and what is recommended for future analysis 
and study. Volume 2 r*'^es not duplicate Volume 1, therefore using 
both volumes will provide a more accurate review of the transition 
1 i tera ture . 

The organization of Volume 2 is the same as that of Volume 1. Each 
document has been assigned an entry number that is linked to the 
author, title, and descriptor indexes. Each document has also been 
assigned a set of descriptors and an abstract. It is intended that 
each document citation contain enough bibliographic information to 
facilitate finding the item through local library services. A 
"Guide to Entrie^i & Indexes'* has been included to help identify key 
document elements. The "Project Products Listing" allows the user 
to view at a glance, by competition number, material received from 
particular projects. Documents that have been contributed by QSERS 
projects are identified by their competition number and by a number 
at the end of tne citation that corresponds to the "QSERS Project 
File Listing," which will facilitate direct contact with the 
pro jec t . 

Results from last year's survey of audio-visual products by QSERS 
projects are included in the "Project Products Listing" at the back 
of the bibliography. We found that few projects have the time and 
money to proceed with video production. However, many projects 
have expressed interest and have future plans* to develop videos if 
time and money allow. Project contributions to this bibliography 
make these volumes unique and especially useful to others in the 
field of transition for two reasons: the first is that references 
to much of this material are not found in any other comprehensive 
source; the second reason is that project products and material 
reflect what is going on today in practical efforts to implement 
transition. We will continue to appreciate and include these 
valuable contributions from all QSERS projects. 

As more national attention is paid to trans ition in the form of 
state and federal legislation* model programs , and par tner sh i ps 
with business and industry, the more replete is the literature on 
this topic. From year one to year two, we have seen the literature 
grow. We are happy to be a part of this growth with this second 
volume and hope to contribute to the information sharing and 
communication within the field of transition. 

Lynda Nash Leach 
Adrienne Seccia Harmon 
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GUIDE TO ENTRIES 



Entry Number 



32. 



Author 



Date 



Title/journal/publ isher 



Moon, Sherr ill; 
Barcus, Michael 
(Eds. ) ( 1985) . 



Good a 1 1 , Patr ic i a ; 
Brooke, Valerie 



The supported work model of 
competitive employment for c i t i zens 
with sever e handicaps: A guide for 
job trainers , Richmond, VA: 
Rehab ilitation Research and Training 
Center, School of Education, Virginia 
Commonwealth Uni versi ty . 



See Note below for detail 



( Comp 
32) 



No. S^.ISBA - QSER3 File No 



Descr i ptors 



suppor ted emp loyment / job coach / 
vocational evaluation / job placement 
/ follow-up studies / Virginia / 
transition models 



Anno ta 1 1 on 



Th^s manual has been developed for 
persons who are directly involved in 
the placement and training of 
c i t i zens with mental retardation into 
commun i ty-based competitive jobs. 
The process which is described and 
the correspond i na forms which are 
inc 1 uded are basf/d on the work in 
th i s area done ever the past six 
years at Virginia Commonweal th 
Un i ver sity through Pr oject 
Emp loyab i 1 i t y and now the 
Rehabilitation Research and Training 
Center .... 



NOTE: In the Appendices, see the Project Products Listing for 
other material received by QSERS Projects. and the OSERS Project 
File Listing for contacting project. 



GUIDE TO INDEXES 
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Author /Sub ject/Tit le Absenteeism - 2^5 

Accommodation - 19, 12^, 256, 270 

Entry Number _270 , 282, 305, 368, 390 

Adaptability skilis - 300 
Adjustment to disability - 317 
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ANNOTATED BIBLIOGRAPHY ON TRANSITION 



1. 

Geletka, James R. (1986). 

Projects with industry: Its role in transition- Amer icr^n 
Rehabil i tation , 12(3), 2-5. 1^-15. 

Projects with Industry / employer involvement / transition model 

This article explains Projects with Industry (PWI) and confirms 
the supposition that PWI holds great potential as an intervention 
strategy to assist students with disabilities make a successful 
transition from school to work. Emphasis is made on the importance 
of employer participation in the transition process and supported 
wor k /emp 1 oyment program. 

a. 

Funk, Robert J. (1986). 

Lou Harris reached out and touched the disabled community. 
Mainstream ^ IK E ) , 17-19- 

statistical data / Louis Harris survey / disability rights 
movement 

This article discusses some of the findings of the Loi'is Harris 
nationwide telephone survey of disabled Americans conducted in the 
fall of 1985. To the exte,.t that the report reflects the truth 
about disabled people in America, it provides support to the 
disability rights movement and the goals of independence, 
integration, and freedom of choice. 

3. 

Lazar , Alfred L.; Demos, George D.; Gaines, Larry; Rogers, David; 
& Stirnkorb, liary (1978). 

Attitudes of handicapped and norhand icapped universitv students on 
three attitude scales. Rehabilitation Literature , 38 2 ) , ^9-52. 

attitudes / statistical data 

The purpose of the study war to compare the attitudes of 
nonhandicapped and physically handicapped students on three 
scales: the Is of Identity < lOI ) test, the Preferred Student 
Characteristic Scales (PSCS), and the ATHI scale. These scales 
measure social adjustment* desired instructional goals, and 
attitudes toward handicapped persons on an accep t i ng /re jec t i ng 
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ccpit X riUUiTi > rsspsc t X ve 1 y . A ui^cu^a^iun uf the procedures used to 
administer the tests and a survey of the results are provided. 

Wolf ensberger , Wolf (1978). 

The ideal human service for a societal ly devalued group. 
Rehabilitation Literature , 3^(1), 15-17. 

attitudes / human services 

The author attempts to demonstrate how inappropriate, ineffective^ 
or contradictory packaging and presentation of services and 
programs for devalued groups (e.g., the handicap 3d, the elderly) 
negatively influence public attitudes, program funding, hiring 
practices, and architectural barriers affecting these groups. 

5. 

D'Alonzo, Bruno J.; & Morn, Allen A. (1985). 

VTC; Vocational Training Continuum for working with the disabled . 
Seattle: Special Child Publications. 

vocational training / social skills / job placement / vocational 
evaluation / curriculum 

This Continuum is an organized program of instriiction and guidance 
that enables trainers of the disabled to select and prepare them 
for occupatioTiS and vocations- The acquisition of appropriate 
vocational and personal-social skills will facilitate and better 
equip the disabled for the transition from the training environment 
to meaningful employment in sheltered or competitive settings. The 
seven modules - vocational training cont i nu'-m , vocational 
evaluation, work activity-i work adjustment, job training-^ sheltered 
emp loyment , and job p lacement - represent a developmental , 
sequential, goal-directed series of experiences and activities. 

6. 

Jacobs, Angeline M. ; Larsen, Judith K.; & Smith, Claudette A. 
( 1979 ) . 

Handbook for ,ob placement of mental ly retarded workers . 
Cambr idge, MA: Academic Gui Id Publ ishers. 

job placement / vocational training / pre-vocat ional skills / job 
analysis 
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This handbook is designed as a reference manual to be used daily 
by training and placement personnel in regional > state^ and local 
vocational rehabilitation centers; counselors and teachers in 
special education programs in public/private schools and in 
vocational secondary programs; personnel in residential schools or 
hospitals; and personnel in job retraining programs. The jobs 
that are profiled are geared toward the mentally retarded 
individual preparing for independent living and competitive 
employment. This is a tool for use in placement of the mentally 
retarded into jobs. It is not a training manual. This edition is 
a completely reworked and revised edition of the Guide to Jobs for 
the Mentally Retarded . 



7. 

liulick, James A.; & Pueschel , Siegfried M. (1983). 

Parent-professional partnerships in developmental disability 
services . Cambr idge, MA : Academic Gu i Id Pub 1 i sher s . 

parent involvement / interagency cooperation / human services / 
individual education program (lEP) 

Th^ intention in this book is to discuss the working relationship 
between professionals and parents in developmental d i sab i 1 i t ies » 
to examine some of the circumstances that promote collaboration 
and trusts and to look seriously at the future of services and 
collaborative child intervention. 



8. 

Sitlington, Patricia L.; & Easterday, Joseph R. (1986). 

An analysis of employer incentive rankings relative to the 
emp loyment of retarded persons (Working Paper #85-6) . 
Bloomingtonj IN: Center for Innovation in Teaching the 
Handicapped. (Comp. No. 8^.158A - OSERS File No. 26) 

employer involvement / employer attitudes / community analysis 

Th i s paper i s one of a ser ies dea ling with an anal ys i s of 
community work envi roniTtents relative to the employment of the 
severely handicapped. It presents the results of the segment of 
the employer interview that focuses on the incentives perceived as 
most important by employers. The paper reviews briefly previous 
research involving employers, describes the data coll3ction and 
analysis process^ summarizes the results of this analysis, and 
draws some basic conclusions. 
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9. 

Payne, Jame*5 S.; Miller, Allen K.; Hazlett, Robert L.; &i Mercer, 
Cecil D. (198^). 

Rehabilitation techniques; Vocational adjustment for the 
handicapped . New York: Human Sciences Press, Inc. 

vocational rehabilitation / rehabilitation counseling / vocational 
adjustment / vocational evaluation 

This book was created and developed on the premise that 
rehab ili^ation programs represent^ to many handicapped indr vidua Is, 
the link that spans the gap between total dependence and 
livelihood. It was specifically developed for use as a primary 
text for introductory courses in rehabilitation. Section I of this 
book, "Developing Human Resources,'* discusses rehabilitation, the 
theories of Riesman, Heath? M^^slow, Shostrom, Schein, and Graves 
regarding human development, and the rehabilitation counselor's job 
in relation to these theories. Section II, "Vocational Adjustment 
of the Handicapped," focuses on the practical skills needed for 
securing and maintaining vocational resources for the handicapped. 
Section III, "Assessment and Development," describes the research 
supporting the theories of Graves (Section II) and how the 
assessment instruments were developed. 

10. 

New York Area Study Group on Transition (1986). 

Reflections on transition; Model proqra / ^s for youth with 

d isab i 1 i t ies . New York: Center for Advanced Study in Education. 

(Comp. No. 8^*.078C - OSERS File No. 109) 

transition / vocational training / model programs / learning 
disabilities / autism / community colleges 

This compendium of 10 OSERS-funded transition projects in the New 
York City area is a result of networking among the 10 groups and 
their subsequent sharing of information about individual projects. 
The projects described vary greatly - by project focus, persons 
served, sponsoring organizations - and offer narratives of what 
they did, where they succeeded and where they did not, and the 
steps involved. It is hoped that in this process future project 
planners and directors will benefit from these efforts and build 
upon the achievements. 
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11. 

Weatherman^ Richard F.; Stevens, Linda J.; & Krantz > Gordon C. 
(1986) . 

Passages to career; f rafnework for transition policy for mildly 
handicapped young St. Paul, nN: University of Minnesota, 

Dept. of Vocation^ . Technical Education and Department of 
Educational Psychology. (Comp. No. 8^.078B - OSERS File No. 88) 

policy research / transition / model programs 

This do'^unient provides a framework for analyzing current policies 
related to the trans ition of mildly handicapped young adu Its from 
secondary special education through pes t-*secondary vocational 
education to the workplai.** a «d independent living. In Chapter I 
transition is defined and t;ie ecology of transition is viewed in 
light of policy analysis and development. Chapter II reports the 
results of a review of the literature on transition services for 
mildly handicapped young adult*:. A number of recent follow-up 
studies of vocational outcomes are reviewed. Chapter III provides 
a conceptual framework for examining the process of transition and 
the last chapter briefly restates the components of the structure 
for analysis pressnted in this report. An appendix presents three 
alternate method^ of applying the framework described in Chapter 
III . 



IS. 

Seidenberg, Pe^arl L. (1986). 

A framework for curriculum development for secondary learning 
disabled students ( Posi t ion Paper Ser ies : Document No . 3 ) . 
Greenvale, NY: Long Island University Transition Project. 
(Comp. No. 8^.078C - OSERS File No. 101) 

curriculum / learning disabilities / post-secondary education 

The research on learning disabilities <LD) in adolescents and young 
adul ts and the findings from research on metacogni t ive development 
and i ts impeic t on dwademic learning provide a framework for the 
design of a secondary curr iculum found at ion program for the 
college-bound learring disabled high school student. The research 
on LD secondary and post-seconciar y students identifies specific 
areas of academi c need r el at i ve to the defttands of classroom 
settings and also characterizes the type of intervention that is 
most effective in promoting learning for many LD students. At the 
same time, the work on the development of metacogni t ion, 
particular?y as it relates to learning from text, ide^ ifies the 
critical content variables that have to be considered when 
designing curr iculum for secondary LD students that can enhance 
their opportunitl es for success in college sett i ngr* . 
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DaviSy C. Leonard; DoIIahanf Jane; Jacobs^ Marge; Jaeger ^ Arnold; 
i Maricif Teddi (1986). 

A liuide for parents of college-bound learning disabled high scho o 1^ 
s tudents (Position Paper Series: Document No. 7). Greenvale, t^V: 
Long Island University Transition Project. (Comp. No* 8^.078C - 
OSERS Fi le No. 101 ) 

parent involvement / learning disabilities / post-secondary 
educat ion 

An i ncreasi ng number of two- and f our -^^ear co ] 1 eges and 
universities throughout the United S' .tes are accepting qualified 
learning disabled students. With the increased emphasis on making 
college orograms available for LD students, parents should 
participate with their children in the investigation of colleges 
that offer the facilities and support systems that will enable the 
learning disabled candidate to achieve success in college. This 
"Guide for Parents of College-Bound Learning Disabled High School 
Students'* provides a framework for the college selection process. 

Seidenberg, Pearl L. (1986). 

Curriculum-based assessment procedures for secondary le ninq 
disabled students; Student-centered and programmatic implications 
(Position Paper Series: Document No. ^). Greenvalei NY: Long 
Island University Transition Project. (Comp. No. 8^.078C - 
OSERS Fi le No. 101 ) 

curriculum / learning disabilities / post-seconc ry education / 
trans i t i on 

nany of the problems encountered by learning disabled high school 
students in the transition from secondary to post -secondary 
education settings can be minimized if planning for transition 
occurs at high schooi entry. Transition planning for the 
college-bound learning disabled student needs to include the design 
of a relevant high school curriculum based on the requisite 
entry-level skills that have been identified as important for 
success in college settings. At the same timet curriculum- 
referenced assessment procedures that focus on these sk i 1 Is need to 
be developed and implemented in order to link assessment results 
with instructional planning. The student-centered and programmatic 
implications of a cur r icu lum-based approach to instructional 
decision-making for the co 1 lege- bound LD high school student are 
descr ibed • 
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15. 

Seidenberg, Pearl L. (1986). 

Getting the gist; Relating text processing research to reading and 
writing instruction for learning disabled secondary students 
(Position Paper Series: Document No. 5). Greenvalej NY: Long 
Island University Transition Project. (Comp. No. 8^,078C - 
OSERS File No. 101 ) 

curriculum / learning disabilities / text processing 

The abilities to comprehend ano formulate expository writing are 
essential for the learning disabled (LD) secondary students' 
success in secondary ard post-secondary education settings. It is 
proposed that the concepts derived from current theories and 
research in text processing and the procedures for providing direct 
instruction outlined in text processing training studies can 
provide a guide for the improvement of instruction in both reading 
and writing for LD secondary students. 



16. 

Tindall , Lloyd W. (1981 ) . 



Vocational educat ion models for linking agenc ies servi ng the 
har^dicapped . Technical assistance report . Madison, WI : 
University of Wisconsin, Wisconsin Vocational Studies Center. 
(Sponsoring Agency* Office of Vocational and Adult Education, 
Washington, D. C. ) (ERIC Document Reproduction Service No. 
ED 218 525) 



interagency cooperation / model programs / vocational education 

This report describes the technical asssistance provided to the 
states of New Jersey^ Maryland, and Virginia during a project on 
vocational education models for linking agencies serving the 
hand i capped . Described first are the nature and scope of the 
project. Covered in a summary of technical assistance provided to 
New Jersey ars the New Jersey Vocational Educational Education 
model for Linking Agencies Serving the Handicapped, pilot counties, 
the New Jersey Interagency Linkage Project time line, and 
assessment of New Jersey implementation activities. Next, various 
aspects of the Virginia project are discussed, including models for 
linking agencies servi. ig the handicapped in Virginia, four 
county /city pilot mo dels, and Virginia's c.;»." ent condition of 
interagency 1 i nkages to improve the vocational education uf 
handicapped persons. In a section on assistance to Maryland, the 
Maryland vocational education models for linking agencies serving 
the handicapped are outlined along with the development of a 
resource manual concerning cooperative planning for the 
handicapped* Provided in an overview of the resource manual is 
information on legal mandates, cooperative agreements, relating 
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state ^nd locdl sc^rvices? ^u^ding? service delivery the local 
level, career and vocational program delivery, monitoring and 
evaluation. 

17. 

Goldstein, flarjorie T. (1792). 

A regional model to promote linkages to support vocational 
education for the handicapped . West Orangef NJ : Educat lonal 
Funding Improvement Center Northeast. (Sponsoring Agency: New 
Jersey State Dept . of Education, Trenton Division of Vocational 
Educat ic n and Career Preparat ion. ) (ERIC Document Rep rod uc t ion 
Service No. ED 223 791) 

model programs / interagency cooperation / job placement 

This manual describes a regional linkage model developed to bridge 
the mildly handicapped student's school and post-school job 
training by u«>ing a consortium of local professional personnel 
(vocational and special educators), representative's of business 
and industry, and representatives of public and private agencies 
concerned with work placement of handicapped persons. It first 
discusses preliminary steps the consortium took, including 
exploration of ways to create better linkages and examination of 
obstacles to successful placement of the handicapped and their 
career-related needs. The next section describes the mode] that 
provides for classification of the students by the scnool and 
school-based actions in collaboration with parents to facilitate 
development of vocational/special education programs for mildly 
handicapped youth. The 19 components of the model are discussed, 
and the role of the four sectors — schools, home, social service 
and rehabilitation agencies, and business and industry — that 
share responsibility' -^or that component is also described. A 
final discussion focuses on some process issues, namely time 
constraints and participants* commitment to the project and three 
issues related to developr.ent of the model: schools as initiators 
of the process > communication dynamiv"s, and the organizational/ 
individual nature of linkage endeavors. Appendixes include a 
glossary, lists of project participants and advisory committee 
members, and an abstract. 



18. 

Healas, Donald V, (1978, May). 

Vocational edrcation*s role in establishing secondary students in 
busine ss and industry . Paper presented at the National Conference 
on Job Creation and D:^velopment , Crystal City, VA. (ERIC Document 
Reproduction Service No. ED 159 328) 

vocational education / transition / job placement 
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Vocational •ducation does not create jobs, but rather is a force in 
readinessj meeting *:he demand for workers by the business- 
industrial complex. At the heart of the process of providing job 
opportunities to urbcn youth in Cleveland are the vocational 
teachers and teacher coordinators who have the primary 
responsibility for placement and followup. Besides technical 
advisory committees which, as representatives of the business- 
industrial complex, assist in opening doors to employment 
opportunities, various programs have been developed to help 
students make the transition from school to work: the job 
p lacement program , school-to-work li nkage program , occupational 
work experience program, cooperative work experience program, and 
early job placement. Cooperative work experience programs have 
been found to be both popular and successful, with 10*A of the 
students r emai ning with the work ex per ience companies after 
graduation. Since 69% of students in grades 11 and 12 enroll in 
vocational educatioT) programs, there is some assurance that 
minority groups, the economically disadvantaged, and the 
handicapped are involved. Thus, vocational education has achieved 
some success in assisting youth and adults in the transition from 
school to work; but in assisting them in establishing themselves as 
er repreneurs, it has encountered several barriers: lack of 
investment capital, lack of business experience, and lack of a 
well-defined self-concept on the part of the students., To maintain 
and ultimately increase the level of cooperation and involvement 
that vocational education programs have achieved with the community 
and the business-industrial complex, the programs must continue to 
communicate with and respond to the world of work. 



19. 

Brolin, Donn E.; S. Kolstoe, Oliver P. (1978). 

The carerr and vocational development of handicapped learners 
(Information Series No. 135). Columbus, OH: ERIC Clearinghouse 
on Adult, Career, and Vocational Education. (Sponsoring Agency: 
National Institute of Education, Washington, D. C.) (ERIC 
Document Re';>roduc t ion Service No. ED 166 ^19) 

voca t io na 1 educat ion / curricul um / parent i nvo 1 venent 

The state of the art of career education for handicapped persons 
was reviewed beginning with the events and developments which have 
aided in the growth of career education for the handicapped since 
1971. Specific career education needs of the handicapped were 
identified, and the concept of career education was clarified. 
The study examined relevant research on the roles of occupation, 
citizen, family, and avocation associated with persons who are 
deaf, hard-of-hear ing , blind, partially sighted, crippled, health 
impaired, mentally retarded, emotionally disturbed, learning 
disabled, or multi-handicapped. Research conducted to evaluate 
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the effectiveness of various curricular approaches in this field 
was also studied. Finally^ r^'^^earc^^ in the areas of teaching 
counseling methods and career assessment* exploration) and 
preparation for the handicapped was reviewed. The research 
indicated that only now are school systems beginning to retool and 
initiate a comprehensive array of services: infusion of total 
school resources? community participation? and family involvement. 
Based on past i^esearch and reviews of research in progress? ten 
genera 1 i ;;at ions were drawn • 

20. 

Phelps, L. Allen (1986? April). 

T ransitional programming for special needs youth .' Paper presented 
at the 1985-86 Distinguished Lecture Series on Employment-Related 
Education and Training for Special Populations, Long Beach? CA: 
Vocational Education Program? California State University. 

transition / evaluation / federal legislation 

This paper reviews the historical origins of the transition 
movement and provides a conceptual fremework for examining 
transition programming and services. Additionally? the paper 
reviews three federal programs providing transitional services? 
identifies some effective practices emanating from these programs? 
and concludes with a series of observations i^nd policy 
recommend at ions . 



Findall? Llo/d U;. ; Gugerty? John J.; Dougherty? Barbara B.? 
Heffron? Thomas J.? Reschke? LaVonne A.; & Schafer? Lois A. 
< 1986) . 

Replicating jobs in business and industry for persons with 
disabilities (Vol. 1). Madison, WI : Vocational Studies Center, 
School of Education? Un iversity of Wisconsi n-Mad i son . 

jrb analysis / job matching / job placement 

This publication provides information about jobs performed in 
business and industry by persons with disabilities. Each job 
described in this catalog is performed by a specific person who is 
disabled. Readers should not conclude that such jobs are the only 
ones that persons with similar disabilities could perform? 
although these jobs might be replicated for persons with similar 
disabi 1 i t ies . Each description can be used to stimulate think ing 
about additional jobs that persons with disabilities could 
perform. The job descriptions in this publication are cross 
referenced by disability and job title. Some jobs included in 
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this publication show that persons with severe disabilities can 
work full time* receive employment benefits, and achieve vocational 
independence. The information on each job description in this 
catalog was provided by employers* employees who are disabled* job 
placement specialists* and other interested persons. 



as. 

Natriello, Gary (Ed.) (1986). 

School dropouts: Patterns and policies CSpecial issue]. 
Teachers Cclleoe Record > 87(3). 

data analysis / educational outcomes / secondary education 

This special issue of the Record brings together a set of articles 
that call attention to a continuing problem in American education* 
the significant numbers of students who fail to graduate from high 
school. The articles in this issue cover two general aspects of 
the dropout phenomenon: the patterns of dropping out evident among 
American youth and the policies developed and implemented to reduce 
the incidence of dropping out. Together the articles 1 this issue 
present a panorama of the current thinking of researchers and 
policymakers concerned with the dropout problem in our schools. 



S3. 

Schwamm? Jeffrey B. (1986). 

Transitional service centers: From school to work for students 
with developmental disabilities. Rehab i 1 i tat ion Literature , 
V7(9-10), S36-239. 

Transitional Service Centers (TSC) / Association for Retarded 
Citizens (ARC) / interagency cooperation 

Graduation is a period of "transition" between the ^security and 
structure of school and the opportunities and »-isks of adult life. 
Successful transition is measured by the quality of a person's 
employment* residential environment* and social and interpersonal 
network. A variety of projects throughout the country have been 
funded by the Administration on Developmental Disabilities (ADD) 
and the Office of Special Education and Rehabilitative Services 
(OSERS) to mobilize existing public and private agencies* 
voluntary organizations* job training and p lacement resources * the 
media* and corporate leaders to increase the emp loyab i 1 i ty of 
persons w i th d isab i 1 i t ies . The Assoc i at ion for Retarded Ci t i zens 
of the United States was funded by th^ ADD to establish a national 
system of Transitional Service Centers (TSC) that will ensure 
appropriate direction and the availability of needed services and 
prog-ams for students and recent graduates who are mentally 
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retarded and have entered that perioa of transition from school to 
wo rk m 

Szymula, Gary; & Schleser, Robert C. 1986. 

A reappraisal of vocational evaluation from an ecological systems 
perspective. Rehabilitation Literature « V7(^"10), SS^t-SS9. 

vocational evaluation / job analysis / work env i ronme'^^t 

Vocational evaluation has a foundation in the traditional 
psychological approach with emphasis on the clinical model. This 
has resulted in a primary focus on individual issues such as 
attitude and motivation anc^ has led to the neglect of ecological 
concerns such as hiring practices or social-economic policies, 
which may lead to occupational disabilities. This article presents 
a critical review of vocational evaluation from an ecological 
systems perspective. The intent will be an integration of both 
areas leading to a new model of the vocational assess.i^ent 
process. A description of traditional practices of vocational 
evaluation will be followed by an overview of emerging system 
approaches. Issues of environmental resources and bias will be 
discussed along with potential alternatives and systematic tactics 
for app 1 icat ion. 

25. 

Chadsey-Rusch , Janis; & Hanlry-Maxwel 1 , Cheryl (Eds.) (1986). 

Enhancing tra nsition from school to the workplace for handicapped 

yQ^^^> ■ Personn el preparation impl icat ions . Urbana-Champaign , IL: 

National Network for Professional Development in Vocational 
Special Education, University of Illinois, Office of Career 
Development for Special Populations, College of Education. 
(Sponsoring Agency: U. S. Department of Education, Office of 
Special Education and Rehabilitative Services, Special Education 
Programs . ) 

transition / personnel preparation / vocational education / 
special education 

This document includes twelve invited papers that were presented 
at a series of conferences sponsored by the National Network for 
Professional Development in Vocational Special Education. It is 
the intent of this document to improve ex i st ing per sonne 1 
preparation programs and to establish new programs that enhance 
transition activities for youth with handicaps. 
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Educational Service Unit #9 (1986). 

Developmental training program; Individual educational 
pi an/ individual transitional plan . Hast ings , NE : Author . 
(Comp. No. 8^.158C - QSERS File No. 37) 

individualized transition plans / model programs / special 
education / rural areas 

The curriculum model and implementation procedures outlined in 
this manual for the Developmental Training Program are the result 
of three years work in the development and field testing of the 
model by ESU-DTP staff and teacliing personnel. The model and its 
implementation were necessitated by two significant trends in 
special education. These trends are first, the current emphasis 
upon teaching functional skills in the natural environment and 
second, the need for educational programs to demonstrate 
measur abi 1 i ty , repor tab i 1 i t y , and accountability. The DTP model 
is described by primary level and secondary level in the 
implementation sections of the manual. 



a?. 

Educational Service Unit #9 (1986). 

Cooperative vocational program. Curriculum Nodules (Volume 1/ 
Volume II). Hastings, NE; Author. (Comp. No. 8^.158C - QSERS 
File No. 37) 

curriculum / social skills / model programs / vocational training 
/ rural areas 

These two volumes of curriculum modules focus on social and 
vocational skills the student will need in looking for and 
maintaining employment. Each of the 1^ modules includes rationale 
goals, and instruction. The 1^ areas of iristruction are: 

(I) personal hygiene, (2) safety, (3) language skills, 
(^) questioning skills, (5) personal interaction, (6) job 
maintenance skills, (7) time management, (8) decision making, 
(9) transportation/map usage, (10) money management, 

(II) measurement skills, (12) job hunting, (13) career awareness, 
and (1^) interviewing skills. Charts, checklists, and activities 
are included. 



28. 

Educational Service Unit #9 (1986). 



The cooperative vocational program . Hastings, NE: Author. 
(Comp. No. 8^.158C - QSER3 File No. 37) 
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model programs / rural areas / vocational education / vocational 
training 

The purpose of this handbook is to provide rural school 
administrators and teaching personnel with information concerning 
the development and implementation of Educational Service Unit 
(ESU) #9's vocational service delivery model for handicapped 
youth. It is suggested that the handbook be used as a resource by 
educators who are interested in designing a similar type of 
service delivery plan in their own school district. In the first 
hal of the handbook information is presented concerning topics 
suc^. as the development and implementation of the vocational model, 
its purpose and goals, characteristics of the student population, 
etc. The second half of the handbook includes a collection of 
sample program tools and procedures used by the secondary resource 
teachers. The curriculum development process used by ESU #9 
teachers to construct their vocational modules is briefly 
descr ibed . 



29. 

Shell, Duane F.; Horn, Christy A.; L Severs, Mary K. (1986). 

Ule do - they do; A model for practical service program 
evaluat ion . Lincoln, NE: Educational Center for Disabled 
Students, University of Nebraska. (Comp, No, 8^.078B - QSERS File 
No, 89) 

model prograc^s / program evaluation / post-secondary education 

The WE DO - THEY DO model was developed to provide an evaluation 
methodology that can be utilized by service providers to assess 
ongoing program implementation and outcomes. This paper provides 
a description of the development of the Model, an overview of 
Model operation, and examples drawn from the Educational Center for 
Disabled Students concerning use of this model. 

30. 

Bolton, Brian (Ed.) (1983). 

Vocational adjustment of disabled persons . Baltimore, MD: 
University Park Press. 

vocational adjustment / job placement / vocational training / 
social skills / be avioral assessment 

This booK is an introduction to the conceptual issues and service 
strategies that focus on the vocational preparation of handicapped 
persons. The volume consists of eleven chapters that address 
three primary aspects of the vocational adjustment process. The 
first three chapters establish a conceptual foundation for the 
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subject by reviewing key areas in tne vocational^ soc i o 1 og i ca 1 v 
and motivational literature. Chapters ^ through 6 are concerned 
with methods and procedures for assessing the handicapped person's 
vocational potentialf and chapters 7 through 11 outline strategies 
and techniques for facilitating the vocational adjustment of 
rehabilitation clients. Vocational Adjustment of Disabled Persons 
was designed as a companion volume to the earlier Psychosoc i a 1 
Adjustment to Disability ( 1 978 ) . 



31. 

Bellamy? G. Thomas; Horner, Robert H.; & Inman, Dean P. (1979). 
Vocational habilitation of severely reta^rded adults; A direct 
service techno logy . Aust in, TX : Pro -Ed . 

accommodation / vocational training / task analysis / behavioral 
training str a teg ies 

The purpose of this text is to describe the procedures that are 
currently available for vocational habilitation of severely 
retarded adults. Although procedural information has been 
accumulating for the last two decades, little effort has been made 
to compile this information in a handbook for persons responsible 
for service delivery. The authors' intent is twofold: to 
increase the efficiency and success with which vocational services 
are provided to severely retarded persons and to expedite the 
extension of habilitation services to these individuals 
nat ionwide . 



32. 

Vandergoot, David; & Worrail, John D. (Eds.) (1979). 

r lA:.ement in rehabilitation; A career development perspective . 
Austin, TX: Pro-Ed. 

job placement / vocational rehabilitation / vocational evaluation 
/ accommodation / job analysis 

This book is intended to provide rehabilitation professionals and 
students with an overview of placement and career development 
concepts and practices. It can be used to organize rehabilitation 
services to better meet the employment needs of people with 
d i sab i 1 i t ies . 



33. 

Power, Paul W. (198^). 

A guide to vocational assessment . Bal*:imore, fiD; University 
Park Press. 
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vocational evaluation / job placement / vocational rehabilitation 

This book presents many aoproaches and guidelines that enable 
rehabilitation professionals to integrate assessment into their 
daily responsibilities. Each chapter is designed to assist 
professionals not only in acquiring knowledge about evaluation, 
but also in learning how to apply this understanding to their 
clients. Each chapter concludes with a case study of a disabled 
person . 



3^. 

Rusch, Frank R. (Ed.) (1986). 

Competitive employment issues and strategies . Baltimore, MD: 
Paul H. Brookes Publishing Co. 

competitive employment / model programs / personnel preparation / 
parent involvement / social skills 

This book has been developed to provide a forum for review of the 
research in the human services fields that is related to 
employment services for persons with handicaps. In particular, 
competitive employment has progressed sufficiently to offer 
solutions to many of the employment problems encountered by the 
handicapped. The primary emphasis is on issues and strategies in 
competitive einp 1 oyment . The strategies presented relate to a new 
competitive employment model referred to as "supported work" which 
in turn leads to competitive employment. This text is intended 
for advarced undergraduate and graduate students, researchers, 
service providers, and others interested in improving employment 
opportunities and enhancing quality of life for persons with 
hand icaps . 



35. 

Azrin, Nathan H. ; & Besalel, Victoria A. (1980). 

j ob club counselor's manual; A behavioral approach to vocational 
c junsel ing , Austin, TX: Pro-Ed. 

job club / vocational counseling / behavioral assessment 

This book provides a program for implementing the job club 
approach to finding employment for handicapped people. It 
describes a method of job-seeking that has been found to be more 
than 907. effective in obtaining jobs for varied subpopu 1 a t ions , 
including normal job seekers, the handicapped, professionals, 
welfare recipients, youth, and college students. The book offers 
many printed forms, outlines, sample scripts, and schedules to 
simplify performance of the standardized activities. 
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36. 

Schalock, Robert L. (1983). 

Services for developmental ly disabled adults: Developmenti 
implementation) and evaluation , Baltimore, MD: University Park 
Press. 

program evaluation / human services / program development / 
vocational rehabilitation 

This book focuses on the major problems an administrator must 
overcome in planning, implementing, monitoring, and evaluating 
services for developmenta 1 ly disabled adults. Topics dealt with 
are understanding an organization, community attitudes, strategic 
planning, and implementation of programmatic services. The book 
concludes with a look at the future in developing a comprehensive 
service delivery system and suggests that sound rehabilitation, 
economic, and management principles will improve the measur abi 1 x ty , 
repor tab i 1 i ty , and accountability of programs. 

37. 

Parrish, Linda H.; & Kok, Marilyn R. (1985). 

Procedures handbook for special needs work-study coordinators . 
Rockville, MD: Asnen Systems Corporation. 

vocational education / work-study programs / pre-vocat ional skills 
/ soc ia 1 sk i 1 1 s 

This handbook is intended to be used as a tool for improving 
individuals' program and prof ess i ona 1 performance in special 
education delivery. The purposes in writing this book have been 

(1) to inform administrators of the program goals, strengths, 
weaknesses, merits, and advisable methods for work-study programs, 

(2) to inform work-study coordinators on topics of greatest concern 
to their program - coordinating employment, laws and regulations, 
resources , ( 3 ) to instruc t work -study coordinators on the skills 
needed to run such a program, and (^) to share work-study 
coordinators' expertise. 

38. 

Bailey, Jon S.; Shook, Gerald L.; Iwata, Brian A.; Reid, Dennis H.; 
& Repp, Alan C- (Eds.) (1968-1985). 

Behavior analysis in developmental disabilities . (Journal of 
Applied Behavior Analysis, Reprint Series, Vol. 1.) New York; 
PI enum Press . 

behavioral assessment / social skills / personnel preparation / 
vocational training / community integration 
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This volume contains the most representative studies in research 
in developmental disabilities which have been published in JABA 
over the last eighteen years. It is the intent of the editors 
that this volume will also serve as an authoritative and 
up-to-date reference source for the increasing numbers of 
professionals — special educators, psychologists, occupational and 
physical therapists, program supervisors — who provide treatment 
to developmental ly disabled children and adults. The book is 
organized into nine sections, the first of which is entitled 
"General Issues in Assessment and Intervention" and is a 
compilation of articles that trace the historical roots of 
behavior analysis methodology. The rest of tha book is organized 
by topic area — "Self-help Skills," "Language and Social 
Behavior," "Vocational Skills," "Community Survival Skills," 
"Aggressive and Disruptive Behavior," "Se If -In jur ious and 
Stereotyp'-i Behavior," "Behavioral Medicine Applications," and 
"Staff Training and Management." 



39. 

Falvey, Mary A. (1986). 

Community-based curriculum; Instructional strategies for students 
v^ith severe handicaps . Baltimore, MD; Paul H. Brookes Publishing 
Co. 

community integration / curriculum / vocational evaluation / 
social skills / vocational t>^aining 

This book explores the bases for a positive, full community-based 
instructional program. Issues of assessment, training, and 
evaluation are emphasized. Discussed are training issues relevant 
to upgrading community ski.lls, domestic skills, recreation and 
leisure, vocational ability, motor coordination, communication 
ability, and functional academic skills. Issues and strategies 
for teaching both functional skills and age-appropriate skills are 
presented. Included are sample activities, materials, and tasks 
for purposes of illustration and also for use as models. 

Halpern, Andrew S.; Close, Daniel W.; & Nelson, Debra J. (1986). 

On my own: The impact of semi-independent living programs for 
adults with mental retardation , Baltimore, MD: Paul H. Brookes 
Publishing Co. 

independent living / program evaluation / follow-up studies 

The authors have described important trends in the development of 
independent and semi-independent living services for adults with 
mental retardation. This book presents an in-depth study and 
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analysis of the lives of approximately 300 adults with mental 
retardation who live in more than thirty semi-independent living 
programs. The findings and perf^r ?c t i ves of detailed interviews 
with these clients and staff prove that the adjustment of adults 
with mental retardation to community life is quite good> with 
little evidence of serious problems. The design of this study 
also includes a six-to-eight month follow-up evaluation of clients 
and service programs* providing an opportunity for a more 
Prospective analysis of adjustment. The problems of serious 
1 evel s of unemp loyment and under emp loyment $ too little ac t i ve 
leisure opportunities outside the home* and some service 
deficiencies are discussed through the perspectives of the 
clients* staff* and the researchers themselves. This book is 
intended for parents* professionals* and others concerned with 
developing the full potential of c.iti^'ens with mental retardation. 



^1. 

DeLoach* Charlene P.; Wilkins* Ronnie D.; & Ualker* Guy W. (1983). 

Independent 1 ivinq ^ Philosophvi process* and services , 
Baltimore* MD: University Park Press. 

independent liv ng / model programs / social skills / human 
services 

This book introduces independent living as an academic discipline. 
It discusses the pnilosophy behind the independent living movement 
as well as the practical issues that are important to the service 
provider. It encompasses all types of disabilities affecting 
persons from childhood to old age* and relates these disabilities 
to the services required to maintain these people at their maximum 
level of functioning within their own communities. 

Valletutti* Peter J.; & Bender* Michael (1982). 

Teaching interpersonal and community living skills; A curriculum 
model for handicapped adolescents and adults . Baltimore* MD : 
University Park Pre^s. 

social skills / curriculum / community integration 

Valletutti and Bender's book provides a model for teaching 
interpersonal and community living skills to handicapped 
adolescents and adults. It is written and organized from a 
socio logical and f unc t iona 1 perspec t i ve and features curr icu lum 
objectives* model instruction plans* relevant il lustrations* 
instructional resources* and the dimensions of the learning task. 
It emphasizes those skills pertinent to the individual in his role 
as worker* consumer* resident* citizen* learner* and participant 
in leisure activities. 
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^3. 

Bolton, Brian (Ed.) (1987). 

Handbook of measurement and evaluation in rehabilitation ( End 
ed.). Baltimore, MD: Paul H. Brookes Publishing Co. 

vocaticnal evaluation / vocational rehabilitation / personnel 
preparat ion 

This second edition was designed for use by practitioners whose 
primary function is to translate the results of client assessment 
into an effective program of rehabilitation services. The major 
objective of the handbook is two-fold: to serve as ci textbook for 
preparing rehabilitation counselors to understand the results of 
pi«ycho log ica 1 and vocational evaluations, and to use tha 
information as a basis for program planning with clients*. 
Secondary purposes are to serve as a source book for specialists 
who conduct psychological and vocational evaluations of per«90ns 
with disabilities, and as a reference volume for researchers who 
design projects to evaluate the efficacy of rehabilitation service 
programs . 



Kanfer, Frederick H.; & Goldstein, Arnold P. (Eds.) (1986). 

Helping people change; A textbook of methods '3rd ed . ) . 
New York: Pergamon Press. 

behavioral training strategies / behavioral assessment / 
psycho soc i a 1 ad jus t men t 

This third edition provides an overview of current methods of 
behavior change. Each chapter is written by a recognized expert 
and presents a set of procedures emphas i 2 i ng the techn iques of a 
given approach . Br ief introduc t ions to theory and 
conceptualization are followed by presentation of methods and 
illustrations from actual experiences of the author(s) or from 
pub 1 ished sources • 



<»5. 

Rusch, Frank R. (1996). 

Supported work: An introduction. I nterchanqe , 7(1), 1-6. 

supported work / model programs / personnel prepa^-ation / 
vocat iona 1 rehabilitation 

The purpose of this article is to introduce supported work. 
Supported work is a relatively new term and relates to the use of 
new, improved "best practices" that have been shown to be 
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effective in efforts to employ competitively persons with severe 
disabilities. Supported work embraces contemporary ideology that 
conflicts with current efforts to ''provide services" without 
consideration to the social value of those services The first 
section of this paper concentrates on what is new and different 
about supported work; the second section provides an overview of 
the characteristics of the suppor ted-work approach^ the target 
populations that have been exposer* to supported work programs 
offered by a local provider in Illinois* and the staffing and 
funding patterns that have been used by the Illinois program. The 
final section of this paper offers recommendations for personnel 
preparation. 



Wircenski, Jerry L. (1982). 

Emp loyab i 1 i ty skills for the s&ecial needs learnert An integrated 
program of reading^ math> and daily living skills . Rockville> MD: 
Aspen Publishers, Inc. 

social skills / vocational training / job placement / curriculum 

The five units in this curriculum manual are designed to assist 
the classroom teacher in the delivery of emp loyab i 1 i ty skills to 
special needs learners and to aid these students in a successful 
transition from school to work. This manual can be used with 
students who are enrolled in prevocat ional , vocational? 
cooperative work-study, or career education programs at the middle 
school and secondary school levels. All materials are designed 
for students who have displayed deficiencies or who lack knowledge 
in the understanding of those factors necessary for employment. 
The accompanying reading and mathematics activities are written 
for students who are below grade level in these two basic ski 1 Is 
and are geared for use in both large and individualized 
instructional settings. It is intended that these lessons will 
help special needs learners to develop the socializations 
communication, financial management, values clarification, and job 
procurement and retention skills necessary for their successful 
entry into the world of work. 



^7. 

Walker, Hill M.; McConnell, Scott; Holmes, ^ "orah; Todis, Bonnie; 
Ualker, Jackie; & Golden, Nancy (1983). 

The Walker social skills curriculum; The ACCEPTS program . 
Austin, TX : Pro-Ed. 

ACCEPTS / curriculum / social skills / personnel preparation 
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This curriculum manual is designed to teach critically important 
teacher and peer-to-peer «ocial-behavioral competencies essential 
for a successful adjustment to the behavioral demands of mainstream 
settings. The major goal of the ACCEPTS curriculum is to prepare 
handicapped children to enter and perform satisfactorily within 
less restrictive settings. A secondary goal is to teach directly 
skills that facilitate classroom adjustment and contribute to peer 
acceptance. Teachers in special education and regular classrooms 
are viewed as the primary consumers of this curriculum. The 
ACCEPTS curriculum uses a direct instructional and competency-based 
approach to teaching social skills. Twenty-eight skills grouped 
into five major content areas are taught. The areas are 
(1) classroom skills, (2) basic interaction skills, (3) getting 
along, (^) making friends, and (5) coping skills. 



^8. 

Meers, Gary D. (1980). 

Handbook of special vocational needs education . Rockville, MD: 
Aspen Systems Cor por at i on . 

vocational education / program evaluation / personnel preparation 
/ federal legislation / curriculum / work-study programs 

This book was written for three reasms: (1) to fill the void that 
currently existed xn the literature dealing with special needs 
programming, (2) to provide an information base from which 
teachers, administrators, parents, advocates, and any other 
involved individuals can make well-informed decisions concerning 
progra'^ming for special needs students, and (3) to assist special 
needs students in progressing along a career pathway. There are 
three main sections in the book. Section I deals with the 
foundation of special vocational needs orograms. Section II 
serves as the base for program development implementation. 
Section III contains information about program evaluation, 
administration, and personnel needed by special needs students. 
Appendices and a glossary are included. 

We^sgerber, Robert A.; Dah 1 , Peter R.; & Appleby, Judith A. 
(1981 > . 

Training the handicapped for productive employment . Rockvi lie, 
MD: Aspen Systems Corporation. 

vocational training / job placement / interagency cooperation / 
individualized education program (lEP) 

The purpose of this book is to enlarge the perspectives of those 
who have an opportunity to help shape the lives of the handicapped 
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in relevant vocational preparation and successful entry into an 
occupation for which they are qualified. The book begins with a 
review of various disability categories and their characteristics 
as a background for understanding. It proceeds with chapters on 
an analysis of the human system* a review of the mandated federal 
programs* the critical need for coordination between vocational 
education and the business community* the importance of job 
placement, the integration of the employee into the work force, 
alternatives for accommodation, and modification of training in 
the business setting so that special needs of handicapped persons 
are met. Appendices include further illustrative materials. 



50. 

Miller, Sidney R.; & Schloss, Patrick J. (1982). 

Career-vocational education for handicapped youth . Rockville, riD • 
Aspen Systems Corporation. 

vocat'^nal education / behavioral assessment / career guidance / 
secondary educdit ion 

This book addresses career and vocational education within the 
context of human development, including motivation, values 
development, and adolescent sexuality, and proposes program 
implications and practices. It describes practical classroom 
instructional/intervention strategies that are based on concepts 
and data from the current professional and research literature. 
Also discussed is the interrelationship among the handicapped 
adolescent, the school, outside support agencies, and the 
employe^. The authors describe exemplary programs for 
secondary-aged handicapped youth. The book concludes with a 
chapter on a futures orientation to vocational education for 
handicapped adolescents and with a glossary of terms. 

51. 

Ulodrich, David L.; & Joy, James E. (1986). 

Mul t id isc ip 1 inar V assessment of children with learning 
disabilities and mental retardation . Baltimore, MD: Paul H. 
Brookes Publishing Co. 

multidiscipl inary assessment / child development 

This bcok is designee^ to encourage and guide mul t id isc ip 1 inary 
assessment of children with learning disabilities or mental 
retardation by providing the most essential information that one 
set of professionals needs to work with another. Possessing this 
information, diagnosticians from all disciplines can better 
coordinate assessment efforts and ultimately produce more 
effective treatment plans. 
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Schloss, Patrick J.; & Schloss, Cynthia N. (1985). 

Strateoigs for teaching handicapped adolescents; A handbook for 
secondary level educators , Austin, TX : Pro-Ed. 

vocational education / secondary education / curriculum / special 
educat ion 

This volume v^as developed to contribute to the resources of 
secondary special education personnel. Critical elements of 
service del i very for handicapped youth are reflected in the 
chapter titles - functional academic skill competencies in the 
areas of language, reading, and mathematics; competencies 
evaluated in the» GED; behavior management approaches? specific 
competenc ies developed in vocational and independent 1 i ving 
programs? and procedures for coordinating services among ancillary 
personnel. The forms, inventories, and protocols provided in this 
volume are based on empirically validated learning principles. 
The constructs underlying these materials emphasize the importance 
of direct experiences leading to successful performance. The 
ultimate criterion for learner success is defined as improved 
performance in community-based leisure, vocational, and 
res ident i a 1 set t i ngs . 

53. 

Halpern, Andrew S.; & Fuhrer, Marcus J. (Eds.) (198^). 

Function&l assessment in rehabilitation . Baltimore, liD: Paul H. 
Brookes Publishing Co. 

functional assessment / vocational rehabilitation / social skills 
/ psycniatrical ly disabled 

This book presents a selective review and analysis of work that 
has been done in the United States on functional assessment in 
rehabilitation. The chapters provide (1) a complete hist'-'^ical 
overview, (2) several topical reviews within the field, (3) a 
sample of specific research efforts, and i^) an analysis from the 
perspective of the client being evaluated. The contributing 
authors have emphasized the applicability of functional assessment 
to identifying patient needs, choosing service interventions, 
monitoring responses to treatment, and evaluating outcomes for 
ind i vidua Is or for groups submi tted to a particular serv ice 
regimen. (The intended readers of this *;ook include policy 
makers, program planners and evaluators, service providers, and 
researchers. ) 
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Salzbergi Charles L. ; Stowiischek, Joseph J.; & Lignugar is-Kraf t > 
Benjamin ( n. d . ) . 

Assistance at work , Logan, UT: Outreach and Development. 
Exceptional Chilo Center. Utah State University. 

social skills / vocational training / curriculum 

This module has been designed to teach work-related social skills 
to handicapped individuals. The two skills presented are 
(1) seeking assistance from others and (2) giving assistance to 
others. The module is based on the three fol lowing as sump t i ons : 
(1) Ulorkshop clients should be taugftt appropriate vocational-social 
skills to be competitively employed; (2) Social ^kill training at 
work should take place during regular work activities; and 
(3> Additional teaching may be necessary when workers are placed in 
new job situations to ensure that their social skills will carry 
over to the new job. 



55. 

McConaughy, E. Kathryn; Salzbergj Charles L. ; Lignugar is-Kraf t ? 
Benjamin; & Stowitschek* Joseph J. <n.d.). 

Criticism at work . Logan, UT: Outreach and Development. 
Except ional Ch i Id Center . Utah State Uni ver si ty . 

social skills / vocational training / curriculum 

The goal of vocational-social training is to teach social skills 
needed at work. This module is concerned with responding to 
supervisory criticism. The two skills needed by the worker are 

(1) to acknowledge the critical remark and (2) to correct the 
behavior . The fol lowing three assump t ions form the basis of the 
module : ( 1 ) Workshop c 1 ients must be taught appropriate 
vocational-social skills to be competitively employed; 

(2) Vocational-social skill training should take place during 
regular work activities; and (3) Additional teaching will be 
necessary when workers are placed in new job situations to ensure 
that the vocat iona 1-social behaviors will carry over to the new 
job . 



56. 

Lignugar i 5-Kraf t , Benjamin; Salzberg, Charles L.; & Stowitschek, 
Joseph J. (n.d . ) . 

Ins true t ions at work . Logan, UT: Outreach and Development. 
Exceptional Child Center. Utah State University. 

social skills / vocational training / curriculum 



ERLC 



33 



32 



This module is designed to teach two important skills to the 
handicapped worker: (1) following instructions, and (2) 
clarifying instructions. It is based upon the following three 
assumptions: <1> Workshop clients must be taught appropriate 
vocational-social skills to be competitively employed; (2) Social 
skill training at work should take pi ace during regular work 
activities; and (3) Additional teaching is necessary when workers 
are placed in new job situations to ensure that che social skills 
taught will carry over to a new job. 

57. 

Scheiber, Barbara; & Talpers> Jeanne (1985). 

Campus access for learning disabled students: A comprehensive 
guide . Washington* DC: Closer Look, The Parents' Campaign for 
Handicapped & Youth. 

post-secondary education / accommodation 

This book was written to help learning disabled students achieve 
success in post-secondary education and to help campuses make 
accessibility possible. The first chapters define and explain 
learning disabilities and describe the diagnostic processes used to 
determine the specific disabilities. The subsequent chapters 
discuss post-secondary options; how to select an appropriate one; 
and how to achieve campus access through academic advising, 
accommodations, study skills, and person adjustment. The last 
chapter gives suggestions for starting post-secondary programs for 
the learning diasabled. 



Gardner, James F.; Long, Linda? Nichols, Roann; & lagulli, Diane M. 
( 1980) . 

Program issues in developmental disabilities: A resout ce manual 
for surveyors and reviewers . Baltimore, MD: Paul H. Brookes 
Publishing Co. 

human services / model programs / normalization / individualized 
education programs (lEP) / Intermediate Care Facilities for the 
Mentally Retarded ( ICFs/MR) 

This resource manual has been developed for state surveyors and 
independent professonal reviewers who, in accordance with federal 
regulations, must monitor Intermediate Care Facilities for the 
Mentally Retarded < ICFs/MR). The purpose of this manual is to 
provide these professionals with information and knowledge about 
the programmatic issues involved in providing active treatment in 
ICFs/MR . I t stresses the positive^ highlighting programs and 
practices which indicate that a facility is providing active 
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treatment. Specific examples of program practices are provided 
throughout . 



59. 

Riccioi James A.; & Price, Marilyn L. (198^). 

A transitional employment strategy f o r the mentally retarded . 
The final STETS implementation report . New York: Manpower 
Demonstra t ion Research . 

Structured Training & Employment Transitional Services (STETS) / 
trans ition / compe t i t i ve emp loymen t 

The subject of this report is the implementation of a transitional 
employment strategy (STETS) designed to help young, mentally 
retarded adults become competitively employed. The STETS program 
was managed by several different types of agencies in five cities. 
Each v^ite was part of a major research effort focusing on 
(1) irrtplementat ion f (2) impact, and (3) benefits and costs. The 
lessons described in this report provide a guide to others — 
program operators, public officials and the business community — 
who become involved in similar initiatives. CThe next report 
(Entry No. 60) will determine whether the particular mix of jobs 
and services provided by the r-ogram improved the employment* 
earnings* and independence of participants after they had left the 
program, and will compare the economic benefits and costs of the 
program. 1 



Kerachsky, Stuart; Thornton, Craig; Bloomenthal, Anne; Maynard, 
Rebecca; & Stephens, Susan (1985). 

Impacts of transitional employment for mentally retarded young 
adults; Results of the STETS demonstration . New York: Manpower 
Demons trat ion Research Corporation. 

Structured Training & Employment Transitional Services (STETS) / 
transition / competitive employment 

This is the final report of the STETS project, which was a major 
experiment testing the feasibility, cost, and effectiveness of a 
trans i t iona 1 emp loymen t program for men ta lly retarded young 
adults. It presents findings for a group of over ^00 exper imen ta 1 s 
and a matched control group members at 6, 15 , and 22 months after 
enrollment. It also contains a benefit-cost analysis. These 
findings offer an optimistic approach in STETS. Although 
transitional employment should only be one option within the mix 3f 
services avai lable to the mental ly retarded, its importance can be 
judged by the report'n findings: (1) Participants were 
substantially more likely than their control counterparts to be 
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working in comp^'titive employment; and 
retarded, STETS provided an 
CSee also Entry No. 59] 



moderately 
p lacer.ient • 



(2) Especially for the 
effective strategy for 



job 
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Chadsey-Rusch i 



Janis; 8i Levy, nerle (Eds.) (1987) 



Project director's second annual msetinq . Conference proced 1 nqs . 
Washington, DC. Champaign, IL: Secondary Transition Inte^'vent ion 
Effectiveness Institute. (Sponsoring Agency: U. S. Department of 
Education, Office of Special Education and Rehabilitative Se^^vices^ 
Office of Special Education Programs, Washington, DC) 



transi t ion 
I nst i tute 



/ Secondary Transition Intervention Effectiveness 



This document overviews the proceedings from the second of five 
meetings sponsored by Special Education Programs, Office of 
Special Education and Rehabilitative Services, U. S. Department of 
Education. These meetings were organized by the Secondary 
Transition Intervention Effectiveness Institute, College of 
Education, University of Illinois at Ur bana-Champaign . The 
meeting was held October 9-10, 1986 in Washington, DC. The 
purpose of the meeting was (a) to provide an update of the 
Institute's programs, (b) to discuss how participants could rereive 
technical assistance, and (c) to provide an opportunity for project 
direct^'-s to disseminate information and interact with one another. 



62. 

Leach , 



Lynda Nash; & Harmon, Adrienne Seccia (1986). 



Annotated bibliography on transition from school to work ( Vo 1 . 1 ) . 
Champaign, IL: Secondary "ransition Intervention Effectiveness 
Institute. (Sponsoring Agency: U. S. Department of Education, 
Office of Special Education and Rehabilitative Services, Office of 
Special Education Programs, Washington, DC) 

transition / literature review 

One of the objectives of the Secondary Transition Intervention 
Effectiveness Institute is to review annually and synthesize 
literature pertaining to evaluation methodology, the efficacy of 
secondary and transitional services, and related topics. This 
compilation is the first of five volumes and seeks to represent a 
broad range of topics concerned with transition and evaluation. 
The intent of this bibliography is twofold: (a) to assist those 
professionals in the field in locating a wide variety of material 
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on particular topics germane to transition and evaluation; and <b) 
to facilitate communication and information sharing among those 
who are involved in similar types of activities. 



..arnischf Delwyn L.; Lichtensteini Stephen J.; Zm Langford, James B. 
( 1 986 ) . 

Digest on youth in trAnsition . Champaign, IL: Secondary 
Transition Intervention Effectiveness Institute. (Sponsoring 
Agency; U. S. Department of Education, Office of Special 
Education and Rehabilitative Servicesy Office of Special Education 
Programs, Washington, DC) 

transition / independent living / educational outcomes / employment 
outcomes 

This document is the first in a series of annual descriptions of 
data examining the educational, employment* and independent living 
outcomes attained by handicapped youth as they exit school and 
enter the work force. This digest represents analyses conducted 
with two major data sources. Each year additional analyses will 
be performed to consider the current information and emerging 
trends in longitudinal data bases. 

Chadsey-Rusch , Janis; Hanley-Maxwel 1 , Cheryl; Phelps, L. Allen; &i 
Rusch, Frank R. <1986). 

Schoo 1 -to-work transition issues and models . Champaign, IL: 
Secondary Tran'^ition Intervention Effectiveness Institute. 
(Sponsoring Agency: U. S. Department of Education, Office of 
Special Education and Rehabilitative Services, Office of Special 
Education Programs, Washington, DC) 

transition models / special eJucation / community integration / 
work environment / job placement / supported work / social skills 

This volume represents a collection of papers that relate to 
schoo 1 -to-wor k transition issues and models. Three of the papers 
introduce issues, and one discusses a popular, emerging model v'or 
preparing persons for employment. 

65. 

Linn, Robert; & DeStefano, Lizanne (1986). 

Review of student assessment instruments and practices in use in 
the Secondary/Transition Project . Champaign, IL : Secondary 
Transition Intervention Effectiveness Institute. (Sponsoring 



ERIC 



37 



36 



Agency: U. S. Department of Education, Office of Special Education 
and Rehabilitative Services, Office of Special Education Programs, 
Washington, DC) 

transition / program evaluation / research synthesis 

The purpose of this r€>search study was to determine the current 
status of instrumentation and practices of student assessment in 
programs dealing with the transition of special education students 
from school to work or post-secondary education and to determine 
areas where current practice was not able to meet the changing 
demands on trans i t ion serv ices. Based on the f ind ings f rorr. this 
study, a pi an of research to upgrade assessment prac t ices was to 
be developed. 



66. 

Phelpsv L. Alien; Decoteau, J. Patrick; Frasier, James; 
Lichtens tein, Stephen; Markward, Martha; Ramsey, Sherry; Thomas, 
Roosevelt; & violas, Patricia <19B6). 

Compendium of project profiles ^ Champaign, IL: Secondary 
Transicion Intervention Effectiveness Institute. (Sponsoring 
Agency: U. S. Department of Education, Office of Special Education 
and Rehabilitative Services, Office of Special Education Programsi 
Washington, DC) 

model programs / transition / Secondary Transition Intervention 
Ef f ec t iveness Inst i tut e 

The compendium describes the current status of 105 demonstration 
projects that have been funded by the U. S. Department of 
Education, Office of Special Educatiu.i and Rehabilitative Services 
as part of the Transition Institute. The project profiles are 
designed to provide comprehensive and current information 
describing the following: target audiences, program purposes, 
current activities, evaluation, products, cooperatirg agencies, and 
organizations. The profiles highlight and summarize the 
development of the model programs through the 1985-86 school year 
and are intended to provide the essential information regarding 
the current status of each model demonstration project. The 
compendium is organized into eight major sections — one for each 
of the different funding competitions that occurred in 198^ and 
1985. 



67. 

Heal, Laird W. ; Haney, Janell I.; Bamman, Vicki; II Phelps, L. Allen 
< 1 986 ) . 

First annual monograph; Meta-analysis evaluation group . 
Champaign, IL: Secondary Transition Intervention Effectiveness 
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Institute. (Sponsoring Agency: U. S. Department of Education, 
Office of Special Education and Rehabilitative Servicesi Office of 
Special Education Programs* Ulashington* DC) 

research methodology / program evaluation / meta-analysis 

This publication is the first annual monograph of the fleta-Analysis 
Group at the Transition Institute at the University of Illinois- 
Its purpose is to summarize the group's first year's objectives and 
accomplishments. The information is divided into several 
sections: presentation of the meta-analysis plan, a brief 
literature review, several presentations of empirical information, 
and a descr iption of the research p 1 an for Year 2 . 

68. 

Rusch, Frank R.; McNair, Jeff; & DeStef ano , Lizanne (1986), 

Schoo 1 -to-work research needs . Champaign, IL: Secondary 
Transition Intervention Effectiveness Institute. 

transition / program evaluation / research synthesis 

Providing appropriate special education and transitional services 
relies to a great extent on identifying solutions to problems 
involved in the planning and delivery of these services. Although 
existing research has identified various problems that confront 
rehabilitation, vocational, and special education personnel, more 
specific information is needed that clearly defines the breadth of 
the problems facing researchers' efforts to identify and improve 
rehabilitation and educational interventions. This investigation 
identified these problem areas. The first study identified 25 
questions of general concern; the second study prioritized these 
questions according to the input of selected researchers, model 
program developers, and administrators in rehabilitation, 
vocational, and special education. These questions are considered 
from a systems perspective, and the overall results are analyzed in 
relation to how the 25 questions i ntercor re 1 ated . Finally, each 
of the respondent groups were invited to provide questions and 
identify issues that could be addressed by the Transition 
I nst i t ute • 



69. 

Stake, Robert E. (1986). 

Issues in research on evaluation: Improving the study of 
transition programs for adolescents with handicaps . Champaign, 
IL: Secondary Transition Intervention Effectiveness Institute, 
(Sponsoring Agency: U. S. Department of Education, Office of 
Special Education and Rehabilitative Services, Office of Special 
Education Programs, Washington, DC) 
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program evaluation / model programs / transition 

These papers examine the issues that arose when a collection of 
federally funded projects, namely the Office of Special Education 
and Rehabilitative Services (OSERS) transi t ion/pos t~secondary 
pro jec ts f were obligated by fed era 1 initiative to improve the 
amountj quality, and use of evaluation data gathered by the 
projects. The fo Mowing is a historical/political account of the 
inception of the OSERS evaluation initiative. Such matters as the 
discrepancies between federal and local values and purposes of 
program evaluation are taken up in the individual papers. The 
abiding concern is the identification of areas where research xs 
necessary to understand and c lose gaps between these two 
evaluation stakeholders. 



70. 

Harnisch, Delwyn L.5 Chaplin, Carolyn C; Fisher, Adrian T.; &. Tu, 
Jho-Ju . ( 1986) . 

Transition literature review on educational, employment, and 
independent living outcomes . Champaign, IL: Secondary Transition 
Intervention Effectiveness Institute. (Sponsoring Agency; U. S. 
Department of Education, Office of Special Education and 
Rehabilitative Services^ Office of Special Education Programs, 
Washington, DC) 

literature reviei / transition / independent living / educational 
outcomes / employment outcomes 

This publication provides a review of documents that focus on 
education, employment, and independent living outcomes across ten 
hand icapp ing cond i t i ons , i nc 1 ud i ng those students cons i der ed to be 
disadvantaged. Both published and unpublished literature materials 
have been included in this examination for review. Systematic 
i nf ormat ion was gathered from each of the se lec ted documents , and a 
data base system was developed to process all of the review notes. 
This review represents a first-year look at approximately 100 
documents • Future documents in th is annual product will contain 
updates to this data base system with an ongoing annotated 
bibliography available to the user community. 

71. 

Hanley-Maxwel 1 , Cheryl; & Chadsey-Rusch , Janis (Eds.) (1986). 

Conference proceed i nps f rom ; Enhanc i ng transi t ion from schoo 1 to 
the workplace for handicapped youth; The role of vocational 
rehabi litationi Des Mo i nes , Iowa ( Conf e-^ence Proceed i ngs Document : 
^). Champaign, IL; University of Illinois, College of Education, 
Office of Career Development for Special Populations (QCDSP), 
National Network for Professional Development in Vocational Special 
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Education. (Sponsoring Agency: U. S. Dspartmsnt of Education, 
Office of Special Education and Rehabilitative Services, 
Washing ton 9 DC) 

vocational ret -^Mitation / transition / personnel preparation 

The goal of this documer.t is to present the proceedings and 
discussions from the conference, "Enhancing Transition from School 
to the Workplace for Handicapped Youth: The Role of Vocational 
Rehabilitation," Des Moines, lA, October 2-3, 1985. The purposes 
of the conference were twof o Id : ( a ) to descr ibe the role of 
vocational rehabilitation in facilitating the transition process, 
and (b) to discuss the personnel preparation implications as they 
relate to this role. 



72. 

Smoot, Kay E.; Schutz, Richard P.; Violas, Pat; S. Frongillo, Mary 
( 1986) . 

Illinois directory of vocational education special needs 
personnel . Champaign, IL: University of Illinois, Office of 
Career Development for Special Populations, Leade.'ship Development 
Program in Vocational Special Needs Education. (Sponsoring 
Agencies: Illinois Department of Adult, Vocational and Technical 
Education and the U. S. Department of Education) 

vocational education special needs personnel / Illinois 

This directory was compiled for the purpose of enhancing 
communication and networking among professionals involved in the 
provision of vocational instruction to youth and adults wi ch 
special needs. This directory includes listings of the Education 
for Employment Technical Assist nee Teams, the Education for 
Employment Planning Grant Directors, and vocational education 
special needs personnel throughout the State. In addition, the 
directory provides the following information regarding vocational 
education special needs per' nnel: (1) job title; (2) name of 
educational agency; (3) . jn.f *te address jnd telephone; (^) type 
of spec ia 1 needs students served ; ( 5 ) type of vocational 
instruction provided; and (6) type of support service available to 
studer^ts with special needs. 



73. 

Rappaport, Julian (1977). 

Community psychology: Values, research^ and action . New York: 
Holt, Rin«?hart and Winston. 

community psychology / human services 
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This book is intended to provide a framework for new directions in 
c^.7»munity psychology as weM as a framework for continual 
reexamina t ion and change i n programs and ser v ices . 

Brolin, Donn E.5 & Kokaska, Charles J. (1979). 

Career educat ion for hand i capped children and youth , Columbus, 
OH: Charles E. Merrill Publishing Co. 

vocational education / curriculum / social skills/ individualized 
education program (lEP) 

This book is written fcr all persons concerned with the career 
development of handicapped individuals and is a text for use by 
university educators in regular and special education, vocational 
education* guidance and counseling, psychology, and 
rehabilitation. Career education is presented as a whole life 
process composed of a sequence of planned learning activities 
which prepare individuals for varied life roles. Chapter One 
presents some major historical events that have influenced this 
country's provisions for individuals with handicaps. Chapter Two 
presents salient information about a number of handicapping 
conditions. Chapter Three outlines the case for career education 
and why it is needed throughout the country for all students. The 
proposed curriculum model focuses on 22 career development 
competencies and 102 subcompetenc ies . School, family, and 
community and four stages of career des'<»lopm2nt are discussed in 
relation to their contributions in helping *»tudents acquire the 
competenc ies . 



75. 

Smith-Davis, Judy; Burke, Philip J.; Noel, Margaret M. (198^). 

Personnel to educate the handicapped in America; Supply and demand 
from a programmatic viewpoint . College Park, MD: Institute for 
the Study of t'xceptional Children and Youth, Department of Special 
Education, College of Education, University of Maryland. 

persoiinel preparation / special education 

This national survey was undertaken to determine manpower levels 
in special education and to try to ider.tify and examine the issues 
and problems in manpower supply and demand . Some topics inc luded 
are preservice programming, shortages of personnel, teacher ratios, 
inservice training, and impact of P.L. 9^-1^2 and federal funding. 
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76. 

Glass, Gene V. (Ed.) (1976). 

Evaluation studies review annual ( Vo 1 . 1 ) . Sever ly Hills> CA: 
Sage Publications. 

program evaluation / research synthesis 

This first volume in an annual series provides an anthology of 
recent essays and stud ies in eva lua t ion. A broad range of 
empirical and theoretical, narrative and statistical studies are 
descr ibed . It provides a survey of the latest and best in 
evaluation methods and theories as of 1976. 



77, 

Louis Harris and Associates, Inc. (1986). 

The ICD s»irvey of disabled Americans; Bringing disabled Americans 
into the mainstream: A nationwide survey of 1,000 disabled 
people . New York: Author. 

statistical data / attitudes / barriers / adjustment to disability 
/ employment outcomes / social skills 

Louis Harris and Associates has conducted the first major national 
study of the attitudes and experiences of disabled persons, and 
the first nationwide survey to ask disabled people about their 
self-perceptions, how their lives have changed in the past decade, 
what their experiences have been with employment, education, 
social life, and what they think must be done to increase their 
participation in the mainstream of society. The results of the 
survev will help to inform and guide policymakers and 
rehabilitation professionals in their efforts to improve the 
quality of life for disabled Americans. 



78. 

Fry, Ronald (Ed.) (1986). 

Second national forum on issues in vocational assessment; The 
issues papers . Menomonie, WI ; Materials Development Center, 
Stout Vocational Rehabilitation Institute, School of Education ^ 
Human Services, University of Wisconsin-Stout. 

vocational evaluation / transition / vocational training 

This volume is a compilation of the papers presented at the Second 
Na t iona 1 Forum on I ssues in Voca t iona 1 Assessment in Da 1 las , 
Texas, March 12-15, 1986. The purpose of the conference was to 
provide a forum for the rapid changes and developments in the 
field of vocational assessment and to share these ideas and 
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informatio I with not only rehabilitation personnel, but also with 
prof es.a ionals from special educ^t'^m, guidance and counseling, 
vocviit ional education^ and psychology. 

79. 

U. S. Department of Labor, Employment and Training Administration 
( 1977) . 

Dictionary of occupational titles (4th ed . ) . Washington, DC: 
Author . 

job placement / job analysis / job matching 

DOT focuses on occupational classifications and definitions/ 
descriptions for over 20,000 occupatinns and covers nearly all jobs 
in the U. S. economy. It is especially designed as a job placement 
tool to facilitate matching job requirements and worker skills. 



80. 

ATierican Association on Mental Deficiency (1983). 

A selected bibliography; Individual program plans , Washington, 
DC: Author. 

individualized education program (lEP) / literature review 

This is one of five selected bibliographies published by the AAMD 
dealing with major subject areas oT mental retardation and 
developmental sabi 1 i ^xes. 

81. 

American Associc*tian on Mental Deficiency (1983). 

A selected bibliography: Dual diagnosis . Washington, DC: 
Author . 

dual diagnosis / literc\ture review 

T^^is is one of five selected bibliographies published by the AAMD 
dealinq with major subject areas of mental retardjition and 
developmental disabilities. 



82. 

American Association on Mental Deficiency (1983). 

A selec ted bibliography: Assuring legal rights . Washington, DC: 
Author . 
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legal rights / literature review 

This is one of five selected bibliographies published by the AAMD 
dealing with major subject areas of mental retardation and 
developmental disabi 1 i ties. 



83. 

American Association on Mental Deficiency (1983'. 

A selec ted bibliography; Adaptive behavior . Wci5hingion> DC: 
Author . 

adaptive behavior / literature review 

This is one of five selected bibliographies published by the AAMD 
dealing with major subject areas of mental retardation and 
developmental d i sab i 1 i t ies . 



American Association on Mental Deficiency (1983). 

A se lec ted b ib 1 ioqr aphv ! Least restr ic t i ve al ter nat i ve . 
Washington, DC: Author. 

least restrictive alternative / literature review 

This is one of five selected bibliographies published by the AAMD 
dealing with major subject areas of mental retardation and 
developmenta 1 d i sab i 1 i t ies . 

BS. 

Roessler, Rick; & BoJton, Brian (198^), 

Vocational rehabilitation of individuals with emp lovab i 1 i ty skill 
deficits! Problems and recommendations , Fayettevi 1 le, AR: 
Arkansas Research and Training Center on Vocational Rehabilitation, 
Arkansas Rehabilitation Services^ University of Arkansas. 

vocational rehabilitation / follow-up studies / job placement 

The purpose of this monograph is to report the result of intensive 
vocational ly oriented interviews wi th 57 former rehabilitation 
clients with emp loyab i 1 i ty skill deficits. The authors review the 
findings and prob lems as a basi s for a ser ies o v recommend at io ns 
regarding job seeking, emp loyab i 1 i ty , and career development 
ser V ic ?s . 
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Rutgers University, The State University of New Jersey. Bureau 
of Economic Research (1985). 

Analysis of costs and benefits in rehabilitation. Final report . 
New Brunswickj N J : Author, 

vocational rehabilitation / cost-effectiveness 

The purpose of this report, which was prepared for the Office of 
Program J Budget and Evaluation of the U. S . Department of 
Education, was to suggest alternatives to the present methods of 
calculating benefits and costs to the joint federal-state program. 
The first of four parts examines the t adition of cost benefit 
analysis in this program and basic foundations of the method in 
welfare economics. 1 1 then reviews pertinent cost benef i t models 
and develops a new model. Part II looks at the R-300 data, the 
basic data source for the program, and Part III reports on what 
states are collecting and how they are using these data. The 
chapters in Part IV use an augmented state data base and show how 
better measures of services and of desirability states are 
possible. In the concluding chapter alternatives are set forth, 
with a preference for an experimental design utilizing vouchers so 
that no applicant need be denied services. 

87. 

Hanley-Maxwel 1 , Cheryl; & Chadsey-Rusch , Janis (1986). 

Enhan cing transition from school to the workplace for handicapped 
youth; Summar y of mi n i -conferences , Champaign, IL: University 
of Illinois, College of Education, Office of Career Development 
for Special Populations, National Network for Professional 
Development in Vocational Special Education. (Sponsor ing Agency: 
U. S. Department of Education, Office of Special Education and 
Rehab ilitative Services ) 

transition / vocational education special needs personnel / 
1 n ter agency cooper at i on 

This document describes the twenty mini-conferences sponsored by 
the National Network for Professional Development in Vocational 
Speci al Education. The fund ing of the mi ni -conferences was to 
serve as a vehicle for beginning or expanding networking among 
regional, state, and/or local personnel from a variety of 
disciplines for the fol lowing purposes: ( 1 ) to share, discuss, and 
plan ways to facilitate transition from school to work; and (2) to 
discuss and pi an future inservice or preservice efforts and 
activities that would improve the transition process. It is 
intended that this document will provide a basis for individuals 
6r organizations interested in pursuing a similar endeavor. 
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88. 

Chads«y Ruscht Jams (1986). 

National Network for Prof€>«. », >ional Development in Vocational Special 
Education; Final repor t (OEG 0083-03678). Champaign, IL: 
University of Illinois, College of Education, Office of Career 
Development for Special Populations. (Sponsoring Agency: U. S. 
Department of Education, Office of Special Education and 
Rehabilitative Services) 

transition / vocational education special needs personnel 

The primary purpose of the National Network for Professional 
Development in Vocational Special Education was to train and 
update teacher educa*"ors and SEA personnel regarding current and 
emerging trends in vocational special education, particularly as 
it related to improving the transition from school to the 
workplace for handicapped youth. In order to accomplish this 
purpose, the NNP established five objectives: (1) to produce and 
disseminate four newsletters per year, (2) to conduct five national 
working conferences, (3) to gathf/r and disseminate information via 
SpecialNet, (^) to establish six regional networks, and (5) to 
establish twenty mini -conferences on the topic of transition from 
school to work. This final report of the project is organized 
around each objective. 

89. 

Evans, Deborah Marinello (n.d.). 

Perceptions of Illinois oreservice vocational education teachers 
regarding the instruction of special needs students: Executive 
summary . Champaign, IL: University of Illinois, College of 
Education, Office of Career Development for Special Populations. 

attitudes / vocational education special needs personnel / 
vocational education / Illinois 

This study was undertaken in response to the growing concerns 
among educators, parents, and members of society about the quality 
of the preparation of teachers who work with special needs 
students. The following perceptions of the future teachers were 
examined: (1) their performance abilities and confidence levels 
pertaining to simulated mainstreaming activities, (S) the adequacy 
of their teaching preparation for working with special needs 
students, and (3) areas of preservice preparation which could be 
enhanced wi th add i t ional emphasis . Concurrent 1 y , the study 
investigated three major research questions in light of lack of 
substantive data regarding the approaches taken by teacher 
education institutions to comp ly with state legislation — they 
are: (1) How are preservice vocational teacher education programs 
in selected state universities in Illinois meeting state 
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certification requirements as directed by Section 21-2a of the 
Illinois School Code?, O) How do Illinois preservice vocational 
education teachers perceive their performance abilities! confidence 
levelsj and adequacy of preparation for working with special needs 
students?, and (3) In what areas do preservice vocational teachers 
percei ve a need for add i t iona 1 training wi th regard to the 
instruction of special needs students? 



90. 

Health Resource Center, American Council on Education (1986). 

National directory of transition specialists , Washington, DC: 
Author . 

transition (specialists) directory 

This directory, organized by state, identifies the persons 
responsible for coordinating and/or overseeing transition 
initiatives in the state agencies of education and vocational 
rehabilitation. 



91. 

Sweet, Mark; Shiraga, Betsy; Ford, Alison; Nisbet, Jan; Graff, 
Stacy; &I Loomis, Ruth U982). 

Vocational training; Are ecological strategies applicable for 
severely mul t ihand i capped students? Madison, *JI; University of 
Wisconsin and Madison Metropolitan School District. (Sponsoring 
Agency: U. S. Department of Education, Office of Special 
Education and Rehabilitative Services, Office uf Special 
Education, Division of Personnel Preparation, Washington, DC - 
Grant #G008102099) (ERIC Document Reproduction Service No. 
ED 2^2 153) 



vocational training / community integration / job placement 

The paper describes vocational education approaches designed to 
prepare severely handicapped students for nonshe 1 ter ed , meaningful 
work. Training is cumulative, beginning with early childhood 
training and continuing through middle school, high school, and 
transition stages. Ecological strategies are advocated to match 
characteristics of non-school training sites (opportunity for 
i nter ac t ions , adequate access ib i 1 i ty and space , access to 
transportation, access to other community resources) to student 
characteristics. Procedures involved in secur ing trai .ng si tes 
are noted, including making initial contacts with community 
businesses, writing a training agreement, and maintaining and 
expanding non-school vocational training sites. Emphasis is 
placed on the opportunity for longitudinal vocational instruction, 
individual adaptations to enhance maximum participation, and 
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systematic vocational instruction. Appended are samples of a 
student profile* an initial contact form> an information sheet, an 
initial meeting form> a site evaluation form> a training agreement 
form) and a parent permission form for community job training 
placement • 



92. 

Charles County Board of Education. Office of Special Education. 
(1981) . 

Project CAST , La Plata^ MD: Author. (Sponsoring Agency: U. S. 
Department of Education, Office of Special Education and 
Rehab i litative Services, Division of Innovation and Development , 
Program Development Branch, Washington, DC - Grant #600780^955) 
(ERIC Document Reproduction Service No. ED 2^2 1^2) 

vocational education / community integration / special education 
curr iculum 

The document outlines procedures for implementing Project CAST 
(Community and School Together), a community-based career 
education program for secondary special education students in 
Charles County, Maryland. Initial sections discuss the role of a 
learning coordinator, (including relevant travel reimbursement and 
mileage forms) and an overview of project objectives for each of 
four phases (career awareness, career exploration, career 
investigation, and on-the- job-training/work study). Project 
materials and procedures for obtaining them are reviewed. A 
section on legal issues addresses accidents, medical /heal th 
information, transportation, and hazardous occupations. 
Guidelines for placement of students in the appropriate phase are 
offered, and step-by--step procedure-^ for implementing each of the 
phases are detailed. Assessment information focuses on purposes, 
instruments, requirements, vocational assessments, and reports. A 
major part of the document is composed of curriculum information 
and course outlines for units in t»ach phase. The curriculum 
offers goals and objectives in threw ^reas: independent living 
skills, basic academic skills, and career development. Extenf>ive 
examples of project forms include class forms, checklists, 
permission forms, data and information sheets, and student and 
teacher evaluation forms. The document concludes with a list t-f 
job titles appropriate for CAST participants and examples of types 
of businesses currently working with the project. 

93. 

Deans, Beth Buckles; & Guess, Carolyn (1983, April). 

Vocational assessment and programming for handicapped students; 
A team effort in Houston Independent School D istrict . Houston, 
TX: Houston Independent School District. Paper presented at ^he 
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61st Annual International Convention of the Council for 
Exceptional Children, Detroit, MI. (ERIC Document Reproduction 
Service No. ED 2^^ ^07) 

vocational evaluation / secondary education / job placement 

The paper describes a vocational program combining assessment and 
training of handicapped students through a centralized vocational 
assessment center , parent /student counsel i ng , communi ty survey of 
occupational opportunities, and curriculum modi-^ication and 
development . Three levels of assessment are conduc ted 
(prevocat ional skills, interests and aptitudes, and work samples) . 
Sample procedures and tests for each level are described. 
Assessment data are then used to make decisions about vocational 
al ternat i ves (curriculum options and vocational p lacement in 
sheltered workshop, prevocat ional laboratory, vocational 
adjustment class, special vocational and regular vocational 
programs). Specific profiles of students are matched with 
profiles of vocational alternatives. 



9^. 

Stodden, Robert A. (Ed.) (1781). 

Vocational assessment (Policy Paper Series: Document 6). 
Champaign, IL: University of Illinois, College of Education, 
Leadership Training Inst i cute/Vocat ional and Special Education. 
(Sponsoring Agency: U. S. Department of Education, Office of 
Special Education, Division of Personnel Preparation, Washington, 
DC) (ERIC Document Reproduction Service No. ED 205 730) 

vocational evaluation / personnel preparation / individualized 
education program (lEP) / interagency cooperation 

This collection of four policy papers on vocational assessment for 
the handicapped deals with personnel development, interagency 
coordination, current research and development, and providing 
individualized assessmemt services. Discussed in the initial 
paper on program improvement in vocational assessment for the 
handicapped are federal legislation concerning vocational 
education for the handicapped, the scope of vocational assessment 
and vocational evaluation, tools and models for assessment/ 
evaluation, use of findings, inservice program development and 
imp lementat ion, technical prob lems of assessment , personnel 
preparation and selection, and agency coordination. Determining 
who should do vocational evaluation, identifying tasks necessary to 
the vocational assessment process, planning inservice training 
programs for evaluat ion personnel , and obtaini ng resources for 
delivering inservice training are the main issues examined in the 
second paper. Covered next are various aspects of assessing 
special education's responses to the career needs of handicapped 
youth (issues of school-based vocational assessment, establishing a 
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structural basis for assessment, and facilitating the assessment 
process). Planning vocational assessment activities within 
educational settings having an interdisciplinary focus is the 
subject of the final paper. 



95. 

Kokaska, Charles J. (Ed.) (1981). 

Se lec ted _proceed i nqs from the International Conference on Career 
Development of Handicapped Individuals; Program implementation 
(Vol. 2). Reston, VA: Council for Exceptional Children, Division 
on Career Deve lopment . (ERIC Document Rep ro due t ion Service No . 
ED 213 2^^) 

vocational educatio.i / interagency cooperation / community 
integration / program development 

The document contains 16 papers on proor am implementation in the 
career development of the handicapped, and is one of three volumes 
of selected papers presented at a November, 1981, International 
Conference on the Career Development of Handicapped Individuals. 

96. 

Sarkees, . Michel le D.; Scott, John L.; &» Hill, Joe E. (1981). 

Job placement handbook for protected populations . Athens, GA: 
University of Georgia, College of Education, Division of 
Vocational Education. (Sponsoring Agency: Georgia Department of 
Educat iony Office of Vocational Education, Division of Program 
Development, Atlanta, GA) (ERIC Document Reproduction Service No. 
ED 215 133) 

job placement / interagency cooperation / vocational education 

This guide is designed to provide vocational educators and job 
placement personnel with assistance and ideas for locating and 
secur i ng job pi acement oppor tun ities for individuals from 
pro tec ted populations. (Protected populations include minorities, 
disadvantaged, handicapped, gifted and talented, linguistically 
different, migrants, incarcerated, nontr ad i t i ona 1 placements, and 
displaced homemakers.) Placement services are defined and their 
nature discussed. Protected populations are also defined, and 
relevant legislation is overviewed. Barriers to employment for 
protected populations are considered with special emphasis on 
employer concerns. Annotations for some publications dealing with 
job development then are provided. Other areas covered are 
responsibilities of school personnel, preparing the student 
placement profile, matching students with job orders, finding jobs 
for protected populations, placement options, accommodations for 
handicapped individuals, need for cooperation, tc^:::hn iques for job 
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placement personnel? and methods of maintaining job availability. 
A glossary and list of references are appended. 

97. 

Brolin, Donn E.; & Carver, James T. (1982). 

Lifelong career development for handicapped individuals . 
Columbia, nO: University of Missouri? College of Education. 
(Sponsoring Agency: Office of Special Education and 
Rehabilitative Services, Special Education Programs, Washington, 
DC) (ERIC Document Reproduction Service No. ED 231 ^75) 

community colleges / program development / career guidance / 
Lifelong Career Development Model 

Des igned for individuals interested in i mp lement ing career 
development programs for disable-i adults, this report presents 
information on the Lifelong Career Development (LCD) project and 
its potential for implementation in the community college. 
Chapter 1 examines lifelong learning and the career development 
needs of disabled individuals, presents a competency-based 
approach to life skills, discusses ways of linking community 
services, and outlines the role of independent living centers for 
the hp.ndicapped . Chapter 2 focuses on the objectives and 
activities of the LCD project — a nationwide effort to identify 
the career development needs of severely handicapped individuals, 
to design and implement a career development model for use in 
community colleges, and to de-^ign and field test a staff 
development training program for providing lifelong career 
development services. Chapter 3 describes the major components of 
the LCD program model. A rationale for adding LCD to community 
college programs is presented in chapter ^, along with 12 
suggestions for preparing for implementation of an LCD program. 
Finally, chapter 5 offers conclusions and recommendations based on 
the experiences of four mid-western community colleges, several 
community agencies, and handicapped participants. Appendices 
include a list of organizations involved with advocacy for the 
disabled . 

98. 

Policy Research Center. Council for Exceptional Children (1980). 

Policy issues for assuring the delivery of continuing education 
prnn rams for handicapped persons . Reston, VA: Author. 
(Sponsoring Agency: Office of Special Education, Washington, DC) 
(ERIC Docu.T^ent Reproduction Service No. ED 201 136) 

continuing education / program development 
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Policy issues concerned with the provision of continuing education 
programs to adult handicapped persons are examined. The current 
availability of only a few ""^ntinuing education programs is noted, 
and a definition of continuing education is offered. Specific 
policy considerations are listed for the three areas of 
commonality in programming: accessibility, specially designed 
instruction, and cooperative community planning. Five guiding 
principles for policy development include: the factor that most 
differentiates continuing education from elementary and secondary 
education is the power of the individual to have decison making 
authority; it is important that handicapped individuals have 
available to them the wide range of programmatic options that are 
available to nonhand icapped individuals; and an administrative 
unit should be creaw.vd at all levels to advocate and guide the 
development of a comprehensive program. A model of continuing 
education charting curricular areas against service progression is 
offered . 



99. 

Burrell, Lewis P.; & Talarico, Robert L. (1981). 

Project Emp loyabi 1 i tv : Home/schoo 1 /wor k handbook . Dover, OH: 
East Central Ohio Special Education Regional Resource Center. 
(Sponsoring Agency: Ohio State Department of Education, Division 
of Research, Planning, and Evaluation) (ERIC Document Reproduction 
Service No. ED 315 525) 

transition / Project Emp Icyab i 1 i ty / parent involvement 

The handbook, fifth in a series from Project Emp loyab i 1 i ty (Ohio), 
provides an information source for helping educable and trainable 
mentally retarded high school students bridge the gap between 
school and the world of work. Chapter 1 reviews Project 
Employabi 1 i ty in terms of background, goals and objectives, 
program products, program development, and effectiveness. Chapter 
2 addresses job oppor tun it ies, wh i le Chapter 3 discusses effect i ve 
occupational education programs and provides di-^pction to parents 
of young children. Chapter ^ offers support res ""ces for the 
handicapped. The fifth chapter looks at job maintenance. Legal 
r ights and requirements are the topic of Chapter 6. A final 
chapter considered the role and function of parents, the 
work-study coordinator, teacher , supervisor , and employer . 
Chapters 2 through 6 contain self help pre- and posttests as well 
as illustrative vignettes. 



5S 



lOO. 



Tindall, Lloyd W. J Bugerty, John; Getzel i Elizabeth Evans; Salin, 
JoAnn; Ulackery Gabriel le Banick; & Crowleyy Carol B« (1982). 

Vocational education models for linking agencies serving the 
hand icapped . Mad i son > WI: Wisconsin Vocational Stud ies Center , 
University of Wisconsin. (Sponsoring Agency: U. S. Department of 
Education, Office of Vocational and Adult Education) (ERIC 
Document Reproduction Service No. ED 218 526) 

vocational education / interagency cooperation / model programs / 
job p lacement 

Three states — Maryland, New Jersey, and Virginia — served as 
model states for a project on vocational education models for 
linking agencies serving the handicapped. Using a multi-agency 
team with members representing vocational education, special 
education, rehabilitation, guidance, and other agencies at the 
state level, each state developed a state interagency linkage 
model. The Maryland model for establishing and improving 
interagency linkages is based on a manual entitled "Cooperative 
Planning for the Handicapped; Resource Manual." In addition, the 
Mary'^nd model includes a series of 13 learning modules that 
provide vocational teachers with training about the educational 
needs of handicapped students. The following six major areas were 
addressed by developers of the New Jersey model: vocational 
education, health, skill development, transportation, job 
placement, and support services. The Virginia model involves 
formal written agreements developed between the Department of 
Education and the Department of Rehabilitative Services in the 
following areas: vocational education, special education, and 
rehabilitati ve ser v ices . 



101. 

Howard, Ronald (1979). 

Vocat onal education of the handicapped - state of the art. A 
NASBE report. Washington, DC: National Association of State 
Boards of Education. (Sponsoring Agency: Office of Education, 
Washington, DC) (ERIC Document Reproduction Service No. 
ED 17^ 862) 

vocational education / secondary education / interagency 
cooperation / personnel preparation / program evaluation 

A number of policy questions has emerged as a result of various 
ef f or ts to improve spec ial education and vocational education 
services to handicapped students at the secondary level through 
1 ink ages among general educat ion , spec ial educat ion , and 
vocational education. These questions reflect recent research 
findings which demonstrate that the percentage of handicapped 
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adults represented in the work force is tar less than vhe 
percentage of nonhand icapped adults. Contributing factors include 
the following: a perceived decline in the number of handicapped 
students receiving special education services at the secondary 
level; severe shortages of personnel who are trained in both 
special education and vocational education; limited vocational 
educational programs and service del i very options; anJ a limit ed 
funding base. Tne overrriding questions are whether education can 
become more responsible to the overall needs of handicapped youth 
and how to determine the most effect i ve means of accomp 1 ish i ng 
that objec t i ve . An analysis of the needs a«^sessment data from 
four states has identified six issues as most clearly reflecting 
the state of the art of vocational education of handicapped youth: 
(1) interagency cooperation> (2) personnel preparationj 
(3) funding, (^) service del i ver //progrtt'n options, (5) program 
evaluation, and (6) services to Native Americans and other minority 
handicapped youth • 

ioa. 

de Jung , John E.; & Reed, Daisy M. 1978). 

Measurement of communit^/^ adjustment of mildly retarded young 
adults. Final report. Eugene, CR: University of Oregon? College 
of Education. (Sponsoring Agency: Bureau of Education for the 
Handicapped (DrlEW/OE), Washington, \. . i ERIC Document Reproduction 
Service No. ED 196 221) 

community integration / social skills / follow-up studies 

The document describes a project (with an Initial sample of 38^ Ss 
and a followup sample ot 200 Ss) to develop improved measures of 
occupational and social functioning of mildly retarded young adults 
in their postschool environments. Section I provides background 
information on the project and a oroject overview. The first part 
of Section II describes the major instrument development activi*"ies 
com. leted in the pilot year. Other parts of Section II focus on 
the selection and composition of the several testing samples, data 
collection procedures? and examination and revisions of the rating 
scales and analyses of the interrater and stability of these 
ratings. Sect ic III looks at the status of the mildly retarded 
young adults in terms of their employment and social living 
activities, goals, and expectations as reported in the interview 
questionnaire. A fourth section reports the keying procedure for 
the Forced Choice Inventory (FCI) and the interrelationships among 
the FCI scores and indices of Ss' vocational achievement *nd 
postschool socialization. Changes and constancies in FCI statement 
preference scores over a followup period are reported. A final 
section offers a recapitulation of findings particularly as they 
relate to b-^oader considerations of the needs and problems of young 
mildly retarded adults and to imorovement of training and 
habilitation services for this population. 
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103. 

Nisbet, Jan; Shiraga, Betsy; FJrd, Alison; Sweet, Mark; Kessler, 
Kim; & Loomis, Ruth (1982). 

Planning an d implementing the transition of severely handicapped 
students from school to oostschool environments . Madison, WI: 
University of Wisconsin and the Madison Metropolitan School 
District. (Sponsoring Agency: U. S. Department of Education, 
Office of Special Education and Rehabilitative Services, Division 
of Personnel Preparation, Washington, DC) (ERIC Document 
Reproducat ion Service No. ED 2^2 15^) 

individualized transition plans / community integration / model 
programs 

Individual transition plans ( ITPs) outline specific curricular 
content and implementation strategies to help the postschool 
adjustment of severely handicapped students. A model for 
developing and implementing ITPs is composed of five phases: 

(1) developing transition timelines and targeting desirable 
characteristics of postschool environments and services; 

(2) gaining arr'=>ss^ to and/or creating postschool environments and 
services; (3) prioritizing, developing, and coordinating transition 
objectives; (^) generating, developing, and implementing training 
and supervision models; and (5) evaluating ITP effectiveness. 
Appendices include: a guide for use? as a par ent /guar d i an 
transition questionnaire; and forms for documenting parental, 
schoo 1 , and postschool agency contacts and for organi z ing 
information on transitioning students and transition objectives. 



t(X». 

Wentling, Tim L.; & Phelps, L. Allen 1977. 

An interview with Rupert N. Evans and Maynard C. Reynolds. 
Journal of Industrial Teacher Education , 1^( ^ ) , 9-18. 

vocational education / special education / Evans, Rupert N. / 
Reynolds, Maynard C. / vocational education special needs 
personne i 

This interview provides a forum for two outstanding leaders — 
Rupert N. Evans in vocational education and Maynard C. Reynolds in 
special education — to help clarify issues relating to special 
needs students in vocational programs. Nine questions ai f posed, 
e.g., implications of ma i nstr eam i ng for vocational educators, to 
what extent should all vocational educators be trained to work 
with special needs learners — and subsequently, an analysis of 
responses is offered by the authors. Both interviewees agrta that 
the training and retraining of educational personnel ic the single 
most important barrier to be overcome in the future. 
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105. 

Stephens, Robin; & Haley, Pat <Eds.) (1986). 

The empowerment dynamic ; Synergistic activities for support 
groups , Portland, OR: The Emp loyab i 1 i ty Support Network of 
Disabled Youth. Oregon Health Sciences University. Child 
Development &, Rehabilitation Center. (Comp. No. 8^.023D - 
OSERS File No. 1^) 

curriculum / social skills 

This book is a compilation of activiti es from over 3 years of 
weekly support groups involving youth with disabilities. It is 
divided into the following 6 sections: (1) opening activities, 
(2) communication skills, (3) self-awareness /self-concept, 
(^) disability awareness, (5) job sear ch/emp 1 oyab i 1 i ty skills, and 
(6) independent 1 i v i ng /dec i s i on making. The activities may be 
adopted or modified to the needs of a particular group. A 
bibliography is included. 



106. 

Phelps, L. Allen ( 19t51 ) . 

A compendium of interagency agreements: Vocational education, 
special education, and vocational renab i 1 i tat i on (Policy Research 
and Resource Series: Document 5). Champaign, IL: Leadership 
Training Institute, Vocational and Specia Education. College of 
Education. University of Illinois. 

interagency cooperation / vocational education / special education 
/ vocational rehabilitation 

This compendium has several purposes and uses for policymakers, 
administrators, service providers, parents and advocates involved 
in vocational education, special educat ion, and vocational 
rehabilitation. The r esu Its of a tima 11 -scale nat io nal sur vey of 
the state agenc ies regard ing t^»<? «= catus of interagency agreements 
are reported. This survey focused on determining the present 
status of state-level interagency agreements and future research 
needs in this field. In addition, examples of 29 current 
interagency agreements are included to offer ideas for states and 
local agencies to use in developing and refining their individual 
interagency agreements. Several innovatiye arrangements for 
sharing programs, inservice training, support services, assessment 
services, etc., are contained in the agreements. The last section 
of the compendium includes abstracts of several interagency 
resource documents that have been developed by federal and state 
agenc ies . 
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107. 

Division of Educational Services. Special Education Programs. 

U. S. Department of Education. U. S. Office of Special Education 

and Rehabilitative Services, (1986). 

Eighth annual report to Congress on the implementation of the 
Education of the Handicapped Act; To assure the free appropriate 
public education of all handicapped children (Vol. 1). Washington, 
DC; U. S. Government Printing Office. 

special education / federal legislation / Education of the 
Handicapped Act (EHA) / program development 

The Eighth Annual Report to Congress examines the progress made on 
the implementation of the EHA. The report continues the trend 
initiated in the Sixth Annual Report to Congress describing 
OSERS ' gradual shift in emphasis from an exclusive concern with 
the procedures associated with implementation to a more balanced 
stance which is equally concernt»d with quality of special 
education service delivery and furtherance of the basic values and 
assumptions inherent in the EHA. The data presented attest '.o the 
gradual progress taking place as states overcome the individual 
problems and limitations which impinge upon full implementation. 
Remaining barriers are reported. A separate volume provides an 
index of SEP discretionary grants and contracts for 1985. 



108. 

Brown, James h.; Deberry, Joanne K.; Welo, Timothy V.; & SchoU, 
Steven R. ( 1985) . 

An analysis and validation of vocational special needs inservice 
issues . St. Paul, MN* Minnesota Research & Development Cen*"er 
for Vocat ional Educat inn, Department of Vocational & Technic 1 
Education. Co 11 eg e of Education, Uni ver s i ty of Mi nneso t a . 
Vocational Technical Division, Minnesota State Department of 
Education. (Comp. No. 8^.0788 - OSERS File No. 88) 

vocational education special needs personnel / personnel 
preparation / data analysis 

This report provides information on the following topics: (a) the 
development of an instrument to co 1 lect ipformat ion descr ibing the 
inserxice needs of vocational educators with regard to the 
provision of services to special needs students, (b) data 
concerning the reliability and validity of information collected 
with the instrument, (c) resul^^s of a stat«-wide survey with that 
instrument, and (d) the sampling metr.od used to obtain highly 
general i zab le resul ts . 

The systematic development of an inservice needs survey 
instrument is described. That instrument is based on a model of 
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instruction covering both those general competencies instructors 
should possess end specialized competencies for the instructiun of 
special needs populations. The instrument is shown have 
satisfactory validity and reliability. Results shov^ that the 
surveyed sample's highest needs for inservice were related to the 
use of students^ parents* guardians^ and community resources to 
supplement instructional efforts, as well as the adaptation of 
instructional activities and materials. Vocational educators 
indicated that they preferred that inservice be presented ^uring 
professional days by persons with expertise in both vocational and 
special education. The sampling technique provides a r '^thod of 
predetermining the confidence level of research results. 



109. 

Braddocki David ( 1987) . 

Federal po 1 icy toward mental retardation and developmental 

d isab i 1 i t ies « Baltimore, MD: Paul H. Brookes Publishing Co. 

federal legislation / mental retardation / 1R/DD Expenditure 
Analysis Project (1977-198^) 

This book is comprehensive in its analysis of contemporary and 
historical federal policies in mental retardation. It was 
developed for policymakers, professionals, laypersons, and 
students interested in an understanding of the federal role in 
providing services* personnel training, research, income 
maintenance, and the construction of facilities for persons with 
mental retardation or closely related developmental disabilities. 
It presents the results of the federal analysis component of the 
riR/DD Expenditure Analysis Project for 1977-198^. 

110. 

Division on Career Development. Council for Exceptional Children. 
< 1985) . 

International Conference on the Decade of the Disabled; Transitio-- 
to Uork & Life , Proceedings of the Third International Conference 
of the Division on Career Development (Las Vegas, NV - 
October 9-13, 1985) . 

transition models / vocational evaluation / personnel preparation 
/ interagency cooperation / social skills 

The 87 abstracts contained in this proceedings document represent 
a majority of the presentations and focus on several aspects of 
the transition process: career and vocational assessment, current 
trans ition efforts^ personnel preparation, social skills, and 
business and industry linkages. Information for contacting 
particular presenters is given with each abstract. 
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111. 

Gallagher, James J.; & Vietze, Peter M. (1986). 

Families of handicapped persons: Research, programs policy 
issues . Paltimore, MD : Paul H. Brookes Publishing Co. 

family involvement / policy research / program development 

This volume compiles the papers from a conference? sponsc -ed by the 
Mental Retardation/Developmental Disabilities Branch of the 
National Institute of Child Health Human Development (h'ICHD). 
Addressed herein are a wide range of issues concerning tt e 
adaptation p-oblems of families who must cope with me-^y pressures, 
on a daily basis* with their handicapped children. The chap ars 
cover a variety of topics, including the history of families of 
handicapped children, exploration of f ami ly typologies and life 
cycles, and roles played by fathers and siblings in the family, as 
well as the role played by the mother. Implications for public 
policy are discussed along with future research directions. 

112. 

Pancsofar , Ernest; Blackwell, Robert (1986). 

A user's guide to commwnity entry for the St?verely handicapped, 
Albany, NY: State University of New York Press. 

community integration / independent living / model programs 

This text is intended to provide guidelines and recommendations 
for developing comprehensive residential options for individuals 
who are severely handicapped. 

113. 

McLaughlin, Margaret J.; Smith-Davis, Judy; &c Burke, Philip J, 
( 1986 ) . 

Personnel to educate the handicapped in America: A status report. 
College Par!t, MD: Institute for the Study of Exceptional Chi Idren 
and Youth, Department of Special Education, University of 
Mar y 1 and . 

personnel preparation / special educaiion 

This study focuses on the current status of manp wer in special 
education and considers the broader political and economic factors 
surround i ng edu<.at i on and spec i a 1 educat ion . Th is repor t i s a 
followup of the first survey as reported in Personnel to Educate 
the Handicapped in A merica: Supply and Demand from a Programmatic 
Viewpoint and was initiated during the 198^-1985 school year. As 
in the first set of interviews, questions were organized around 
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eight topical areas and were presented to each of the 50 statesi 
DC» the Bureau of Indian Affairs, Puerto Rico, Guam, the Virgin 
Islands, American Samoa, and the Northern Mariana Islands. 



11^. 

Simpson, Frank; Hue ner , Kathleen Mary; & Roberts, Feme K. (Eds.) 
( 1986) . 



Transition from school to work: Programs in practice . New York: 
National Leadership Institute for Personnel in Education and 
Rehabilitation of the Blind and Visually Handicapped. (Sponsor: 
American Foundation for the Blind) 



model programs / transition / National Leadership Institute for 
Personnel in Education and Rehabilitation of the Blind and 
Visual ly Hand i capped 

This compendium shares information compiled on several programs 
and practices nationwide which have to ao with facilitating the 
transition of disabled youth into appropriate adult environments. 
The programs described are diverse not only by location but also 
by design, funding, philosophy, and administration. Several are 
based primarily in agencies and schools for blind and visually 
impaired persons, while others are university or public school 
based . 



lis. 

Huebner; Kathleen Mary; Simpson, Frank; & Roberts, Feme K. (1986). 

Transition from school tc work; Training ideas, strategies and 
activities. New York: National Leadership Institute for Personnel 
in Education and Rehabilitation of the Blind and Visually 
Impaired. (Sponsor: American Foundation for the Blind) 

vocational training / individualized transition plans / National 
Leadership Institute for Personnel in Education and Rehabilitation 
of the Blind and Visually Impaired 

This training manual was prepared for use by the state transition 
teams to (1) assist in the further identification and refinement of 
individual state team needs, goals, objectives; (2) provide 
suggested guidelines, by presenting modules, for individual state 
team training options in four areas — a) individual transition 
plan through individual t'^ansition team, b) self-help group 
development, c) developing a publication, and d) seminar/ 
conference workshop development? (3) enhance planning and training 
efforts; and clarify the factors that positively influence the 

transition of blind and visually impiired youth. 
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RPM Press, Inc. (1986). 

Th> guide to ba sic skills iobs (Vol. 1). Vernoale, MN: Author, 
job analysis / job placement 

This guide to basic job skills is designed to provide vocational 
rehab i 1 i tat ion, career gu i dance, spec ial educat i on and emp loyment 
service personnel with a concise tool for identifying viable job 
oppo'-tuni t ies for individuals with only basic skills. This 
represents a subset of the Dictionary of Occupational Titles (DOT) 
and contains important data on worker trait factors and other 
occupational demands not included in DOT. This database lists 
nearly 5*000 selected jobs requiring only basic work skills. These 
jobs are arranged according to a comprehensive classification 
system designed to address systematically the needs of counselors 
working with basic skills clients. This guide can serve as a tool 
for facilitating the career exploration and job placement processes 
for people with basic skills. 



117. 

Simpson, Frank; Huebner, Kathleen Mary; & Roberts, Feme K. (1985). 

Transition f rom school to work; Developing your state team; Why 
and how. New York: National Leadership Institute for Personnel in 
Education and Rehabilitation of the Blind and Visually Impaired. 
(Sponsor: American Foundation for the Blind) 

interagency cooperation / program development / transition / 
National Leadership Institute for Personnel in Education and 
Rehabilitation of the Blind and Visually Impaired 

This manual was provided to all team members of The American 
Foundation for the Blind Transition Project "National Leadership 
Institute for Personnel in Education and Rehabilitation of the 
Blind and Visually Handicapped." Its purpose was to provide team 
members guidance in developing and implementing their collaborative 
plans and to provide the project staff with feedback as to the 
manual's strengths and weaknesses. 

118. 

VocSpedNetwork . University of Washington (1986). 

VocSpedNet transition d irectory: Region V 1986 . Seattle, WA: 
Au thor . 

transition (specialists) directory 
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This is a directory of transition activities and contact people m 
Region V by state« 



119. 

Seidenberg, Pearl L.; & Koenigsberg* Ellen (1986). 

A comparison of the perceptions of high school and college 
faculty; Implications for program development for secondary 
learning disabled students (Position paper series: Doc. #1). 
Greenvale, NY: Long Island University Transition Project. 
(Comp. No. a^.07aC - OSERS File No. 101) 

curriculum / program development / secondary education / 
post-secondary education / learning disabilities 

The purpose of this study was to define the extent of the different 
perceptions of high school and college faculty regarding the 
characteristics ^nd preparatory needs of secondary LD students. 
The results of the survey suggested that the perceptions of special 
education and college teachers relating to the academic and social 
competencies needed by LD students were similar with differences 
between che groups for issues relating to the characteristics and 
counseling needs of LD students. The difference between the groups 
found for a single item on the academic scale suggested that the 
two groups may have different orientations toward the goals and 
achievement outcomes of secondary preparation programs for LD 
students. Significant differences were also found o.^ all three 
preparation scales between regular high school and college 
teachers. The implicatio s of these findings for program 
development in secondary settings are discussed. 

ISO. 

Sei denberg , Pear 1 L . ( 1986 ) . 

The high schoo 1 -co 1 lege connection: A guide for the transition of 
learning d isab led students (Position paper series: Doc . #8) . 
Greenvale, NY: Long Island University Transition Project. 
(Comp. No. 8^.078C - OSERS File No. 101) 

individualized transition plans / post-secondary education / 
parent invo 1 vement 

In order to expand the opportunities for a succe=»sful transition 
to higher education for learning disabled (LD) secondary students, 
there is a need to design a transition i>upport system that 
provides for effective collaboration between secondary and 
post-secondary personnel > parents, and LD students. In this paper, 
a definition and ratio nale for trans i t i ona 1 pi anni ng has been 
presented and a three stage transition model that provides for 
systemat ic 1 inkage«^ between secondary and post -secondary programs 
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and services for LC students has been described. It has also been 
suggested that implementation efforts and future evaluation of this 
transition model should provide information into its effectiveness 
in achieving mere comprehensive programs for secondary and 
post-secondary LD students. 



Smith-Davis, Judy; Morsink, Catherine; & Wheatley, F. Wayne (Eds,) 
(198^) . 

Quality in personnel preparation for the education of the 
handicapped: The baseline book . Vienna, VA: Di ssem i n/ Ac t i on • 

personnel preparation / special education 

The contents of this book were stimulated, and largely generated* 
by a meeting in December 198S attended by personnel from projects 
funded by the Division of Personnel Preparation, Special Education 
Programs, Office of Special Education and Rehabilitative Services, 
U. S. Department of Education. During this meeting, participants 
engaged in a set of activities whose purpose was to delineate 
areas of emphasis and concern in relation to the quality of 
personnel preparation in special education. The editors of this 
volume received the entire collection of responses made by 
attendees at this meeting. The materials contained herein are 
that portion considered most valuable for the purposes of this 
book. These chapters focus exclusively on the quality of 
personnel preparation in higher education. However, the editors 
believe that some of this information may have uses for inservice 
teacher education and for the preparation of people other than 
teacher trainees in college and university programs. The book as 
a whole is intended as a tool for professionals involved in 
personnel preparation to use in establishing a baseline for their 
own performance and the performance of their programs. This 
baseline should, in turn, become a point of departure for 
achieving, documenting, and demonstrating quality in programs that 
prepare personnel to educate handicapped children and youth, 

Berkeley Planning Associates (1985). 

Development of performance measures for supported employment 
programs > Task g ; Documentat i on of program obiecti ves , 
Berkeley, CA: Author. 

program evaluation / supported work / performance objectives 

This product is the first written report prepared as part of BPA's 

mo n th contract to develop performance measur es for sup po r *" i 
employment programs. The purpose of this report is to document 
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the objectives of supported employment progrc>ms. The report 
emphasizes basic objectives that are held in common across 
practitioners of and advocates for an array of different variants 
of the supported employment model. A bibliography is included. 



1S3. 

National Center for Education Statistics (1985). 

The school-age handicapped: A statistical profile of special 
education students in elementary and secondary school in the 
United States . Washington, DC: U. S. Government Printing Office. 

data analysis / special education / public schools 

This report reviews much of the national data that are available 
with regards to trends in (1) the size and composition of the 
population that is receiving special education services, (2) the 
numbers and types of teachers who are providing such education, 
(3) types of settings in which handicapped students are taught, 
< ^ ) the accessi b i 1 i ty of schco 1 f ac ilities to physically 
handicapped children, (5) the levels of federal funding being 
provided to states for special education? and (6) the sex and 
rac ial /ethnic composition of the special education population. 



12^. 

Phelps, L- Allen (Ed.) (1986;. 

Schoo 1 -to-work transition for handicapped youth: Perspectives on 
education and training . Champa ign, IL: Office of Career 
Development for Special Populations. College of Education. 
University of Illinois. 

transition / vocational education / vocational training 
/post-secondary education / business and industry 

Eight of the ten papers contained in this document were presented 
at the first annual forum (Sept. ^-5, 1996) held by the 
Interdisciplinary Leadership Preparation Program at the University 
of Illinois at Urbana-Champa ign . Topics of presentations were 
concerned with the high levels of unemployment and schoo 1 -to-work 
transition issues for handicapped youth. , They ranged from 
secondary voca t iona 1 educat ion, post -secondary vocational 
educational, the Job Training Partnership Act, business and 
industry training programs, to higher education and the challenges 
and future directions for educat ion and training programs for 
handicapped youth. The formit of this document is such that 
commentaries are provided subsequent to each chapter with 
references throughout . 
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125. 

Halpern, Andrew S.J &. Benz , Michael R. (n.d.). 

Toward eKcellence in secondary special education: A statewide 

study of Qregon's high school programs for students with mild 

disabilities, Eugene, OR: University of Oregon. (Comp. No. 
8^.078B - OSERS File No. 92) 

follow-up studies / special education / Oregon / transition 

In an attempt to help improve high school programs for students 
with mild disabilities, several departments at the University of 
Oregon collaborated in a "tatewide study to determine the extent 
and nature of special education services to high school students. 
Three major content areas were addressed: academic instruction, 
vocational education/work experience, and transition services. 
Interviews, questionnaires, and telephone calls facilitated contact 
with teachers, administrators, and parents. The results of the 
study are presented with a summary and recommendations for future 
d i rec t ions . 



126. 

Halpernr Andrew S.; & Byrne, Andrew R. (1985). 

Toward excell ence in secondary special education: A plan for 
statewide initiatives in Oregon . Management issues and 
quidel ines. Eugene, OR: Oregon Department of Education. 
(Comp. No. 8H.07aB - OSERS File No. 92) 

special education / Oregon / transition 

This document describes the principles and procedures that are 
being used in order to manage and implement Oregon's statewide plan 
for improving secondary special education and transition services 
for students with both mild and severe disabilities. 



127. 

Council of Chief State School Officers (1986). 

Disabl ed students beyond school: A review of the iss ues, 
Washington, DC: Author . 

transition / program development / interagency cooperation 

This position paper of Chief State School Officers makes 
recommendations and identifies major issues regarding adequate 
transition services for disabled students and the coordination of 
planning and implementation for these services. 
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128. 

Helge» Doris (198^). 

Models for serving rural children v^ith lo<^-inc idence disabilities , 
Bellingham, WA: American Council on Rural Special Education 
(ACRES). Western Washington University. (Comp. No. 8^.158A - 
OSERS File No. 33) 

rural areas / special education / model programs 

This monograph reviews a number of models serving rural students 

*"h low-inc idence d i sab i 1 i t i es . Because of the tremendous 
diversity in rural school systems, there is no "one" rural service 
delivery model, but rather a number of community and district 
characteristics from which to consider. From these an 
individualized model can be designed and implemented. 



129. 

American Council on Rural Special Education (ACRES) (198^). 

The future of rural special education - a rising tide of optimism . 
Conference proceedings of the Fourth Annual National Rural Special 
Education Conference, March 27-30. 198^ . Eel 1 ingham, WA: Author . 
(Comp No. 8^.158A - OSERS File No. 33) 



rural areas / special education 



This proceedings document presents summaries of presentations made 
at the ^th Annual National Rural Special Education Conference in 
March, 198^. 



130. 

Norton, Robert E.; &i Belcher, James 0. (198^). - 

A guide to link ages between vocational education and organized 
labor in the United States (Research &. Development Series 
No . 252 ) . Columbus, OH: National Center for Research in 
Vocational Education. The Ohio State University. 

vocational education / business and industry / vocational training 
/ interagency cooperation 

This guide is a segment of a feasibility study designed to improve 
vocational education through strengthened linkages with organized 
labor. This report summarizes the information available on 
1 i nkages between organ i zed 1 abor and vocat iona 1 educat ion in the 
U. S. and identifies and describes 21 exemplary and innovative 
programs. The publication concludes with a description of 23 
barriers and 18 facilitators and the presentation of 13 guidelines 



ERLC 



B7 



t)6 



for developing more effective linkages between organized labor and 
vocational educat ion. 



131. 

Agran, Martin; & Martin, James E. (1987). 

Applying a ti^chnology of self-control in community environments for 
individuals who are mentally retarded. In M. Hensen, R. M . Eisler, 
Si P. M. Miller (Eds.), Progress in Behavior Modification 
(Pp. 108-151). Beverly Hills, CA: Sage Publications. (Comp. No. 
8^*.023D - OSERS File No. 16) 

self-control training / community integration / independent living 

This chapter contributes to the understanding of self-control 
training as an effective intervention to facilitate the 
acquisition ani gene'-a 1 i zat i on of adaptive bahaviors by the 
mentally retarded across community settings. It is suggested that 
this training may provide these persons with strategies to 
self-manage and direct their own behavior independent of 
manipulation by external change agents. The authors find that 
further research is needed. Interventions need to be identified 
and developed to train the mentally retarded, e'-d effects of 
self-control training need to be better understood. References 
are i nc luded . 



13a. 

Berry, Linda (1986). 

Providing guidance for program evaluations: Sunset reviews versus 
educational plans. Evaluation Review , Kl(6), 757-775. 

prografT evaluation / Sunset reviews / federal programs 

This article reviews two approaches to encouraging program 
managers to conduct evaluations and to improve the quality of 
their evaluations. The two approaches are Sunset reviews and 
evaluation plans. Examples of the application of each approach to 
energy conservation programs are discussed. The strengths and 
weaknesses of both approaches are considered and recommendations 
about how to improve the guidance process are presented. A 
guidance process that combines the best features of both 
approaches is needed. The essential problem is to strike the 
proper balance between universal requirements and spec if ic 
designs, methods, and procedures that are feasible to implement. 
Sunset rev iew requi rements ensure that some evaluation is 
conducted by all program managers, but do little to in orove the 
quality of specific evaluation efforts. The evaluaticn plan 
approach, in contrast, leads to good results for specific 
programs, but does little to ensure that comparisons across 
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programs can be nade. If general evaluation plans matched to 
appropriate program types were combined witri Sunset mandates for 
evaluation* significant improvements in the quality, comparab i 1 i ty » 
and agencywide coverage of evaluation efforts should result. 



133. 

Trachtmsn, Roberta (1986, April). 

Schoo 1 /busi ness collaborations: Their impact on teachers . Paper 
presented at the annual meeting of the American Educational 
I search Association, San Francisco, CA. 

school-business relationships / data '"^.nalysis 

To define the role that schoo 1 /bus i ness activities may play ir he 
improvement of American education* both the pi ocess by which they 
develop as well as their impact needed ^o !:« determined. This 
paper presents the findings of a nationwiae in-depth telephone 
study designed and implemented to examine perceptions offered by 
school participants. Procedures are explained and conclusions 
offered. The findings of this study provide relevant, new 
information on the impact of these par tner sh i pi» on teachprs and 
therefore on the education process. 

134. 

Rosenberg, Howard; & I'esolowski, Dennis G. (1980). 

Preparing professional educators to be advocates for 
vocational' y-or iented special needs students. Education and 
Training of the Mental ly Retdrded , 15 ( 2 ) , 1 St" 1 38 . 

vocational education special needs personnel / model programs / 
aovocacy 

This article discusses the educator's role in the advocacy mo.'c?ment 
for vocationally oriented special needs students. Topics cover^^d 
include: <1) the development of th ^ advocacy movement in 
education; (S) the challenge of the advocacy role for teachers; 
(3) examples of advocacy intervention, such as psycho-educat i ona 1 
assessment and special education services, referral to non-public 
school ancillary services, and current teacher preparation 
programs; and (^) e model program for preparing teachers to be 
advocates, which includes the mastery of specific competencies in 
the area of advocacy and participation in a prc»cticum designed to 
give the teacher experience in advocacy. The authors conclude 
that a gap exists within professional teache*- preparation^ between 
teacher competencies and advocacy requirements. Special 
preparation in serving the handicapped is needed. 
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135. 

Kohring, Curt; & Tracht, Vernon S. (1978). 

A new approach to a vocational program for severe handicapped 
high school students. Rehabilitation Literature, 9(5), 
13a-l'^6. ~ 

vocational education / model programs / parent involvement / 
trans i t ion 

This paper discusses a vocational education program for severely 
handicapped high school students. The evaluation program was 
patterned after an earlier pilot project and consisted of th'-ee 
one-week phases. The authors discuss in some depth each facet of 
the program and how the r out i ne was mod i f ied for spec i f i c groups 
of students. They emphasize the need for good follow-up of 
students who participate in such programs and for a strong parent 
guidance component in future programs. 



136. 

Patton, Patricia L.; & Marinoble, Rita (n.d.). 

Predicting vo cational programming level" for handicapped students 
using the McC arron-Dial System; Implications for the supported 
employment model. Unpublished manuscript. (Comp. No. a-t.lEaA - 
OSERS File No . 80 ) 

McCarron-Dial System / vocational evaluation / supported work 

This article presents an overview of the McCarron-Dial System, a 
neurobehavioral approach to vocational evc*luation of 
developmental ly discbled youth and adults. The authors discuss 
how the McCarron-Dial System is usee* in secondary level public 
school programs for vocational assessment purposes and 
individualized planning purposes* Specifically, the systtoi's use 
with a small group of developmental ly disabled high school youth 
currently participating in a federally funded transition proect 
is explai ned . Trad i t i ona 1 vocat i ona 1 programmi ng 1 eve Is 
delineated by the McCarron-Dial System are discussed and 
translated into theoretical models related to integrated and 
community-based supported employment options. The authors then 
.-rovide recommendations for teachers and vocational evaluators 
u ■ ng the McCa-rrn-Dial System in settings that are serving 
hsr.di^apped you .n who are engaged in the transition process from 
school to wcrk and adult life. 
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137. 

Smith, Gwen J.; Bere 

Career planner; A guide for students with disabilities , 
Alta Loma, CA: Chaffey College. (Sponsoring agency: U, S, 
Depar tment of Educat ion , Washington, DC ) (ERIC Document 
Reproduction Service No. ED 205 719) 

career guidance / job placement / employer in-olvement 

Intended as a guide for students with disabilities who wish to 
enter the worl- force, this handbook is des igned to help gather 
both information about the student and i nf orrr ^ i on to help choose 
a job. Chapte*" 1 concerns collecting health/medical information. 
Chapter 2 focuses on collecting vocational inforirtation — 
information about general job interests? skills, .^nd abilities — 
th'^ough vocational evaluation. Job analysis is discussed in 
Chapter 3; the process is described, and sample and completed job 
analysis fo'-ms are provided. Chapter ^ addresses job modification, 
including employer cooperation and information service:, dealing 
with adaptive equipment or assistive devices. Chapter 5 discusses 
role models and locating and interview! g them for information on 
jobs. Some role .T.odels are listed together with their addresses, 
phone numbers, and brief description. Chapter 6 provides a sample 
list of organizations for further assistance. Some tips for a 
telephone conversation and a written request for information are 
g i ven • 

138. 

Piuma, Chesca (1980). 

Developing a vocational education training program for severely 
handicapped adolescents and young adults; A feasibility study 
(Independent Research and Development Project Reports, Report 
#6). Berkeley, CA: Far West Laboratory for Educational R'za^rch 
and Deve lop'nent . (ERIC Document Reproduction Sc^rvice No • 
ED 198 295) 

curriculum / vocational education / job placement / employer 
i nvo 1 vement 

This study investigated the feasibility of developing five 
vocational education curricula for severely handicapped (i,e,j 
trainable mentally retarded) young people, aged 13 to 21, that 
would enable thom to work in the employment areas of gardening, 
housekeeping, laundry services, food services, and minor auto 
ma intenance • One goal of the project was to determine whether 
school staff members think their students have the potential to 
master the skills needed to work in these occupations, A second 
aspect of the study was to assess the interest and/or resistance 
of community business peopjj* to hiring severely handicapped 
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program. To answer these questions, tnterviews were conducted with 
school staff from four programs teaching vocational educational 
skills to trainable mentally retarded students in Contra Costa 
County, California, as well as with repre5f»nta t i ve Contra Costa 
business people. The ^tudy showed that thera is both a need and a 
desire to expand and develop the existing vocational education 
training program for severely handic£:)ped students. The school 
staff members agreed that their trainable mentally retarded 
students did have the potential to learn the skills needed to work 
in the five employment areas; and the community business people 
seemed receptive to training and hiring these students. 

139. 

Heal, Laird W.; & Chadse /^Rusch , Janis (1985). 

The lifestyle satisfaction scale ( LSS ) : Assessing individuals' 
satisfaction #gith residence, community setting, and associated 
serv-r:es. Ap plied Research in Mental Retardation , 6t 75-^90. 

Lifestyle Satisfaction Scale (LSS) / attitudes / 
deinstitutionalization / quality of life 

Satisfaction of mentally retarded persons with their quality of 
life is an important outcome measure of deinstitutionalization. 
The Lifestyle Satisfaction Scale (LSS) was developed to assess 
mentally retarded persons' satisfaction with their residence and 
' ts community netting and associated services. An acquiescence* 
subscale makes possible to correct satisfaction scores for 
acquiescence bias. Empirical data indicate that this experimental 
version of the LSS has internally consistent subscales and good 
test-retest and inverrater reliabilities. 

lAO. 

Schalock, Robert L.; & Lilley, ilary Ann (1986). 

Placement from communi ty-fcased mental retardation programs: How 
well do clients rJo af*-'=>r 8 to 10 years'^ American Journal o 
M ental Def ic ienc v, 90(6), 669-676. 

folJow^up studies / competitive employment / independent living / 
qual i ty cf 1 1 f e 

The placement success and quality of life of 85 mentally retarded 
persons placed into independent housing and competitive employment 
8 to 10 years ago was evaluated. Three groups emerged on the 
basis of the clients' current programmatic status, living-work 
placement, and financial status. A number of variables were found 
to discriminate between successful and unsuccessful living and 
work outcomes, including family involvement, soc i a 1 -emo t lona 1 
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DehavioTf number of disabilities, sensorimotor functioning, 
symbolic operations, and auditory-visual processing. For assessed 
quality of life, significant correlates included family 
involvement, income, number of disabilities, and age. Those who 
were successful had a higher assessed Quality of Life Index than 
those who were unsuccessful. 



141. 

Tindall, Lloyd W.; Gugerty, John J.; Dougherty, Barbara B.; &. 
Heffron, Thomas J. (1987). 

Replicating jobs in busi ness and industry fo pers ons ugith 

d isab i 1 i t ies (Vol. 2). Madison, WI : Vocational wvudies Center, 

School of Education, University of Wisconsin. 

job analysis / job matching / job placement 

This publication provides information about jobs performed in 
business and industry by persons with disabilities. It is 
important for people with disabilities to have role models that 
will help raise their vocational aspirations and expectations. 
Exemplary employment models are also needed by teachers, 
counselors, job placement personnel and employers who work with 
people who are disabled. Each job described in this catalog is 
performed by a specific person who is disabled. Such jobs are net 
the only ones which persons with similar disabilities could 
per-^orm, although these jobs might be replicated for persons with 
similar disabilities. The job descriptions in this publication 
are cross referenced by disability and job title. The information 
on each job description in this catalog was provided by employers, 
employees who are disabled, job placement specialists, and other 
interested persons. Potential users of this catalog include 
persons with disabilities, special educators, vocational 
instructors, rehabilitation counselors, job placement and job 
development counselors, employers and others. 

i^a. 

Kiernan, William E.; McGaughey, Martha J.; & Schalock, Robert L. 
( 1986) . 

Employment survey for adul ts ugi th developmental disab i 1 i t le s: A 

nat lonal survey . Boston, MA: Developmental Evaluation Clinic, 
Ch i 1 dren ' s Hosp i ta 1 . 

data analysis / job placement / transition / competitive 
emplo , ment 

The present study was designed to document changes in the 
placement patterns of adults with developmental disabilities as 
the utilization of real work settings increases. Data were 
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collected on three types of employment: tr ahs i t i or>a 1 t^a^if^i^q-, a 
supported and competitive employment. The study documents 
benefits which are realized by the individual and society as a 
result of creating employment opportunities in integrated work 
settings. 



1^3. 

Lam, Chow S • ( 198^ ) . 

Modern technology in sheltered workshop production. Journal of 
Rehab i 1 i tat ion , 50 ( ^ ) , 2^-27 . 

sheltered workshops / productivity / technology 

Automated production lines, highly technical machinery, and 
computerized robots enable developmental ly disabled workers in a 
sheltered workshop to produce a high volume of quality bicycle 
wheels. The results of the project reported in this article have 
a potential impact on the production capability and marketing 
approach of sheltered workshops, as well as the learning potential 
of developmental ly disabled workers. 



Secondary Transition Intervention Effectiveness Institute (1986). 

Annual Recort 1986 . Champaign, IL: Author. (Sponsoring Agency: 
U. S. Department of Education, Office of Special Education and 
Rehabilitative Services, Office of Special Education Programs) 

Secondary Transition Intervention Effectiveness Institute / annual 
report 

The Secondary Transition Intervention Institute is an Institute 
des gned to address both theoretical and practical problems 
rel ated to secondary spec i a 1 educat ion and trans ition services. 
These problems are being addressed through the conduct of a series 
of complementary research activities. The Institute contends that 
problems experienced by youth with handicaps are a reflection of 
broader systems problems. Consequently, current research efforts 
reflect our understanding of these problems. This document 
overviews research activities during Year . 1 (1985-1986) and 
research plans for Year 2 (1986-87). 



1^5. 

Pruitt, Walter A. (1986). 

Vocati onal evaluatio n (2nd ed . ) . Menomonie, WI : Walt ^ruxtt 
Assoc 1 ates * 
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This book examines the state-of-the-art of vocational evaluation 
(process and methods) and considers ways that this process can be 
improved. The history and evolution of vocational evaluation is 
discussed initially and then various aspects^ such as developing 
observation skillsj planning^ work samples^ situational 
assessment, interpretation of data, etc., are addre'ssed. 



1^6. 

Pallas, Aaron M. (198^). 

The determinants of high school dropout (Doctoral dissertation. 
The Johns Hopkins University, 198^). D i sser t at i ons ftbst" ac ts 
International , ^5 , 3605A-3606A. 

secondary education / educational outcomes 

This is a study of the determinants of dropping out of high 
school. The author considers three perspectives on why youth drop 
out: Academic Performance, Sccial Disability, and Accelerated Role 
Transitions. Most of our knov^ledge about educational attainment 
processes derives from studies which fail to consider high school 
dropouts. This sample selection may bias the results of such 
studies. To test this, the author compared the dropout model he 
developed with a similar model predicting college attendance for a 
comparable sample of high school graduates. The three 
perspectives are more important for predicting dropping out than 
ccl lege access. 



1^7. 

ERIC Clearinghouse on Handicapped and Gifted Children (1986) 



Research projects funded by U. 5. Department of Education . 



OSERS. 



Office of Special Education Programs . Division of Innovation and 
Development . 

FY 8^-85/85-86. Topic: Vocational education . 
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Tod ic : 
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FY's 


8^ 


-87. 


Tod ic : 


I nstruc 1 1 o n . 



Reston, VA : 



Author 



project directory 



This IS a directory of research projects funaed through Department 
of Education and QSERS. In'f'ormat ion on each project includes 
address, principal investigator, phone number, contract lengthy 
and abstract o^ project. 
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1^8. 

Seidenberg, Pearl L. (1986). 
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Instructor's guide; The integrated reao i no /wr i t i no strategies 
curr iculum, Greenvale, NY: Long Island Uni vers 1 1^/ , (Comp . No • 
a^.078C - OSERS File No, lOi ) 

curriculum / learning disabilities / reading and writing 

This instructor's guide outlines the important, necess^ary steps in 
teaching reading and writing to learning disabled secondary 
education students. The curriculum focuses on the development of 
those skills that will lead to students' improvement in the 
comprehension of text materials and expository writing abilites, 

1^9. 

Schalock, Robert L,; ^ Thornton, Craig V, D, (1986). 

The analysis o f human service programs; A field guide . New York; 
Plenum Publishing Corporation, 

human services / program evaluation / data analysis / cost 
ef f ec t i veness 

This book IS written for program administrators and policy makers 
and provides the tools and guidance needed to address questions 
and decisions related to various problematic situations. The 
book's purpose is to help these persons make decisions by 
providing methods for conducting and interpreting program 
anal yses , 

150. 

Gregory, James F,; Shanahan, Timothy; & WalDerg, Herbert (in 
press ) , 

A descriptive analysis of high school seniors with speech 
disabilities. Journal of Communication Diso-ciers , 

secondary education / speech disabilities / data analysis 

Of over 26,000 high school seniors for whgm survey data from the 
recen: High School and Beyond study were complete, 278 identified 
themselves as having speech disabilities. The data on these 
latter students were compared to those on their non-impaired peers 
vis-a-vis demographic variable? and measures of achievement, 
personal characteristics, and relationship to school and work. 
These orally handicapped pupils tended to be older, to be more 
often from linguistic minority groups, and to report more 
adiitional handicapping conditions. The data also showed the 
impaired group at a disadvantage regarding achievement, self-image, 
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motivation, and aspirations. Some areas for possible amelioration 
are suggested. 



151. 

Gay lord-Ross , Robert (in press). 

Vocational integration for persons with mental handicaps: A 
cross-cul tur a 1 per spec t i ve . In Ana 1 ysi s and inter vent ion in 
developmental d isab i 1 i t ies . (Comp. No. 8^t.l58A - QSERS File 
No. 20) 

mode 1 programs / Europe / job pi acement 

Descriptive information was presented which related to the 
vocational integration of persons with mental handicaps in five 
Western European countries. The investigator based his findings 
on a five-month visit to Denmark, Great Britain* Italy, 
Switzerland, and West Germany. Observations, nterviews, and 
documents were synthesized to draw conclusions about employment 
programs. Inferences were made about the development of 
vocational models in these countries and the United States. 
Potential variables were identified which influenced systems 
change toward integrated models of work. 

152. 

McDonnell, John; &c Hardman, nichae] (1^85). 

Planning the transition of severely handicapped youth from school 
to adult services: A framework for high school prc^ ams. 
Education and Training of the Mentally Retarded , 20 ( ^ ) , 275-286 . 

transition / secondary education / individualized transition plans 

The transition of youth with severe handicaps from school to adult 
services has become a primary concern for parents, advocates, and 
professionals. Effective transition requires access to high school 
programs that focus instruct ion on the development of skills 
necessary to function competently in the community, an array of 
adult service programs that address the unique service needs of 
severely handicapped adults, and comprehensive system of transition 
planning that establishes the optimal mix of per'^ormance 
opportunities and services for the individuals prior to graduation 
from high school. While the development of effective educational, 
vocot ional , and resident ial models are critical to successful 
transition o. severely handicapped youth, it is unlikely that the 
benef its of these deve lopment a 1 ef f or ts will be realized wit»->out a 
comprehensive system of individual transition planning. High 
school programs are the most logical community service agency to 
coordinate transition p anning on a local level. This article 
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presents a procedural framework to assist local programs to conduct 
effective transition planning. 



153. 

Gold, Marc W. ( 1976) . 

Task analysis of a complex assembly task by the retcirded blind. 
Exceptional Ch i Idren , f»3^(2), 78-8^. 

task analysis / visually impaired / vocational training 

A system of task analysis instruct ion is descr ibed . In the 
system* content (the steps of the task to be performed by the 
learner) and process (instructional strategies and methods) are 
discussed as separate and necessary considerations in teaching. 
Using this systemt 22 severely and profoundly retarded blind and 
deaf blind persons learned and produced a 1^ piece assembly ^ask. 
Discussion focuses on the general potential of the system as well 
as specific implications for training the severely handicapped. 

Brolin, Donn E.; D'Alonzo, Bruno J. (1979). 

Critical issues .n career education for handicapped students. 
Except lonal Chi Idren , ^5 ( ^) , 2^6-253. 

curriculum / vocational education / career guidance / parent 
involvement / interagency cooperation 

This article discusses the career education concept and its need, 
significant events, critical issues, and recommendations to make 
it a viable education thrust for handicapped students. The 
authors contend that career education should encompass the 
knowledge, skills, and attitudes needed for the various life roles 
and settings that comprise an individual's life, including 
employment. This will require curriculum efforts to be more 
extensively directed toward *"eaching daily living, per sonal -soc la 1 » 
and occupational competenc iest as wel 1 as basic subject ski 1 Is . 
Career educat i on i nc ludes the academi c / wor k study cur r icu lum 
design, but it goes one more step by requiring all teachers to 
relate their subject matter to its car eer i mp 1 i ca t i ons . In 
addition, it requires a shared resp ons ability and cooperative 
relationship among all school disciplines and substantial 
involvement of parents and community a'^-?ncies and industries m all 
phases of education. 
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Rusch, Frank R. ; Martin, James E.; L White, David M. (1985). 

Competitive employment: Teaching mentally retarded employees to 
maintain their work behavior. Educar ion and \ raining of the 
Mentally Retarded , 20( 3 ) , 182-189 . 

competitive employment / work behavior maintenance / behavioral 
training strategies 

This article overviews two different strategies to incorporate in 
teachinn mentally retarded employees to maint.jiri their work 
behavior. The first strategy, prevalent in the e-nployment 
literature, incorporates cues produced and managed by change agents 
(externally produced cues). The second strategy actively enjoins 
the subject in an attempt to rely ultimately upon the subject's 
management of his/her own behavior (externally and self -produced 
cues). This article reviews :he value ot each approach with a 
discussion of future areas of research. 



156. 

Osguthorpe, Russell T.; Eiserman, William D.; &« Shisler, Lenore 
( 1985) . 

Increasing social acceptance: Mentally retarded students tutoring 
regular class peers. Education and Training of the Mentally 
Retarded , 20 ( ^ ) , 235-2^0 . 

social skills / special education / peer involvement 

Most special education tutoring re-^arch has focused on the 
academic benefits that come to handicapped students who are 
tutored by regular class students. Seldom have researchers 
measured the effects of tutoring on handicapped students' social 
interaction with their peers. Using direct observation of 
free-play interaction, this study measured the amount of social 
acceptance experienced by ^th through 6th-grade mentally retarded 
students who acted as tutors of their regular class peers. Results 
showed that tutors interacted with regular class peers more often 
than handicapped students who did not tutor and suggest that 
handicapped students would make more per sona 1 / sc c i al progress if 
they were to spend some regularly scheduled time tutoring other 
students from the regular classroom. 



157. 

Alper, Sandra (1985). 

Comparing employer and teacher identified entry-level job 
requisites of service occupations. Education and Training of the 
Mentally Retarded , 20 ( 1 ) , 89-96 . 
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pr© vocational skills / curriculum / vuuatiuntii t^uuccition / 
emp loyer invol vement 

As the number of successful demonstrations of the ability of 
severely handicapped persons to learn competitive job skills grows, 
the question of which skills to include in pr evocat lona 1 curricuium 
takes on increasing importance. Previous research^ using 
descr iptive validation assessment techn iques, has ident i f i ed 
employers' expectations of entry-level requisites for sheltered and 
compet i t i ve jobs . Rusch , Schu 1 2 , and Agran ( 198S ) surveyed 
employers in Illinois and identified 70 skills critical for entry 
into service occupations. A relevant question concerns the level 
of consensus between classroom teachers and employers as to 
requirements for employment. Whether or not job requirements are 
consistent across regions or are locally determined also remains 
unanswered. The present investigation compa'-ed the level of 
agreement between employers and classroom teachers of secondary 
level severely handicapped students as to employment requirements. 
Missour i emp 1 oyer s ' responses were a Iso compared to those in the 
Rusch et al. study. While employers and teachers were found to 
agree strongly as to entry-level job requisites, no significant 
correlation was obtained between the two groups of employers' 
responses. Results are discussed relative to vocational training 
program deve 1 opment . 

158. 

Gaule, Karen; Nietupski, John; & Certo, Nicholas (1985). 

Teaching supermarket shopping skills using an adaptive shopping 
list. Education and Training of the Mentally Retarded , 20(1), 
53-59. 

social skills / task analysis / curriculum 

Three young adults with moderate/severe disabilities were taught to 
use an adaptive shopping aid in order to (a) prepare a grocery 
shopping list, (b) locate and obtain items in a supermarket, and 
(c) purchase those items. A multiple probe design was used to 
validate the instructional package consisting of total cycle 
training on the steps involved in the shopping task, social praise 
for correct responses, and a least-to-most prompt correction 
procedure for task step errors Data indicated skill acquisition 
by all three young adults, with partial skill maintenance as much 
as four weeks following problem completion. 
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159. 

Certo, Nick; Mezzullo, Karen; Hunter, Dawn (1965). 

The effect of total task chain training on the acquisition of 
busperson job skills at a full service community restaurant. 
Education ana Training of the rientally Retarded i 20(2), 1^8-156. 

vocational training / chaining / competitive employment 

Competitive j*' j training for individuals with severe handicapping 
conditions hcis recently emerged as a programmatic focus. This 
study ex ami ned competitive on- the- job training with a 20-year -o 1 d 
institutionalized severely handicapped nonverbal male with Down's 
Syndrome. The job selected was that of a busperson at a 
full-service community restaurant. Training consisted of 
systematic instructional procedurt^ . focusing primarily on 
behavioral chain training for acquisition and combined verbal 
prompts and self-selected reinforcement during break time for rate 
building. A multiple probe design was employed across four skill 
clusters to evaluate the effects of instruction. Results 
demonstrated acquisition of the 152-step task aralysis ^n ^5 one 
hour sessions. The need to give serious consideration to 
competitive employment instruction with students who are severely 
handicapped is discussed. 



160. 

Crapps, John M.; Langone, John; &» Swaim, Sharon (1985). 

Quantity and quality of participation in community en^^ i r onmen ts by 
mentally reta'^ded adults. Education and Training of the Mentally 
Retarded , 20(2), 123-129. 

community integration / normalization / quality of life 

Educators must be sure that mentally retarded adults living in the 
communi ty are truly integrated and not merely living institutional 
livr-> in a new place. Mentally regarded adult men and women living 
i n group home and i n termed iate group res i dences (I GR ) were 
interviewed and observed to determine both the quantity and 
quality of their actual participation in a variety of community 
environments. All participants spent a majority of their time in 
their homes . Gr* ^p home men p 1 ayed a mor^ active role in their 
int eg ration, occasionally goiny to commun i ty env i r onments of their 
own choosing without supervxsion. IGR men and women went less 
often into the community and rarely (IGR men) or never (IGR women) 
went out without a supervisor. Implications and suggestions for 
further research are also discussed. 
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161 . 

Greenleigh Associates, Inc. (1976). 

The role of the shelter ^^d <^ork shops in the rehabilitation of the 
severely handicapped. New York: Author, 

sheltered workshops / program evaluation / vocational 
rehabilitation / policy research 

The purpose of the study was to conduct a policy- and 
p 1 ann i ng-or ien ted evaluation study of a diverse population of 
public and private organizations generically referred to as 
"sheltered workshops," In ^ ts broadest sense, the study was 
intended to identify and evaluate the role of sheltered workshops 
in providing rehabilitative services to disabled individuals, 
including those eligible for and those receiving services through 
the federal-state Vocational Rehabilitation ( VR ) program under the 
primary legislative mandate of the Rehabilitation Act of 1973, 

The primary focuo of the evaluation was on: (1) the 
identification and analysis of those characteristics of sheltered 
workshops that are associated with the success of workshops in 
rehabilitation individuals to maximum productivity and 
independence; and (2) the implications of these findings for 
federal policy and programs with respect to sheltered workshops. 

Greenleign Associates contracted this stuuy for the U, S. 
Department of Health, Education and Welfare, 



Schutz, Richard Phillip (1985), 

Assessing employers' expectations of entry-level survival skills 
for light industrial occupations (Doctoral dissertation, 
University of Illinois, 198^). Dissertation Abstracts 
Internat ional , ff^(lS), 3613-A, 

employer involvement / vocational training / job placement 

Thir> investigation applied descriptive social validation 
methodology to the area of competitive employment, A primary 
objective of this study was to dex;erm i ne what p*? '-for mane e 
standards potential employers consider to be important for 
mentally retardeo persons' job entry, A second objective was to 
compare identified lompetitive employment entry-level skills with 
those previously identified for entry into sheltered vocational 
emp 1 oyment se 1 1 1 ngs , 

The results of this invest igat lor suggest that descriptive 
social validation methodology is an af f ec t i ve approach to 
delineate emp 1 oyer- ident i f i ed , job entry- level skills. 
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1^3. 

Hasazi, Susan BroG/; Gordon, Lawrence R.; Roe, Cheryl Ann; Finck, 
Kathleen; Hull, Marc; h Salembier, George (1985). 

A statewide follow-up on post high school employment and 
re-:* ident i a 1 status of students labeled, "mentally retarded." 
Eaucation and Training of the Mentally Retardea , SO ( ^ ) , 222-23^. 

follow-up studies / Vermont / community integration 

This e'^udy investigated the employment and residential status of 
2^3 mentallv retarded youths who had exited high school in Vermont 
between 198i and 1983- Information was solicited from school 
records and through telephone inte views and included vocational 
training history, employment history, social service utilizationi 
and residential and marital status. The results indicated that 
certain vocational and educational experiences during high T,chQol 
were related to efliploymenT. status and salary level following high 
school, that employment rates remained staDle across rural, urban, 
?nd metrcoolitan areas, and that the majority of employed youths 
1 ound their jobi ^hrouyh their self-fr ly-friend network. The 
findings were co :pared with those of an ear ler study of a 
cross-categorical sample of hendicapped youths. 

Bourbeau, Philip E. ; Sowers, Jo-Ann; & Close, Daniel W. .1986). 

An experimental analysis of generalization of banking skills from 
classrooni to bank settings in the community. Educat il n dnd 
Training of the Mentallv Retaroed , 21_(2), 98-107. 

independent living / behavioral training strategies / secondary 
education / generalization 

The extert to which simulated training approaches are appropriate 
^.r teaching functional skills to mentally retarded learners is 
unc'ea*" at the present t i me . T'^e purpose of this study was to 
exami ne the ef f ec t i veness of a banking curricu lum , t -ugh t to 
secondary students with mild mental retardation in a classroom 
setting, in producing ?neralized performance at a real bank in 
the community. A sin<^ le-sub jec t multiple brseline design with 
probes was used to demonstrate the functional effect of the 
training program. Four subjects were trained individually in a 
simulated bank setting at their school. Performance of savings 
account operation*^ i^as measured in the classroom, at the bank for 
which the curricu lum was des igned , and at another bank in the 
communit/ for which subjects were not trained. Results of the 
study -show that all subjects learned the skills. After training, 
performance of all subjects improved markedly over baseline 
lev'els, indicating that these students were able to generalize 
newly trained skills to real community settings. All subjects 




ERIC 



required some add.tional in-vivo training at the target bank to 
achieve perfect performance. Weekly maintenance probes suggested 
t.iat subjects retained skills when training contingencies were no 
longer in effect. 



165. 

Williams, Robert F. (1986). 

Percept ions of mentally retarded persons . Edi::ation and Training 
of the Mentally Retarded i £_!_( 1 ) , 13-20 

attitudes / post-t>ejor -jary education 

Three hundred ana seventy-three college students compared "mentally 
retarded" and "normal" persons on eighteen diverse personality- 
trait characteristics. Three factors were found to underlie the 
students' perceptions, with mentally retarded persons being 
perceived more favc ably than normal persons on traits indicative 
of amiability, less favorably on traits reflective of cognitive/ 
mental competencies, and differing on those traits suggestive of 
social/self control. 

None of the student variables (e.g., age, sex, level of 
exposure, characterizations of mentally retarded persons, etc.) 
was found to have a major impact on these perceptions. Various 
explanations for this apparent stability in people's perceptions 
of mentally retarded persons are outlined. 

166. 

PoUoway, Edward A.; Epstein, rlichael H.; Patton, James R.; 
Cullinan, Douglas; & Luebke, Jerry (1986). 

Demographic, social, and behavioral characteristics of students 
with educable mental retardation. E ducation a->d Training of the 
Mentally Retarded ^ 2J_( 1 ) , 27-3^ , 

educable mentally retarded (EMH) / data analysis / demographics 

In 1 igh t of hypothesi zed and documented changes within the 
population of educable mentally retarded (EMR) students in the 
schools, the authors analyzed data collected on 130 older and 10^ 
yo inger EMRs. The intent of the study was to describe the 
demc graphic and sue lobehavioral cnaracteristics o*^ these students 
and then to compare* these findings to traditional 
conceptualizations of this p^. lation. Data are presented on 
intellectual level, racial bacr^ground, degree of integration into 
regular programs, placement history, social status, and presence o*^ 
specific behavioral disorders. The results are discussed in terms 
of current practices and implications for programming needs in the 
future . 



ERIC S4 



83 



167 = 

Wershing, Alice; Gay 1 ord-Ross , Cory: & Ga / 1 ord-Ross , Robert 
( 1986) . 

Implementing a community-based vocational training model: A 
process for systems change. Education and Training of the 
Mentally Retarded ^ 51(2) , 130-137. 

vocational training / model programs / transition 

This article describes procedures necessary to implement a 
community-based instructional model for vocational training. 
Issues involved in facilitating systems change are addressed. 
Strategies for use in gaining administrative support, in 
programming, community site selection and development, parent 
involvement, and employer participation are provided. Benefits of 
community-based vocational training for disabled youth in 
preparation for transition to employment opportunities are 
illustrated through presentation of a case study. 



168. 

Hippolitus, Paul (n.d.). 



College freshmen with disabilities: Preparing for employment. 
Wasl-iington, DC; Committee on Youth DeveU ^ment of the President's 
Committee on Employment of the handicapped The Higher Education 
and the Handicapped (HEATH) Resource Center of the American 
Council on Education. 



post-secondary education / data analysis / ^ ob placement 

The purpose of this second document (the fi st one was published 
in 1978) is to release detailed information m full-time disabled 
college freshmen for 1985. The intent is to help educators, 
admin istrators, and others involved with rehabilitation 
legislation pl^ri and provide appropriate programs. The survey 
from whivTh this document was compiled collected data on income, 
funding sources* academic achievement, academic goals, career 
aspirations? political views, and other concerns. 



169. 

Stodden, Robert A.; I, Browder, Phyllis Meighen (1986). 

Community based competitive employmert oreparation of 
devel opmenta lly disabled persons: A program '^escr iption and 
evaluation. Education and Training of the Hentally Retarded » 
21( 1 ) . ^3-53. 

community integration / vocation-l training / competitive 
employment / model programs 
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The i n t en*- A t- i Q nf l^f'no nijmhoT-c r.f dissblsd persons v^ithin the 
mainstream o^^ society has fu'^thered the development of several 
community-based employment preparation programs. Community-based 
training efforts are demonstrating that tf.e work of 
developmental ly disabled persons compares well with the work of 
their nonhand icapped peers. Factors contributing toward 
successful participation witiin competitive employment settings 
are specified for the areas Df (a) training approach and 
methodology, (b) program mantigement, and (c) trainee 
characteristics. Feedback f rom emp loyers provides a basis tor 
defining the strengths and needs of developmental ly disabled 
persons within work environments. 

Kregel, John; Wehman, Paul; Seyfarth, John; L Marshall, Katlileen 
( 1986) . 

Community integration of young adults with rrental retardation: 
Transition from school to adulthood. Education and Training of 
the Mentally Retarded , ai_< 1 ) , 35-^2. 

community integration / follow-up studies / Virginia 

The present study assessed the degree of community integration of 
300 young adults in Virginia w^.o had participated in special 
education programs for students labeled mentally retarded. 
Surveys were administered by trained interviewers on variables 
related to basic self-care, home management, community usage, use 
of free time, recreational /leisure activities, and 
self-satisfaction. Results indicated that the i dividuals 
surveyed were generally satisfied with their present situation and 
most displayed some degree of competence : '^ the area of independent 
living skills. Implications of the results and the necessity for 
future research are briefly oiscussed. 



171. 

Weisenfeld, Richard B. (1936). 

The lEPs of Down Csic] syndrome children: A content analysis. 
Education and Training of the Mentally Retarded , EJ_( 3 ) , 211-219. 

individualized education program (lEP) 

While Public Law 9^-1^2 requir.-d the cieation of an Individual 
Education Program for each school-aged child with a handicap, few 
studies have lookec at whether or not these mandated programs ha^'e 
complied with the rerulat ions. This investigation reviewed the 
lEPs o"^ ^1 Down Csic J syndrome children in order to determine (a) 
whetner or not the required elements wore present in lEPs, and (j) 
whether or no w long- and short-term goals and objectives were 
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vMritte»i in med^urabl^ tsrms. The resuit*» emphdsized the need to 
strengthen the abilities of school personnel to plan and i/^rite 
eojcational programs for students who are handicapped. A 
suggestion to limit the number of goals and objectives permitted 
for inclusion in an education plan for a student is discussed. 



172. 

Polifka, John C. (1981). 

Compliance with Public Law 9^-1^2 and consumer satisfaction. 
Exceptional Children t f+8(3) , 250-253. 

Education for All Handicapped Children Act (P.L. 9^-1^2) 

A questionnaire comprising 12 items related to compliance with 
Public Law 9^-1^2 (The Education for All Handicapped Children Act 
of 1975), parent satisfaction? and feelings about formal staff ings 
was sent to 655 parents of children in special education. The 
sample and target population consisted of 100% of the parents of 
children in special education pr grams in an intermediate 
education service unit area in Northwest Iowa. Significant 
relationships were found between parent satisfaction and whether 
or not parents (a) were invited to an lEP (individualized 
education program) review, (b) were ask^d to help prepare an lEP, 
(c) were informed of their right to appeal if they disagreed with 
the educational placement decision for their children, and (d) 
felt that their chilcren were placed in the appropriate special 
education programs. The majority of parents indicated that they 
preferred the formal staffing procedurtr ve'^sus the less formal 
parent conference for enrolling their children in special 
education. The results of this study confirm the conclusions of 
previous research that parents want to play a more active role in 
educa*- onal programming for their children. 



173. 

Martinsun, M. C. (1982). 

Interagency services: A new en for an old idea. Exceptional 
Chi Idren , ^t8( 5 ) , 339-39^ . 

interagency cooperation / numan services 

Interagency planning and service delivery has been a long-term 
goal of profess ionals concerned with handicapped individuals. 
Efforts to achieve collaborative service bases have been oiven 
h\gher priority and sharper focus due to major shifts of emphasis 
and requirements in the design and implementation of service 
delivery svstems. This discussion is intended to: (a) summar ze 
precedents and developments affec*:ing current efforts in 
developing collaborative service systems; (b) identify basic 
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P^0csss£s sssentiol to curren't eTTortsj ( u ) ^ummcir i ze basic 
i nterorgani za t i ona 1 models rslevant to interagency planning; (d) 
provide an illustrative planning model; <e) suggest basic problens 
associated with complex interagency negotiations; and (f) propose 
priorities for research, demonstration, and aevelopment, 

Ashby, Sylvia; & Bensberg, Gerard J. (Eds.) (1981), 

Cooperative occupational preparation of the handicapped; 
Exemplary models. LubbocK, TX : Research and Training Center in 
Mental Retardation, Te^^as Tech University. 

model programs / vocat ional training / interagency cooperation / 
vocational evaluation / curriculum 

This report is concerned with the coo pe rati ve agreements 
established between public schools and state vocational 
rehabilitation agencies, the barriers involved in implementation, 
p^^rposes of cooperative agreements, and the description of 10 
national exemplary projects. Federal law and policy are 
discussed, as well as curriculum development in vocational 
education and vocational evaluation of the handicapped. Future 
'Recommendations in policy implementation conclude the report. 

175. 

Johnson, H. Wayne; McLaughlin, John A.; ^ Christensen, Margaret 
( 1982) . 

Interagency collaboration: Driving and restraining forces. 
Exceptional Chi . : jren , ^8 < 5 ) , 395-399 . 

interagency cooperation / vocational training / progre^i 
development 

An information base on interagency collaboration which can be used 
to direct the development oT training strategies for persons 
involved in the design or operation of interagency endeavors is 
nr-esented. Interagency collaboration is defined as a process in 
which two or more agencies integrate tht ir resources to provide 
St^rvices to meet the individual needs of handicapped learners. 
Many ke*' factors are associated with the su cess of interagency 
agreements, the most important beinc^ the degree to which people 
oSEociated with thR program can work together. The vehicles used 
to generate the information base were literature rev)ews, a 
working conference, and five case studies- 
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176. 

Baxter, Jan M. <19Q2). 



Solving proble.ns through cooperation. Except ional Ch i Id ren ^ ^8 < 5 ) ^ 
^♦00-^07. 

interagency cooperation / program development 

This article provides a guide for using cooperat)ve agreements to 
increase the utilization of community resources for servicing 
handicapped persons. It includes suggestions for using cooperative 
agreements to improve services and expand resources for the 
handicapped. Procedures for designing, implementing, and measuring 
the costs and benefits of cooperative programs are included. 

177. 

Greenan, James P.; Phelps. L. Allen (1982). 

Delivering vocational education to handicapped learners. 
Except ional Ch i Idren , ft£(5), ^08-^11. 

policy research / vocational education / special educatijn 

The purpose of this study was to provide vocational and special 
education personnel baseline data for dete*"mining policy research 
needs The major objectives of the study were (a) to develop a 
survey instrument and technique for identifying the policy-related 
problems confronting state directors of vocational, special, and 
vocational special needs education and (b) to identify the major 
policy-related problem areas and problems. The state directors 
from each of the 50 states. District of Columbia, and surrounding 
territories identified eight problem ar«»as: interagency 
cooperation and agreements; funding and fiscal policy; service 
delivery and program alternatives; personnel preraration; state 
legislation, p lans , and policies; federal legislation and 
regulations; program evaluation and improvement; and attitudes. 

i78. 

Gresha^n, Frank M. (1982). 

Misguided mainstreaminp : The case for social skills training with 
handicapped children. Exceptional Children , ^(5), ^22-^33. 

mainstreaming / social skills / curriculum 

This paper asserts that mainstreaming is based in part upon th -ee 
faulty assumptions: (a) placement r " hrndicappi*d children in 
regular classrooms will result in increased social interaction 
between ndicapped and nonhand i capped children; it) placement of 
handicapped children in regular classrooms will '^esnlt in 
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innr^Asscj social sccspts HC & of i^2'*^dic3pp'*w Cl^ilwreri by vhsir 
nonnand icapped peers; and <c) mainstreamed handicapped children 
will model the behavior of their nonhand icapped peers because of 
increased exposure to them. A large body of research is reviewed 
which refutes these tb'-ee assumptions. An alternative approach is 
suggested whereby hand icapped children would be taught the 
requisite so . .i skills for effective social interaction and peer 
acceptance. Social skills curricula for use by both special and 
regular education teachers are suggested for accomplishing this 
end . 



179. 

Wehman, Paul; & Hill, Janet W. (1981). 

Competitive employment for moderately and severely handicapped 
individuals. Except lonal Chi Idren , V7 < 5 ) , 338-3^5. 

model programs / competitive employment / advocacy 

The purpose of this article is to present a t ra i ne^ -ad voc acy 
approach to job site training and placement for moderately and 
seve'-ely handicapped individuals. A major focr.s of this article 
is that job placement into nonsheltered work environments should 
be a more frequent option for handicapped individuals than it has 
been in the past. A mocel program for job placement is discussed, 
with interim data pres.5nted on the individuals placed to date. At 
this point, more than $90,000 has been earned cumulatively by 33 
moderately and severely handicapped individuals, most of whom had 
never worked competitively before. 

180. 

fr-i th, Greg H. ( 1981 ) . 

"Advocate" vs. "professional emplc/ee": A question of priorities 
for speci.al educators. Ex cept lor^^l Chi Idren , V7 < 7 ) , ^86-^93. 

advocacy / special education 

A difficult situation arises for special educacors when they are 
asked to serve as active advocates for handi.iapped children, while 
simultaneously being employed by a pub 1 ic . schoo 1 system, 
in itution of higher education» or state education agency charged 
with responsibility for implementing various aspects of Public Law 
9^-1^2, the Education fo'- All Handicapped Children Act of 1975. 
Potential conflicts ir roles are discussed. Numerous exampU^s of 
"advocacy dilemmas" are presented, along with a variety of 
pertinent quest ions . 
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i8i. 

Miller, Sidney R.; Sabatino, David A.; &» Larsen, Roger P. (1990). 

Issues in the professional preparation of secondary school special 
educators. Exceptional Children ^ ^(5)» 3^^-350. 

per Sonne 1 preparation / special educa t ion 

The purpose of this study was to contrast university views with 
those of practitioners in defining professional preparation 
program efforts for secondary special educators. The impetus for 
the study was the paucity of secondar/ special education 
preparation programs (distinct from elementary? with clearly 
identifiable course patterns) in university catalog copy in the 
six states that comprise the U. S. Dc»partment of Health, Education, 
and Welfare's Region Five. 

D i scr apanc i es were noted between administrators in local 
education agencies and those in universities on three issues: 
(a) the preparation of secondary special educators in language 
remediation, (b) the restructuring of the standard K-12 teaching 
certificate into a K-^? and 7-12 1 i censure , and < c ) the 
identification of teaching competencies necessary to the 
successful implementation of ma i n«^/ tr eam i ng . 

182. 

Miller, John K.; Munson , Harold L.; Gargantiel, Carol W.; Sr Huang, 
Jerry (Chin-Li) (1980). 

Occupational training of the hearing impaired. Except i ona 1 
Children, fj6( 6 ) , ^2^-^31. 

vocational education / hearing impaired 

This study explored and coT^pareo ^oal preferences of school 
administrators, pupil personnel services staff, instructors, 
students, and parents involved vnith four programs that mainstream 
hearing impaired students in regular occupational education 
courses for one half of each school day. Striking agreement was 
found between educators and program clientele regarding both goals 
in general and the similarity of objectives for hand i capped and 
nonhand i Cc pped pupils. However, njtable differertces were fcunci 
among groups in relation to the ai ms of occupational education and 
the ma i nst r eam ing features of the programs. Practical and 
theoretical implications of the findings are considered. 

183. 

Donaldson, Joy (1980). 

Changing attiti.des toward handicapped persons: A review and 

analysis* of research. Except i ona 1 Ch i Idren n ( 7 ) , 50^-51^. 
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attitudes / research synthesis 

Research on the modification of attitudes toward disabled persons 
is reviewed in an attempt to delineate factors common to successrul 
interventions. Important factors in reducing negative or 
stereotypic attitudes toward handicapped persons appear ':o include 
consideration for the status of the handicapped person in relation 
to the nonhand i capped target popu lation, al lowance for sane t ioned 
staring and other methods of discomfort reduction on the part of 
the nond i sab led , and avo i dance of i nadver tent re i nf or cement of 
stereotypes. Several theoret ical constructs are offered as 
explanations for successful interventions. These include ci 
Lewinian model of at*;itiide change, information processing and 
presenter credibility^ considerations, novel stimulus and discomfort 
reduction hypotheses, and the concept of empathic development. 
Practical app 1 icat iot^s of research implications are discussed, and 
suggestions for future research -are given, 

Higgins, Scottir; Ross, John W,; &i Hockenberry, Cathe M979). 

Options and alternatives: Policy Decisions yet to be made. 
Exceptional Chi Idren , I) , 3^-39, 

policy research / federal legislation 

Significant changes in federal policy have occurred over the past 
decade to assure the rights of handicapped individuals to a free, 
appropriate public education. Some of the policy changes have 
been procedural in r.ature; others have required professional 
reexamination and re i nterpr etat ion . It becomes important to set 
priorities for policy issues in terms of impact and to develop the 
necessary options and alternatives required for successful 
implementation at the local, intermediate, and state level. This 
article reviews the dev€»lopment of policy, identifies emerging 
policy issues, and describes a n.^tional research project's 
response to determine appropriate policy options and alternatives 
so that dec ision makers can cont inue to meet the policy needs of 
the 19a0's. 



185. 

Dunst, Carl J. (1979), 

Program evaluation and the Education for All Handicapped Children 
Act . Except iona 1 Ch i Idren , 1 ) , a^-3 1 . 

program evaluation / Education of All Handicapped Children Act 

Puolic Law 9^-l^S states that the impact of programs authorized 
under the Act be adequately evaluated. This article dc^sr^ibes the 



ERIC 



.92 



91 



type of eval»^ation that is necessary to meet the stated 
requ i rement'p • An experimental evaluation approach is recommended 
for assessing the efficacy of programs and projects operated under 
the Act, Examples of the use of quasi -exper imenta 1 designs for 
evaluative purposes are presented, 

186. 

Price, Marianne; & Goodmani Libby (1980), 

Individualized education programs: A cost study. Except lona 1 
Chi Idren , ft6(6), ^^6-^5^, 

individualized education program (lEP) / cost -ef f ec t x veness 

This investigation examined the amount of time and the costs 
associated with the development of individualized education 
programs for a cross-section of exceptional students, 
Seventy-five t€.achers provided data on the time required to 
prepare lEP documents for a sample of 807 exceptional children. 
Analysis of the data indicated a considerable time investment in 
the lEP process. The data showed that lEP development preempted 
instructional activities and that teachers contributed a 
significant amount of their own personal time in order to 
accomplish the lEP requirement. 



U, S. Department of w.abor , Employment Standards Administration, 
Employment and Training Administration (1977), 

Sheltered workshop study: A nationwide report on sheltered 
workshops and the: employment of handicapped individuals 
(Vol, II), Study jf handicapped clients in sheltered worksho p s and 
recommendations of the Secretary , Washington, DC: Author, 

sheltered workshops / data analysis 

Volume il of the Shel tered Workshop Study was designed to examine 
the relationship between the workshop and the physically or 
mentally handicapped person being served in 1976, Tabulated data 
permi t an assessment of the client's ability to earn a wage and 
live independently in the community, (Volume I of this study is 
Entry No, 381 in the Annotated Bibliography on Trans i t ion from 
School to Work ^ Vo 1 , 1 , ) 
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U. S. Department of Labor. Employment Standards Administration 



The sheltered workshop; A statem^^^nt of principles. Wash i ng ton , 
DC: Author. 

sheltered workshops 

This monograph is a st^rktement of the purpose and objectives of 
sheltered workshops for the rehabilitation, training, and 
employment of handicapped individuals. 

189. 

Rusch, Frank R.; & Minch, Kathleen E. (1987). 

Identification of the supported work model of competitive 
employment; A review and analysis. Manuscript submitted for 
pub 1 icat ion . 

research synthesis / competitive employment 

Ihis article identifies follow-up practices related to the 
suppor ted-wor k model of competitive employment. Ten critical 
elements were identified, ranging from discussing the rationale 
for the model with the employing agency to focusing upon 
strategies necessary for long-term employment. This review was 
based upon a limited, available research literature. Consequent 1 y , 
this review also relied upon the recommendations of a handful of 
model program innovators. In addition to identifying these 
elements, this article focused upon the roles of coworkers and job 
coaches. Recommeno jit ions for future research are suggest'*d. 

190. 

Lam, Chow S. ( 1986) . 

Comparison of sheltered and supported work prograrDs: A pilot 
study. Rehab i 1 i tat ion Counsel inq Bui let in , 30(3), 66-8cL. 

sheltered ^^orkshops / supported work / data analysis 

Two randoai samples of deve 1 opment a 1 1 y disabled workers, one sample 
from sheltered workshops, the other from a supported work program, 
were compared in ' ^rms of client characteristics, program 
effectiveness, cost effectiveness, and job satisfaction. Results 
suggested that the sheltered workshop program was mere effective 
than the supported work program in terms of the number of hour<=^ 
worked by clients, with no differences in earnings. It «^eemed 
more cost effective to serve clients with borderline to mild 
mental retardation in the supported work model and to serve 
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model. Clients of both programs expressed a high degree of job 
satisfaction. In general, the two programs appeared to be ser\'ing 
clients with comparable characteristics. 



191. 

Las Cumbres Learning Services, Inc. (Producer) (1987). 

Uiait 'til you see what I can do CvideotapeD . Los Alamos, NM: 
Producer. (Comp. No. 8^.15aA - OSERS File No. EO) 

attitudes / community integration / social skills 

This videotape is a product of the Las Cumbres Learning Services, 
Inc. and presents a series of four public service announcements 
for television. These spots show mentally retarded and 
devel opmenta 1 ly disabled youths and adults at work and at home. 
The series has been designed to increase public awareness of the 
capabilities of the mentally retarded by showing individuals 
involved in daily activities. These are for sale: series of 
four, $175; individually priced at $50. 

19a. 

McEver, Mary Lou (1976). 

Career guidance and the Dictionary of Occupational Title s. 
Exceptional Chi Idren , ^3 ( 1) , 31 -33 . 

job placement /job analysis / career guidance 

The purpose of this article is to introduce a system of 
classification, the Dictionary of Occupational Titlefs (DOT), to 
those persons who may be unfamiliar with itj to encnirage those 
familiar with it to look more closely at its varied uses, and 
finally to demonstrate this system's usefulness in both organizing 
placement information and transferring it to curriculum use. 

193. 

Abeson, Alan; & Zettel, Jeffrey (1977). 

The end of the quiet revolution: The Education for All 
Handicapped Children Act of 1975. Exceptional Chi Idren , ( g ) , 
1 1^-128. 

Education for all Handicapped Children Act / policy research 

The purpose of this article is to relate the recent history of the 
major policies contained in the Education for All Handicapped 
Children Act of 1975, P. L. 9^-1^2. It provides a historical 
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psrspectivs of ^tdte and federa' litigation and legislation that 
both directly and indirectly influenced the conception of this 
law. The "quiet revolution'* to which the authors refer concerns 
the time period 1970 to the opening of school in September 1978. 
During that time policies were established to guaraiitee the 
educationcdl rights af all handicapped children. Efforts from this 
point on must shift from the establishment of policy to the 
implementation of that policy. 

19^. 

Ballard, Joseph; Zettel, Jeffrey (1977). 

Public Law 9^-1^2 and Section 50^: What they say about ri-hts and 
protections. Except lonal Chi Idren , ^tft< 3 ) , 17?-1S^. 

Education for All Handicapped Children Act / policy --c earch / 
Vocational Rehabilitation Act of 1973 

This article presents an in-depth analysis of the specific 
language and principal intent of P. L. 9^-1^2. The authors use a 
question and answer format for their discussion. Frequent 
reference is made to Section 50^ of the Vocational Rehabilitation 
Act Tif 1973. 



195. 

Halpern, Andrew S. C1979>. 

Adolescents and young adults- Exceptional Children , ^5(7), 
518-523. 

spec i al educat ion / curriculum / vocational educat ion 

Even though services for handicapped adolescents and young adults 
have been especially lacking in th© field of special education, 
new opportunities have emerged during the 1970s that could results 
in areat improvements during the 1980s. If these improvements are 
actually to occur, some changes wjll be required in both the 
design and implementation of instruction and in the methods of 
student assessment. The author identifies some of these 
recommended changes in the arees of academic instruction, 
personal -social development , daily 1 i v i ng. sk i 1 1 s , prevocat i ona 1 
and vocational instruction, applied performance versus knowledge 
testing, and product versus process me«=asurement . 

196. 

Rose, Terry L.; &i Gottlieb, Jay (1 .^1). 

Transfer o-T training: An overlooked component of ma i nst ream i ng 
programs. Except ional Chi Idren , 175-177. 
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mai nstreami nc^ / generalization / least restrictive environment 

As mainstreaming becomes an i -^creas i ng 1 y common arrangernent for 
the education of handicapped learners^ considerable attention will 
have to be directed toward developing educational techniques that 
will allow or enable learners to participate effectively in the 
regular classroom. rierely shifting students from one physical 
location to another will not result in improved performance. 
Active programming is necessary to ensure that the learner's 
performance improves as a result o*^ placement in the least 
restrictive settings. One critical element in educational 
planning and programming is assisting handicapped learners to 
transfer skills learned outside the regular classroom to the 
regular classroom. Transfer of such training is not likely to be 
a spontaneous occurrence; it mus t be programmed . The authors 
indicate three general approaches that a teacher might use in 
order to generalize the learned information. 

197. 

LusthauS) Charles S.; LusthauSf Evelyn Ul.; & Gibbsi Howard (1981). 

Parents' role in the decision process. Exceptional Children ^ 
iliO), 256-257. 

parent involvement / individualized education program (lEP) 

Recent legislation, particularly P. L. 9^-1^2, had provided 
parents of children receiving special services the right and 
responsibility of being involved in planning for their children's 
education. Parental involvement in Ihe individualized education 
program (lEP) conference, or planning meeting, has been mandated 
by law and has created concern among both parents and 
professionals about how this regulation will be implemented. This 
article presents the results of a study which attempted to gain 
understanding of parents' position?^ on the roles they now play and 
the roles they would like to pla^ xn the decision-making process 
of planning for their children's education. Parents in this study 
stated that the role they plpy vis-A-vis their schools is one of 
information giving and receiving. They also said that, in 
genera 1 , this is the role they wish to play. However , they 
indicated that they want more than an informational role in three 
areas: the kinds of information kept on their children; medical 
services for their children; fnd transfer of their children to 
other schools. Generally, the authors conclude that at present 
parents and professionals have similar ideas about Mho should be 
mak 1 ng educ a t lonal dec is ions. 
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198. 

Smith , Tom E. C. ( 1981 ) . 

Status of due process hearings. Except iona I Chi Idren , ^(3), 
232-236. 

due process hearings / special education / data analysis 

The departments of education of the 50 states and the District of 
Columbia were surveyed to determine the status of due process 
hearings for placement of children in need of special education 
services. Data from ^2 respondents revealed that (a) differences 
exist among states in selecting, training, and assigning officers; 
(b) parents initiate the majority of hearings, but decisions are 
most often in favor of the schools; and (c) hearing decisions 
appealed to the state departments of education are overturned 
approximately as frequently as upheld. Resul*:5 indicated that due 
process hearings are often used to resolve differences between 
schools and parents of handicapped children. 



199. 

Stotland, Janet P.; Mancuso, Ellen (1981). 

US Court of Appeals decision regarding Armstrong v. Kline : The 
180 day rule. Exceptional Ch i Idren , fiZ ( ^ ) , 266-270. 

due process hearings / Pennsylvania / The Education for All 
Handicapped Children Act / 180 day rule 

On June 21, 1979, Judge Clarence C. Newcomer of the United States 
District Court for the Eastern District of Pennsylvania issued his 
decision and order in the case of Armstrong v . Kl ine . 
Judge Newcomer held that the undisputed policy and practice of the 
Pennsylvania Department of Education of refusing to provide or 
fund the provision of a program of special education and related 
services in excess of 180 days per year to any handicapped student 
was in violation of Public Law 9^-1^2. Also held to be in 
violation of the law was the Department's companion policy of 
instructing al] hearing officers who preside at special education 
due process hearings that they were withoi.t the power to order or 
approve any educational progrsriis exceeding 180 days per year. On 
July 15, 1980, the Appellate Court upheld. the District Court in 
three separate opinions. This ar tic le describes the decision of 
the District Court, explains how the reasoning of the Appellate 
Court differs, and points out some of the implications of the 
Appellate Court's holding. 
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200. 

Bensky, Jeffrey M.; Shaw, Stan F.; Gouse, Allen S.; Bates, Herman; 
Dixony Benjamin; & Beane, William E. (1^80). 

Pub lie Law 9^-1^2 and stress : A problem for educators . 
Exceptional Children . V7( 1 ) , 2^-29. 

The Educat ion for All Handicapped Chi Idren Act / personnel 
preparation / program deve lopm«nt 

This study investigated stress and its relationship to educators 
and Public Law 9^-1^2. The results clearly imply that (a) many 
aspects of the law are creating stress for educators; (b) clear 
role expectations and freque->cy of P. L. 9^-1^2 compliance by a 
school system can be stress factors; and ^c) there are various 
stress conditions related to the law that are impinging on 
educators. Results are discussed in terms of the prevention and 
remed iation strategies that school systems , administrators, and 
personnel can take to alleviate some of the stress. 



201. 

Leonard, Judith (1981). 

180 day barrier: Issues and concerns. Except ional Children ^ 
V7(^), 2^6-253. 

180 day rule / special education / The Education for All 
Handicapped Children Act 

Legal and educational issues related to year-round education for 
handicapped individuals are discussed. A review of legal 
developments supporting 12 month education and a historical 
exploration of the goals of compulsory schooling demonstrate the 
inherent conflict between providing a free appropriate education 
to all handicapped children and the existence of the 180 day rule. 
Additional arguments in support of year-round schooling are based 
on the concerns of parents and teachers, as vgeil as the apparent 
methodological advantages to avoiding lengthy breaks in 
programming for the severely handicapped children. Finally, it is 
suggested that the concept of year-round schoo 1 i ng is not 
inconsistent with the goals of mainstreaming and the need of 
severely handicaoped individuals to have the opportunity to 
generalize learned skills. 

202 « 

Duffey, James B.; Salvia, John; Tucker, James; & Ysseldyke, James 
( 1981 > . 

Nonbiased assessment: A need for oper at i ona 1 i sm . Except lonal 
Chi Idren t fi7( 6 ) , ^27-^3^ . 
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special education / discrimination / student assessment 

The current technical history of nonbiased assessment is 
highlighted. Definitions of fairness and experts' attempts to 
alleviate prob lems associated with bias in assessment are 
reviewed. Factors relating to nonbiased assessment are emphasized 
that normally do not receive sufficient attention. Decisions 
currently made as a result of the assessment process are reviewed 
and an examination made of how decisions based on inappropriate 
evaluation can negate the validity of the assessment process. 
Finally* the utility of many recent efforts to resolve the 
problems of bias in assessment is questioned* and it is suggested 
that very basic systematic changes are needed before real progress 
can be made in reducing bias in assessment. 



803. 

Jones, Tl omas UJ.; Sowell, Virginia M.; Jones, Julie K.; & Butler, 
Lester G. ( 1981 ) . 

Changing children's perceptions of handicapped people. 
Exceptional Chi Idren , V7<5^ » 365-368. 

attitudes / ma i nstreami ng 

Seventy-four children, ages 7 to 9 years, were randomly assigned 
to two groups. One group received a pretest measure of perceptions 
of handicapped people. Both groups then participated in a 5-hour 
program of activities planned to enable the children to perceive 
and experience the needs of handicapped people and to synthesize 
their perceptions. The activities included simulations, 
interactions with handicapped people, and discussions. Posttest 
scores demonstrated significant positive changes in the children's 
perceptions of handicapped people. 



Donaldson, Joy (1981). 

The visibility and image of handicapped people on television. 
Exceptional Chi Idren , V7(6) , ^13-^16. 

a 1 1 i tudes / mass med i a 

A random sample of prime time television programming during spring 
1979 was analyzed to determine the visibility and ir<age of 
characters portrayed as handicapped. Results suggested that 
handicapped persons are, overall, not highly visible and are as 
likely to appear in negative roles as positive ones. Implications 
include the suggestion that prime time television probably serves 
morcf to maintain societal devaluation of handicapped individuals 
than to foster positive attitudes and interactions. 
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209. 

Larseni Larry; Goodman, Libby; & Gl^an, Richard (1981). 

Issues in th? implementation of extended school year programs for 
handicapped students. Exceptional Children ^ fiZ^^^' E56-E63. 

The Education for All Handicapped Children Act / special education 
/ 180 day rule 

For some severely and profoundly handicapped children who have 
regression-recoupment disabilit/, the lengthy interruption in 
schoo 1 programming dur ing the summer months poses ser ious 
obstacles to learning. As a resul': of court decisions in 
Armstrong v, Kline and Batt le v , Commonweal th » the public schools 
now have an obligation to identify these children and to provide 
programs suited to their needs. School personnel are urged to 
take the initiative in developing quality extended school year 
programs that accommodate the need for clear eligibility criteria 
based on valid and reliable student performance data; reducing the 
number of students in need through effective insiructio*^ and 
parent/home involvement; exploring the use of alternative service 
models; identifying funding mechanisms for extended year programs; 
and operating programs cost effectively. 

806. 

Ekstrom, Ruth B.; Freeberg, Norman E.; 8« Rock, Donald A. <1987). 

The effects of youth employment program participation on later 
employment. Evaluation Review i 1X( 1 ) > 8^-101. 

vocational training / follow-up studies / program evaluation 

A three-year follow-up of a national sample of ^19 youth 
employment training program participants and 356 nonpar t ic ipants 
of comparable background showed that participants obtained mere 
months of employment and had greater job satisfaction. These 
statistically significant differences were sustained even after 
controlling *'or the effects of age, sex, race/ethnicity, economic 
status, and ^jcal unemployment rate as well as for preprogram 
levels cf education and reading ability. Program effectiveness, 
as determined by participant-control differences in months of 
employment, was greater for minority than nonminority youth and 
greater for females than for males. 

207. 

Borski, Robert (1986). 

A Capitol concern with employment: New laws focus on workers with 
disabilities. Disabled USA , 1-2, pp. 6-7. 
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Supplemental Security Income (SSI) / ft^deral legislation / 
Saupported work 

The 99th session of Congress produced much legislation affecting 
people with disabilities. This article briefly describes 
significant provisions from three laws that support emp loyr.ient 
efforts. 



soe. 

Gregory, James F.; Shanahan, Timothy; & Walberg, Herbert J. 
< 1985) - 

A nat iona 1 survey of mai nst reamed hear i ng impaired h igh schoo 1 
sophomores. Journal of Rehabilitation , 51^(1), 55-58, 

data analysis / hearing impaired / secondary education 

Data on 686 mainstreamed hearing impaired high school sophomores 
were compared to data on 26f^l8 of their normally hearing peers on 
demographic characteristics, academic achievement, and indices of 
motivation. The auditorily impaired group tended to be older and 
to have a higher incidence of students of Hispanic background than 
did the normally hearing group. In all areas of academic 
achievement tested (reading, writing, vocabulary, civics, science, 
and mathematics), the pupils with hearing disabilities fared Tiore 
poorly than did those with normal hearing. The results of the 
comparisons of motivation were somewhat mixed. While the deaf and 
hard-of-hear ing subjects reported taking the same number of 
general academic and honors courses and watching television to the 
same degree as did their hearing classmates, these auditoril/ 
handicapped students reported doing less homework and failing to 
complete homework assigr^ments more often, and they evidenced less 
ambitious plans for the future. 

209. 

Botterbusch, Karl P.; & Michael, Nancy (1985). 

Testin g and test modification in vocational evaluation , Menomonie, 
WI: Materials Development Cf=*nter. Stout Vocational Rehabilitation 
Institute. School of Education and Human Resources. University of 
Wisconsin-Stout . 



vocational evaluation / psycho log ical measurement 

This publication is intended to be a practical guid«* for the 
selection, use, and, if necessary, the modification of 
psychological tests within an evaluation assessment setting, 
Evaluators, special needs personnel, private practitioners, and 
manpower training programs will find this document useful. It 
contains three major sections. Part 1 presents general information 
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on tests* their selection, and use within evaluation programs. 
Part 2 discusses the modification of tests for special disability 
groups. Part 3 reviews tests commonly used in evaluation. 



aio. 

Gregory, James F.; Shanahan, Timothy; h Walberg, Herbert J. 
( 198^) . 

Mainstreamed ht*ar ir.g-impaired nigh school seniors: A re-analysis 
of a national survey. American Annals of the Deaf , IS^ ( 1 ) , il~16. 

hearing impaired / data analysis / secondary education 

Of 26,1^6 high school seniors surveyed in the recent High School 
and Beyond study, 51^ identified themselves as having hearing 
problems. The data on these respondents were compared to those on 
their normally hearing peers regarding demographic characteristics, 
academic achievement, and motivation. Black students were 
under represented among mainstreamed hear ing-impairea seniors. 
Furthermore, the hear i ng- impa ired subgroup's scores on indices of 
academic achievement and motivation were significantly lower than 
those of the hearing group. These findings highlight a need for 
more extensive academic and guidance support services for this 
population if its potential is tc be realized. 



211. 

Gregory, James F.; Shanahan, Timothy; &i Walberg, Herbert. (1986). 

A profile of learning disabled twelfth-graders in regular classes. 
Learning Disability Quarterly , 9(1), 33-^2. 

s«=:condary education / data analysis / learning disabilities 

Of the 26 > 1^7 twelfth-graders on whom survey data from the 
national High School and Beyond study were complete, ^39 (1.77.) 
identified themselves as having specific learning disab i 1 i t les. 
Comparisons between the data on these students and those on their 
non impaired peers showed that the learning disabled group (a ) was 
older, (b) included a disproportionately high number of minority 
members, and (c) reported significantly more "other handicapping 
conditions." Likewise, the learning di sab 1 ed students scored 
significantly lower on all measures of academic achievement tested 
and on most indices of nelf-esteem and motivation. They also 
reported more serious trouble with the law. Parity was only 
uncovereo on such variables as amount of television viewing and 
schoo 1 -based extracurricular activities. Implications of the 
findings are discussed. 
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Gregory, James F.; Shanahan, Timothy; & Walberg, Herbert (1985). 

Learning disablt?d 10th graders in mainstreamed settings: A 
descriptive analysis. Remedial and Special Educatio n, 6 ( ^ ) , 25-33. 

learn 1 ng d i sab i 1 i t ies / secondary educat i on / da ta ana 1 ys i s 

Of the 30,030 sophomores for whom survey data from the national 
High School and Beyond studv were complete, 810 (2.77.) identified 
themselves as having specific learning disabilities. Various 
comparisons were made between these learning disabled \LD) 10th 
graders and their non-learning-disabled (NLD) peers. The LD group 
was older, had a disproportionately high representation of blacks 
and Hispanics and an underrepresentat ion of whites, and report3d 
more secondary handicapping conditions than did the NLD cohort. In 
all arees of academic achievement tested, the LD pupils showed 
significant deficits. The LD adolescents also had lower indices of 
motivation, adjustment, locus of control, independence, 
self-perception of attractiveness c:*nd popularity, and of scholastic 
orientation of close friends. Furthermore, the LD contingent 
evidenced more legal and schoo 1 -r e 1 a t ed problems. The two grouos, 
however, acknowledged sp€?nding equal amounts of time in 
out-of -schoo 1 activities. Speculations regarding the findings are 
offered . 



213. 

Gregory, James P.; Shanahan, Timothy; &« Walberg, Herbert (1985). 

What were they l.ke in high school? Profile of speech-disabled 
sophomores from a 1980 national study. American Rehabilitation , 
il( 1 ) , 9-15, 32. 

secondary education / data analysis / speech disabilities 

This articl' is an analysis of the data on speech-disabled 
sophomores taken from a 1980 large ccale national survey (the High 
School and Beyond study) of sophomore and senior year general high 
school popu 1 at ion-i . The intent of this analysis is to provide 
speech spec i al i sts , prof ess ional s i n rehab ilitation, and o ther s 
with a relevant profile of the populations with which they are 
wor k i ng . 



21^. 

Young Adult Institute (Producer) (1986). 

Project Employment program presentation C V i deocasset te ] . (On Our 
Own television series.) New York: Producer. (Comp. No. 8^.158A - 
OSERS File No. 30) 
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advocacy / competitive ef.iploymen / employer involvement 

This 8-1/2 minute video presents a program overview for industry 
association meetings and individual corporate presentations. 



Young Adult Institute (Producer) (1986). 

Competitive employment C Videocassett*?] . (On Our Own television 
series.) New York: Producer. (Comp. No. 8^.158A - OSERS File 
No . 30 ) 

co^npetitive employment / advocacy / employer involvement 

This one-half hour video features a competitively employed 
devel opmenta 1 1 y disabled individual who shares his dreams^ 
aspirations, and feelings on being a productive citizen. His 
positive work ethics demonstrate why agencies and corporations 
should employ developmental ly disabled people. 

216. 

Young Adult Institute (Producer) (1986). 

Transi t ions C V ideocasset te3 . (On Our Own television series.) 
New York: Producer. (Comp. No. 8^.158A - OSERS File No. 30; 

transition / program development 

In this one-half hour video, Drs. Lou Brown and Pat Van der Veer, 
experts on employment for mentally retarded persons, sha^^e their 
suggest ions for mak ing the trans ition from school to work for a 
severely disabled individual . 

217. 

Dever » Richard B. ; & Easterday, Joseph R. (n.d.). 

Effective transition programming for severely handicapped 
individuals (Working Paper #87-1). Bloomington, IN: Center for 
Innovation in Teaching the Handicapped. School of Education. 
Indiana University. (Comp. No. 8^.158A - OSERS File No. 26) 

transition / program development / interagency cooperation 

One of the most pervasive problems in providing transition services 
for retarded persons is the need for cooperation across the 
aoencies that serve them. This paper examines the need for 
cooperative programming and proposes some directions for 
exploration for effective and comprehensive transition programming. 



215. 
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Easterday, Joseph R. ; Dever , Richard B,; & Sitiington, Patricia L. 
( n.d • ) . 

Severely handicapped youth competing in the labor market: 
Implementation and effectiveness report from the first two years 
of Pro iect CQnPETE (Working Paper #87-2). Bloomington, IN: 
Center for Innovation in Teaching the Handicapped. School of 
Education. Indiana university, (Comp. No, 8^,158A - OSERS File 
No. 26) 

conpetitive employment / program evaluation / Project COMPETE 

This project status report presents a porti n of the implementation 
procedures and data collected in the first two years of Project 
COnPETE activities. Although incomplete, these data do indicate 
the general thrust of the project and demonstrate the efficacy of 
project activities related to the development of the COnPETE model, 

219. 

Tucson Unified School District (n.d.). 

Toward a quality adult life; Planning for transition from school 
to work; A parent resource packet . Tucson, AZ: Author. 
(Comp. No. 8^.158C - OSERS File No. 13^) 

parent involvement / individualized transition plans / Ari;!ona 

This project product is a resource packet to help parents assist 
their disabled children in their transition from school tc 
employment and the adult world in Tucson, Arizona. The importance 
of transition planning is explained in the context of the total 
transition process. A directory of Ic.al agencies and 
organizations has been compiled to as^oist parents m contacting 
appropriate offices for help. 



sso. 

Palmer, John T.; Vel leman, Ruth; & Shaf er , Dave (198^). 

The transition process of disabled youth: A literature review . 
Unpub 1 ished manuscr i p t . Human Resources . Center , Al ber tson , NY , 
(Comp. No. 8^.073C - OSERS File No. 103) 

trans ition / literature review 

This document represents an extensive ^^eview of the content of 
several research, demonst^^at ion and training projects funded by 
the Federal government, and a review of literature databases which 
focused cn the transition of disabled youth from school to other 
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pursuits. As such the literature presented is representative of 
information available to professionals in the transition field. 



221. 

Seltzer, Marsha Mailick (198^t). 

Patterns of job satisfaction among mentally retarded adults. 
Applied Research in Mental Retardation ? 5(1), 1^*7-159 . 

job satisfaction / follow-up studies 

This study examined the correlates of job satisfaction in a sample 
of 65 mentally retarded adults who had been released from a state 
institution nearly five years prior to the research. The sample 
members were divided into four groups on the basis of their job 
status and job mobility. In two of the groups, sample members 
were downwardly mobile. In the other two groups, they were either 
upwardly mobile cr had maintained a stable employment status. It 
was found that the downwardly mobile sample members were much less 
satisfied with their jobs than were those who were not downwardly 
mobile. Other variables that were found to correlate with sample 
members' job satisfaction included the size of the work setting, 
the social skills and communication skills of the sample members, 
and Che extent to which sample members were given feedback about 
their performance by their supervisors at work. 



222 « 

Martin, James E.; &» Husch , James V. (in press). 

School-based vocational programs and labor laws. The Journal of 
the Association for Persons with Severe Handicaps . 

vocational education / job placement / U- S. Fair Labor Standards 
Act / income 

Vocational programs have become an important part of the 
educ ^tional curr iculum for students with moderate to severe 
handicapping conditions. Communi ty-based i ns true 1 1 on beg i nni ng at 
the eler^entary level, and emphasis upon placement during the latter 
school years, have created a need for school staff to better 
understand Labor rules and regulations. This paper r ev iews the 
ru 1 es and regulations of the U. S. Fair Labor Standards Act in 
relation to school -based vocational programs. The payment of 
wages across d i f f er ent training and pi acemen t options is 
emphasi zed . 
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223. 

Clark, Blake S. ( 1985) . 

Are disabled trainees handicapped by our designs^ Training and 
Development Journal , 36 ( 7 ) , 56-58 , 60-6 1 . 

vocational training / barriers / employer involvement / attitudes 

This article is written from a training perspective to highlight 
the implications of accommodating disabled trainees in workshop,^, 
sec^lnars, conferences, or other means of instruction, The 
guidelines provided will serve to channel the professional's 
planning and design efforts so that he or she may meet the needs 
of disabled trainees. Breaking down barriers to learning 
opportunities for the disabled benefits everyone involved in the 
training process. 



O'Connor, Gail (1983). 

Presidential address 1983: Social support of mentally retarded 
persons. Mental Re tar da t ion . SX(5), 187-196. 

human services / community integration / social support 

The 1983 presidential address focuses cn the concept of social 
support and its importance for the adequate functioning of both the 
individual and the family. A variety of aspects of this concept in 
relation to mentally retarded individuals are reviewed, and the 
potential impacts for research and provision of human services are 
d iscussed . 



225. 

Schroedel, John G. (1979). 

Attitudes tow ard persons with disabilities; A compendium of 
related literature, Albertson, NY: Human Resources Center. 
(Comp. No. 8^.158A - OSERS File No. 29) 

attitudes / literature review / social skills / employer attitudes 

The 110 abstracts of studies on attitudes toward disabled persons 
in this Bibliography are grouped into three sections: 
(I) Techniques of Changing Attitudes, (II) Social Interaction, and 
(III) Employer Attitudes. 

.Each part is introduced by an Overview , which reflects the 
research literature as abstracted. The overviews set a perspective 
by threading together, in narrative form, key concepts shared by 
groups of abstracts. Each Overview is also organized into six or 
more subheaded sections, each of which discusses a cluster of 
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related abstracts. Following a section of the Overview is a 
" See-List which refers the reader to specific abstracts in their 
respective alphabetical series in that section. The Overviews are 
thus a narrative "^dey designed to enhance information retrieval by 
the reader. 



226. 

Aiken, Linda H. ; & Kehi er , Barbara H. (Eds.) (1985). 

Evaluation studies review annual (Vol. 10). Beverly Hills: 
SAGE Publications. 

evaluation / research syn'^hesis 

This latest volume in this evaluation series asserrbles the 
contributions of 110 researchers and practitioners in the 
evaluation field. The ^1 c^ise studies, position papers, and 
analyses offered in this collection provide a comprehensive 
overview of the current state of evaluation knowledge. Six program 
evaluation areas are reviewed: health care, education, employment 
and income maintenance, housing, transportation, and criminal 
justice. The authors also explore the major methodological issues 
and public po-.icy implications of current evaluation studies. 



227. 

Ballard, Joseph; Ramirez, Bruce A.; &» Weintraub, Frederick J. 
(Eds.) (1988). 

Special education in America; Its legal and governmental 

f oundat ions. Reston, VA: The Council for Excc^ptiwnal Children. 

special education / -^oderal legislation / policy research 

This book chronicles the legislative and governmental foundations 
of special education in the U, S. Background on thr historical 
development of policy and programs for the handicapped is provided, 
as well as policy implementation, explanations and interpretation 
of the laws and rights of the handicapped. References are appended 
to each chapter to provide further sources for research. Appendix 
B of this book pvovides a comprehens * /e listing of all federal laws 
for the handicapped. 



228. 

Bellamy, B. T.; Rhodes, L. E. ; Wilcox, B.; Albin, .; Mank, D. M.; 
Boles, S. n.; Horner, R. H.; Collins, M.; & Turner J. (198^). 

Quality and enuality in employment services for adults with severe 
disabi 1 i ties CDRAFT3. Eugene, OR: Jniversity of Oregon. 
(Comp. Nos. 8^.0536 & 8^.158A) 
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policy research / income / job placement / vocational training 

This paper is written in response to Brown and his colleagues (see 
Entry No. 229) who propose a waiver of direct pay for adult? ^jith 
severe intel lec tual hand icaps. The purpose here is to provide an 
a 1 ternate per spec tive that may ass i s t in na t ional discussion of 
emp loyment opt ions for persons with severe disabilities. The i ssue 
of appropriate employment services and job opportunities is timely 
and deserves in-depth analysis. In the next few years thousands of 
youth with severe disabilities will facf» the transition from school 
to work and adult life. Their employment status and adult 
life-styles will deoend greatly or the decisions and policies that 
are .nade today. 

The paper reviews the position advanced by Brown et al. (19a^)f 
identifies some important points of agreement, and highlights 
critical problems with the program they propose. The paper 
concludes with the outl ine of an al ter native framework for 
development of quality and equality in employment for persons with 
severe d i sab i 1 i t i es • 



aa9. 

Brown, Lou; Shiraga, BeLsy; York> Jennifer; Kesslcr, Kim; Strohm, 
Beth; Sweet, Mark; Zanella, Kathy; VanDeventer, Pat; & Loomis, 
Ruth. (198^). 

The direct pay waiver for severely intellectually handicapped 
workers CDRAFT3. Madison, WI : University of Wisconsin; Madison 
Metropolitan School District; and Wisconsin Department of Health 
end Social Services. 

direct pay waivers / competitive employment Wisconsin 

The authors argue here that one major reason why the vast majority 
of severely intellectually handicapped adults are prevented from 
performing meaningful work in nonshel tered environments is the 
requirement that they cannot do so unless they receive direct pay. 
The position offered in this monograph is that as long as direct 
pay IS an admission requirement , they will be confined to 
unaccep tab le segregated env i ronments . Further, the highly 
selective and closely monitored use of a direct pay waiver eeems a 
reasonable procedure that can be used to arrange for nonsheltered 
f unc t ioning , unt i 1 the at t i tudes and sk i 1, Is necessary for d i rec t 
pay can be engendered. 
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230. 

Per Iman, Leonard G. ; & Austin, Gary F. (1986). 

The transition to work and independence for youth w th 
disabi 1 ities. A Report of the Tenth Mary E. Switzer Memorial 
Seminar . Alexandria, VA: National Rehabilitation Association. 
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transition / policy research / federal legislation / program 
development 

The format of this monograph closely follows the proceedings of the 
tenth Mary E. Switzer Memorial Seminar. Each of the six "action 
papers" specifically prepared for the seminar are snown as chanters 
and include a section on excerpts of "reviews" and comments o-j each 
paper made by the participants. Summaries are provided, where 
appropriate, in the areas of transition policy and program 
development, service delivery, research, training, and legislation. 



231. 

Mangrum, Charles T. , II; & Strichart, Stephen S. (198^). 

College and the learning disabled student: A guide to program 
select ion, devel opment i and imp lementa t ion . Orlando, FL: Grune & 
Stratton , Inc . 

post-secondary education / learning disabilities / program 
development 

This book is concerned with the college opportunities for learning 
disables! students in the U. S. It pulls together information and 
resources on programsf organizations? and associations. The 
authors surveyed and visited many colleges with LD programs. 
Responses provide information on admission policiesj program 
development and implementation, characteristics of students in 
these programs, and cooperation beteeen high school and college 
personnel in preparation of LD students for this transition. 



Pankowski, Joseph; & Rice, B. Douglas (Eds.) (1981). 

Report from the study group on peer counseling as a rehabilitation 
resource . Hot Springs, AR: Arkansas Rehabilitation Research and 
Training Center. 

peer involvement / human services / rehabilitation counseling 

The purpose of this document is to help state vocational 
rehabilitation agencies and others p 1 an , deve lop , and implement 
peer counseling services. Thjs documei t should enhance service 
delivery as it articulates a resource of vast potential. 
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S33. 

UiU, Madeleine (1986). 

Educating students with learning problems; A shared 

responsib i 1 i ty , Washington, DC; Office of Special Education and 

Rehabilitative Services. U. S. Department of Education. 

special education / learning disabilities / research synthesis / 
progr am develooment 

This monograph is tne result of an OSERS effort to assess the 
status of the nation's programs for helping students who have 
learning problems. Recommendations are made to improve current 
weaknesses in the education process and to provide a basis for 
discussion for future research. 



S3^. 

Hersen, Michel; Eisler, Richard M. ; &i Niller, Peter n. (Eds.) 
( 1987) . 

Progress in behavior modification (Vol. 21). Newbury Park, CA s 
SAGE Publications. 

behavioral training strategies / social skills / competitive 
employment / beha,'ioral assessments / community integration 

This is the tMst volu'ne in a series of books that review 
developments on a yearly basis in the growing field of behavior 
modification. This volume overviews such areas as behavior therapy 
for the visually handicapped, review of multifactor prevention 
trials of coronary heart disease, competitive employment for 
workers with mental retardation, assessment of assertion, and 
behavioral management of hypertension. 

S3S. 

Wexntraub, Frederick J.; &. Ramirez, Bruce A. (1985). 

Progress in the education of the handicapped an ^ analysis of 

P. L. 98-199; The Education of the Handicapped A^t Amendmen\.s of 

1983. Reston, VA: Council for Excepti ,al Children. 

Education for All Handicapped Children Act of 1975 / Education of 
the Handicapped Act ( EHA ) Amendments of 1983 / policy research / 
program v-evelopment 

This monograph is part of a ser ies by CEC devoted to spec ial 
education in America and its legal and governmental foundations. 
Highlighted here are findings of selected major evaluation studies 
contracted for the U. S. Department of Education, the data 
collected by this Department, and the Annual Reports submitted by 



ERIC 




1 1 1 



the Department to the Congress. This is a summary that attempts to 
present broadly the implementation of P. L. 98-199. 



836 • 

Turnbull, H. Rutherford; Fiedler, Craig R. <1985). 

Judicial interpretation of the Education for All Handicapped 
Chi Idren Act . Reston, VA: Council for Exceptional Children. 

Education for All Handicapped Children Act of 1975 (P. L. 9^-1^2) 

This monograph is part of a series by CEC devoted to special 
education in America and its legal and governmental foundations. 
Highlighted here are findings of selected major evaluation studies 
contracted for the U. S. Department of Education, the data 
collected by this Department, and the Annual Reports submitted by 
the Department to the Congress. This is a summary and attempts to 
present broadly the judicial interpretation of the Education for 
All Handicapped Children Act. 



237. 

Tenney, Fred; DeMarsh, Joseph P.; Karimi, Sherry; & Zrihen, Pamela 
(1986) . 

Project Bridge FY02 status report . Scottsdale, AZ: Southwest 
Business, Industry and Rehabilitation Association. (Comp. No. 
8^.023D - OSERS File No. 8) 

Project BRIDGE / business and industry / job matchirg 

This report reviews the background and rationale for the project 
and then presents the various goals and objectives for each fiscal 
year. These criteria are then utilized to evaluate the program's 
per f orm-^nce . The report ends with a summary of results and review 
of th i rK year ac t i v i t i es . 



238. 

Rusch, Frank R.; &« Phelps, L. Allen (1987). 

Secondary special education and transition from school to work: A 
national priority. Exceptional Chi Idren , 53(6), ^87-^92. 

special education / transition / federal legislation / Secondary 
Transition Intervention Effectiveness Institute 

The economic, educational, and community adjustment difficulties of 
youth with handicaps are reviewed in the context of historical 
antecedents and of the U. S. Office of Special Education and 
Rehabilitative Services' transitipn initiative. The conceptual and 
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organizational frameworks for the University of Illinois' federally 
sponsored Transition Institute are presented. 

839. 

Hardman, Michael ; & McDonnel 1 , John ( 1987) . 

Implementing federal transition initiatives for youths with severe 
handicaps: The Utah Community-Based Transition Project. 
Exceptional Chi Idren , 53 ( 6 ) , ^93-^98 . 

community integration / Utah Commun i t y-Basrd Transition Project / 
barriers / transition 

This article describes the Utah Community-Based Transition Projectf 
a model guiding transition planning for youth with severe 
disabilities. This plann:ng process is aimed at facilitating the 
coor d i nat i on and expansion of commun i ty ser v i ces f o r each 
graduate. Model components are discussed, and barriers facing 
states as they attempt to implement effective transition planning 
models are addressed. 



2^. 

Mithaug, Dennis E.; Martin, James E. ; & Agran, Martin (1987). 

Adaptability instruction: The goal of transitional programming. 
Excc?pt ional Ch i Idren , 33^(6) f 500-505. 

adaptive behavior / job retention / model programs / curriculum 

This article describes an instructional model designed to teach 
students generic employment adaptability skills. Failure to 
acclimate to a dynamic work environment has been suggested as a 
primary reason for job termination. The need to adapt to changes 
in work environments and maintain acceptable levels of work 
performance is critical for employment success. The model 
descr ibes how to teach student*^ to adap t to these changes and 
i nc 1 udes four ma jor components : (a) decision mak i ng , 
( b ) i ndependent performance , (c) self-evaluation, and 
<d) adjus^^ment. Implications for transitional programming are 
addressed . (This monograph also appeared in the Annotated 
Bibliography on Transition from School to UJork (Vol. 1) as a 
project product. ) 



Benz, Michael R.; &i Halpern, Andrew S. (1987). 

Transition services for secondary students with mild disabilities: 
A statewide perspective. Exceptional Chi idren > 53(6), 507^51^. 
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Oregon / program evaluation / secondary education / transition 

This article reports the partial findings from a statewide study of 
Oregon's secondary special education prgrams for students with mild 
disabilities. The focus of this article is on the current status 
and sat isfactor iness of districts' transition services. Subjects 
i nc luded the popu lation of LEA administrators and teachers 9 and a 
stratified random sample of parents of students with mild 
disabilities. Results indicated that (a) very few districts were 
using written interagency agreements or providing other incentives 
to secure the involvement of community agencies; (b) there were 
considerable discrepancies between administrators and teachers over 
who was responsible for transition planning; (c) teachers wanted 
more and better parent involvement in all levels of the school 
program; and (d) follow-up of previous students was rare. Findings 
were compared with those of other recent research and several key 
elements that should be targeted for improvement are discussed. 



Kerachsky, Stuart^ & Thornton, Craig (1987). 

Findings from the STETS transitional employment demonstration. 
Exceptional Chi Idren , 53(6), 515-521. 

transition / program evaluation / Structured Training and 
Employment Transitional Services (STETS) 

This article describes the model for and the implementation of the 
Structured Training and Employment Transitional Services (STETS) 
demonstration — a meijor transitional-employment intervention 
funded by the U. S. Department of Labor. In terms of the evolution 
of transitional emp 1 oyment- type initiatives, STETS was important 
for two reasons: It was the largest of such efforts yet undertaken 
in this social area, and its design and evaluation were based on an 
experimental methodology, thus generating the most robust and 
accurate f ind i ngs yet available on the trans itional emp 1 oyment 
concept. The evaluation of STETS focused on fivt^ basic issues: 
participants' subsequent labor-market behavior, use of school and 
training programs, public-transfer dependence, life styles, and the 
benefits verstis the costs of the intervention. The results 
indicate that mentally retarded young adults can perform 
competently in competitive employment, and that STETS-type 
transitional services can be instrumental in helping such 
individuals achieve their employment potential. 



2^3. 

Sitlington, Patricia L. (1986). 

Trans i t ion, spec i al needs , and vocational education ( Information 
Series No. 309). Columbus, OH: The ERIC Clearinghouse on Adult, 

115 



1 1^ 



career, and vocational Education, 
in Vocational Education, The Ohio 

vocational education / transition 
preparation / program development 
needs personnel 



The National Center for Rese-^rch 
State Uni versi ty . 

/ special education / personnel 
/ vocational education special 



Thf? focus of this monograph is on the role that vocational 
education should play in the transition process for speti^l need^ 
youth . A 1 though all aspec ts of ad justment to adu Ithooo are 
critical, this monograph will focus specifically on the transition 
to employment. In order to delineate the role of vocational 
education, it is important to determine how well special needs 
youth have done with regard to employment and to identify the 
types of skills needed for obtaining and maintaining this 
employment. This monociraph (1) briefly reviewi> recent studies of 
the vocational adjustment of special needs youth; (2) identifies 
the types of skills needed for successful transition to the world 
of work; (3) identifies the disciplines involved in the transition 
process and the services they have to of f e'- ; (^) outlines possible 
roles that the field of vocational education might play in this 
process and how vocational educators can work most effectively 
with other disciplines; and (5) discusses the implications of 
these roles for personnel preparation, research, policy 
development, and programming activities. 



Johnson, David R.; Bruininks, Robert H. ; & Thurlow, Martha L. 
< 1987) . 

Meeting the challenge of transition service planning through 
improved interagency cooperation. Excep t ional Ch i Idren , 53(6), 
522-530. 

human services / interagency cooperation / barriers / policy 
research 

The improvement of transition services through effective management 
strategies in service planning and coordination is proposed. 
Current barriers to effective service planning and coordination are 
d 1 scussed . Inc luded among these are conflict! pn policy goals, 
eligibility criteria, funding patterns across agencies, and an 
inconsistent national policy. Three major approaches to overcoming 
barriers to effective service planning are proposed. All require 
that present approaches to interagency service planning and 
coordination of services be changed. 
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Peters, Joyce n. ; Templeman, Torry Piazza; & Brostrom, Glenn 
< 1987) . 

The school and communit/ partnership: Planning transition for 
students wi th severe hand i caps . Exceptional Children , 53 ( 6 ) , 
531-536 . 

interagency cooperation / Oregon / community integration / special 
education / curr iculum 

This article describes a process to provide solutions to the 
prevalent problem of interagency collaboration in planning for 
transition outcomes. The project is implementing and evaluating 
the process in seven Oregon sites that differed in respect to 
numbers of students served* rural versus urban, and availability 
of a range of tdult service options. Results to date support the 
inclusion cf procedures such as an outside stimulus to initiate 
the collaborative effort; locally generated plans; transition teams 
empowered with policy-level decision making; and follow-up 
technical assistance at the admini nstrat i ve and direct service 
level . 



2^6. 

Stodden, Robert A.; &. Boone, Rosalie (1987). 

Assessing transition services for handicapped youth: A cooperative 
interagency approach. Exceptional Children , 53^(6), 537-5^5. 

interagency cooperation / program evaluation / barriers 

The major purpose of this article is to pres3nt a cooperative 
interagency apprOc:ch for assessing the effectiveness of programs 
and services provided to facilitate the transition of handicapped 
students from school to adult community living. Section 1 briefly 
reviews the concerns that have made transition a priority 
educational issue, discusses the need to address the issue of 
trans ition from a cooper a t i ve inter agency approach, and outli nes 
the barriers that impede inter agency collaboration. Sec t ion 2 
describes the experience of an inter agency transition planning 
team and the team decisions that led to the development of a model 
for cooperative interagency assessment of transition services/ 
programs. In section 3 the model's conceptual and operational 
framework, its advantages, and its general i zab i 1 i ty are discussed. 



Clarke, Gary M 



& Knowlton, H. Earle (Eds.) (1987). 



From school to adult living: A forum on issues and trends. 
Exceptional Chi Idren , 53(6), 5^6-55^. 
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transition / program development 

This article presents a forum for the personal views of four 
significant contributors to the conceptualization and 
implementation of transition programming as it exists in this 
country today. These individuals were selected from among a number 
of active contributors to ttie transition movement as representative 
spokespersons for the field. The questions posed by the guest 
editors were developed from ideas and concerns that surfaced in the 
many manuscripts submitted for consideration in this special 
issue. Some of the issues raised in the questions reflect concerns 
expr<^^ssed openly by professionals in the field, while others were 
inferred from more subtle or cautious statements. Each contributor 
received a set of questions to address. Each question was given to 
at least two contributors. They were encouraged to respond not 
only to their own set, but tc any question of interest contained in 
other contributors' sets as well. As a result, a few questions 
were addressed by all four contributors. Their responses appear to 
reflect some consensus regarding the importance of the issues and 
trends suggested in the questions. Even so, the substance of their 
responses reflects a range of positions that would provide keen 
consideration by readers. 

Edgar, Eugene (1987). 

Secondary programs in special education: Are many of them 
justifiable? Exceptional Children , 53(6), 555-561. 

special educf^tion / secondary education / transition 

This article discusses the apparent link between secondary special 
education programs for mildly handicapped students and the eventual 
post-high-school adjustment of these students. The current 
national emphasis on transition to the community, and especially to 
work, has resulted in the close scrutiny of the outcomes of special 
education. Large numbers of mildly handicapped students are 
dropping out of school programs, and both graduates and dropouts 
earn very low salaries. The author suggests a radical change in 
secondary programs for mildly handicapped students, away from 
academics and toward functional , vocational programs, 

2^9. 

Knowlton, H, Earle; & Clark, Gary M. (1987). 

Transition issues for the 1990s. Exceptional Chi Idren , 53(6), 
562-563. 

transition / secondary education / vocational education special 
needs personnel 
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This summary article of this special issue devoted to transition 
outlines major issues to be addressed by professionals involved 
with preparing handicapped youth as they move from school to work 
and community integration. 



250. 

Stodden, Robert A.; & lanacone, Robert N. (1981). 

Ca-eer /vocational assessment of .he special needs individual: A 
conceptual model. Except ional Chi Idren , V7(8), 600-608. 

vocational evaluation / career guidance / model programs 

The purpose of this article is to address the career/vocational 
assessment needs of handicapped individuals. The proposed career/ 
vocational assessment model outlines a developmentr^l process for 
increasing an individual's awareness and understanding of self in 
relation to the world of work. A prime function of the model is 
the collection of developmental information contributing to career 
growth decisions during the formative years. Rather than produce 
isolated assessment data regarding work trait factor performance, 
the developmental information takes on an integrative, 
demonstratively useful role in facilitating the total development 
of the special needs individual. Operational implications for the 
model concept are numerous for many programmatic situations and 
data collection arrangements within the normal delivery of 
educat lona 1 serv ices . 



251. 

ncHale, Susan M.; 01 ley, J. Gregory; Marcus, Lee M.; & Simeonsson, 
Rune J . ( 1981 ) . 

No nh and i capped peers ar> tutors for autistic children. Except i ona 1 
Chi Idren , ( 3 ) , 263-265. 

peer involvement / autism / mainstreaming 

This paper reports on the results of a study in which the 
effectiveness o"^ nonhand icapped children in promoting task related 
behavior in autistic children was assessed to determine whether 
this was a feasible instructional approach for severely handicapped 
children. The results demonstrated that, under certain conditions, 
a tutoring program involving nonhandicapped peers as teachers may 
be a useful learning situation for moderately retarded, autistic 
children. Specific cognitive gains were not measured in this 
study. Instead, the ability of the autistic children to put 
preacademic skills they had lear'ied previously from their teachers 
into practice within a different social context (i.e., with their 
peerr ) was measured . Al though the resul ts of this program must be 
accepted with reservation on an experimental level, this approach 
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appears to be a viable procedure f c - integrating autistic and 
nonhand icapped children and for fostering adaptive behaviors in a 
particular group of severely handicapped children. 

252. 

Sitlington, Patricia L. (1981). 

Vocational and special education in career programing for the 
mildly handicapped ado le-.cent . Exceptional Ch i Idren » V7(8)» 
592-598. 

vocational education / special education / career guidance 

This article examines the services offered by the disciplines of 
special education and vocational education and proposes a variety 
of roles ea*-h can perform in the delivery of the most effective 
combination of career programming options to the handicapped 
ado 1 esc en t . The authors conclude that a career progr ammi ng 
continuum integrating the components of special education and 
vocational education career preparation can build upon the 
strengths of vocational education and special education and allow 
the student to move up and down the continuum depending upon his 
or her particular training needs. It is suggested that such a 
continuum of services can provide the needed training options to 
enhance the career potential of every handicapped adolescent. 

253. 

Heller, Harold W. (1981). 

Secondary education for handicapped students: In search of a 
solution. Except ional Chi Idren t ftZ^ 8 ^ 582-589. 

special education / secondary education / program development 

Programming for handicapped students at the secondary level has 
long been a neglected component of the educational continuum. Since 
passage of P. L. 9^»-l^»2, there has been some effort to develop 
quality programs at this level and to merge them systematically 
with primary and i n t ^ ,rmed i a te programs. This short article, 
designed to introduce a special issue of Except ional Chi Idren on 
secondary programming, briefly outlines those variables that led to 
past and current lack of secondary ) evel programming for 
hand icapped students . 
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Albright, Leonard; Hasazi, Susan E.; Phelps, L. Allen; & Hull, 
Marc E. ( 1981) . 

Interagency collaboration in providing vocational education for 
handicapped individuals. Exceptional Children , ^iZ<8^' 58^-589. 

interagency cooperation / vocational education / vocational 
rehab i 1 i tat ion 

One of the themes that has intensified in recent years is the 
necessity for increasing cooperation and collaboration between and 
among the various agencies providing vocational programs and 
services to handicapped youth and adults. This article reviews 
current federal and state level activities concerning interagency 
agreements and discusses future research and development needs. 



255. 

Fair, George W.; & Sullivan, Allen R. (1980). 

Career opportunities for culturally diverse handicapped youth. 
Exceptional Chi Idren , ^16^(8) , 626-631 . 

vocational education / discrimination / minorities 

There is little research specifically addressing issues related to 
the provision of educational opportunities for culturally diverse 
youth with handicaps. This article first provides an overview of 
the employment situation for minority individuals and its 
implications for career and vocational education of culturally 
diverse handicapped youth. Second, the article delineates the 
enigma presented by being a member of a doubly stigmatized 
population, that is, culturally diverse hand i capped youth . 
Attention is given to the barriers to effective educational and 
employment opportunities for this population. Finally, the article 
forecasts the prospects of career vocational education and makes 
recommend at i ons for future progr amm ing and research . 

256. 

Plata, Maximino; & Jones, Priscilla (1982). 

Bilingual vocational education for hand i capped students . 
Exceptional Chi Idren , ^f8<6), 538-5^0. 

vocational education / bilingual education / program development 

The purpose of this article is to discuss concepts believed to be 
critical in the creation of an effective bilingual vocational 
education for LQNESHS (limited- or non-English-speaking handicapped 
students) whose handicapping conditions are such that placement in 
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a regular vocational educational program would be deemed 
appropriate by the placement committee but whose linguistic 
difficulties pose an impediment to their success. The aim of any 
vocational program is to equip tne trainees with entry-level job 
skills. The proposed program is a coordinated effort among special 
education, bilingual education, and vocational education. The 
alliance created among these three disciplines could be the 
connecting link in the chain of events that will allow LONESHS to 
progress successfully through academic and vocational training 
activities considered prerequisite to successful employment. 



257. 

Elder. Jerry □.; & Magrab, Phyllis R. (Eds.) (1980). 

Coordinating services to he .idicapped children: A handbook to 
interagency collaboration . Bal t imore, nD: Paul H. Brookes 
Pub 1 isher s . 

interagency cooperation / human services / program development 
This book is designed for educators, professionals, 

paraprofessionals, and administrators in all of the hu{.':*n service 
delivery systems for use as a handbook to promote and initiate 
workable solutions to the problems and issues of delivery services 
to handicapped children across the various delivery systems. 

sse. 

Orlansky, Michael D. (1979). 

Active learning and student attitudes toward exceptional children. 
Exceptional Chi Idren , ^6 ( 1 ) , ^9-52. 

attitudes / special education / curriculum 

The purpose of this study was to compare changes in at 1 1 tudes 
toward exceptional children among introductory special education 
students taught by two contrasting instructional methods. Both 
methods involved face-to-face instruction. One method was an 
innovative active learning approach; the other was a traditional 
lecture based approach. It was predicted that the active learning 
approach would result in more positive attitudes toward exceptional 
children than the lecture-based approach. The results of this 
study suggest that student attitudes toward exceptional children 
can be fa vorably influenced by active learning experiences. 
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259. 

Brown> Lou; Pumpian> Ian; Bas^ gart, Diane; Vandeventer , Pat; Ford* 
Alison; Nisbety Jan; Schroeder 9 Jack; & Gruenewaldy Lee (1981). 

Longitudinal transition plans in programs for severely handicapped 
students. Exceptional Children ^ ftZ^S), 62^t-630. 

individualized transition plans / personnel preparation / 
ma i nstreaming 

Thpre is little doubt that the nature of educational and related 
services provided the severely handicapped students of ^he future 
will be dramatically different from those provided now and in the 
past. Severely handicapped studercs should anJ will function in a 
wide array of school and nonschool environments and activities 
th€4t contain chrono log ica l-age-app-^opr iate ncr^ 1 and i capped students 
and other nonhand i capped persons . Thus $ >l is critical that the 
educational curricula offered provide the appropriate preparatory 
experience's and that the significant others in sending and 
receiving envir^ ..ments jointly design and implement Individualized 
Transition Plans in an attempt to €»nsure that the educational and 
related services offered are meaningfully and functionally related 
to the variety of least-restrictive school and nonschool 
environments in which an individual student might subsequently 
function. 



260. 

Patton, Patricia L. (1981). 

A model for developing vocational objectives in the lEP. 
Exceptional Children , V7(8), 618-6SE. 

individualized education program ( lEP) / vocational evaluation / 
McCarron-Dial Work Evaluation System (MDWES) 

This article describes the MDWES model of vocational evaluation and 
vocational development for handicapped youth. Examples have been 
presented using MDWES data to generate vocational goals and 
objectives. It Is hoped that the information presented will serve 
as a symbol of the common ground of professional endeavor in the 
fields of special education and rehabilitation, and that it will 
stimulate thinking anc* cooperation among special educators and 
rehabilitation professionals who serve handicapped youth in public 
school vocational development programs . 



S61. 

W 1 mmer , D i ane ( 1 98 1 ) . 

Functional learning curricula in secondary schools. Except iona 1 
Children, ft7(8), 610-616. 
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curriculum / vocational educational / special education / model 
programs 

There are unique problems inherent in the process of providing 
appropriate educational programs for handicapped adolescents. The 
major issue addressed in this article is the match between 
traditional seconoary school curriculum and the skills/ 
competencies needed by many handicapped students. Many factors 
(e.g., the influence of the career educational movement on the 
seconda'^y cur r iculum » and increas ing cooper at ion between 
vocational education and special education) have resulted in 
increased curricular relevance for many handicapped students. 
There are* nonetheless, many questions still unanswered which 
relate to options for delivering educational services to 
hand i capped ado 1 escents . The mod<?l presented » as wel 1 as the 
recommendations* suggests that adaptation by the school as well as 
by the student will be a necessary step toward assur ing the 
appropr iateness of the educati ona 1 program for hand i capped 
ado lescents . 



Regional Rehabilitation Network. Human Interaction Research 
Institute (1987). 

RRN innovation directory; Schoo 1 -to-work transition programs . 
Los Angeles, CA: Author. 

transition / model programs / Region IX 

This IS an updated addition to the RRN directory of transition 
programs . 



S63. 

Westervelt, Van D.; & McKinney, James D. (1980). 

Effects of a film on nonhand i capped children's attitudes toward 
handicapped chile, 'en. Exceptional Chi Idren , ^^6 ( ^ ) , S9^-S96. 

attitudes / mainstreaming / physically handicapped 

The pr imary objective of the study reoorted here was to evaluate 
the effects of a brief film designed to point out how the 
aspirations and interests of a handicapped child are similar to 
those of his or her nonhand itapped classmatp:;. It appears that 
the film alone may be useful to show to children immediately 
before a physically handicapped child joins their class. However, 
the film alone does not appear to be sufficient to handle all 
questions that the nonhand i capped child might have about a 
handicapped peer 9 and i ts effect does not appear to be pe'^manent . 
Used in conjunction with other experiences, however » the film 
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might help to prompt a more receptive and understanding classroom 
environment for the physically nandicapped child. 



26^. 

Reschly, Daniel &i Lamprecht, Michael J. (1979). 

Expectancy effects of labels: Fact or artifact? Exceptional 
Chi Idren , 1 ) » 55-58 . 

labels / special education 

Sociological deviance theory suggests that labels cause changes in 
the expectancies of significant persons in the social system. 
Concerns over special education labels^ teacher expectancies, and 
the "Pygmalian effect" have dominated much of the discussion in 
special education over the past decade. The present study 
attempted to apply the methodology used in studies that report 
significant effects of labels, but ^o simulate more closely a 
natural environment through longer exposure to the labeled child. 
The most important finding was the significant interaction between 
label and length of exposure. Teachers rated a child labeled as 
gifted or EMR differently depending upon the amount of time 
provided for observations. The results of this study and results 
from previous studies conducted in applied settings suggest that 
teachers ultimately form expectancies on the basis of the child's 
actual behavior. Labels may exert a significant effect on a 
teacher's expectancies only if other information is unavailable. 



a6S. 

Tunick, Roy H.; Piatt, John S.; & Bowen, Jack (1980). 

Rural community attitudes toward the handicapped: Implications for 

mainstreaming . Exceptional Children , fi6.<7), 5^9-550. 

attitudes / mainstreaming / rural areas 

The purpose of this investigation was to determine whether 
significantly different attitudes toward the handicapped existed 
within a rural-based community. Data were gathered on rural farm 
and rural nonfarm populations. The resi'^ts of the investigation 
show that a significant difference bett ^ the two sample means 
was obtained on the dependent measure, attitude toward disabled 
persons. The rural nonfarm group had significantly more favorable 
attitudes toward the disabled than did the rural farm group. If 
the results of this investigation are indicative of attitudes 
toward handicapped individuals living in rural areas, more effort 
will be needed to provide programs for attitude change. 
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866. 

SaunderSf flarybeth K.; & Sultana, Qaisar (1980). 

Professionals' knowledge of educational due process rights. 
Exceptional Chi Idren , ft6(7), 559-561. 

due process hearings / personnel preparation 

The procedures for due process are among the most important 
provisions of P. L. 9^-1^2 because they are the vehicles assuring 
free and appropriate education to each handicapped child. The 
purpose of this investigation was to determine whether or not these 
due process rights and procedures am clearlv understood bv 
professionals involved with handicapped individuals. Three groups 
were evaluated: educators; special educators; and other 
professionals (i.e.> social workers> developmental techniciansj 
nursing supervisors? and group home counselors and managers). It 
was evident from the data that none of the three groups examined 
had a thorough understanding of the due process rights of 
handicapped children. The authors conclude that there is a 
critical need to familiarize all individuals concerned with the 
handicapped with the elements of due proces*^. 



267. 

Nadler, Barbara; Merron, Myrna; & Freidl, William K. (1981). 

Public Law 9^-1^2; One response to the personnel development 
mandate. Except ional Ch i Idren < ^tZ^^>> ^63-^6^. 

personnel preparc\tion / New Jersey / interagency cooperation / 
Education for All Handicapped Children Act of 1975 (9^-1^2) 

The New Jersey Mainstream Inservice Project is predicated upon the 
assumption that collaboration among and within different 
educational institutions is central to effective staff development 
and widespread change . This article makes prel imi nary obser va t ions 
on inservice education based on accumulated data from the first two 
years of the project. 



266. 

Gottlieb, Jay (1980). 

Improving attitudes toward retarded children by using group 
discussion. Exceptional Chi Idren > V70>> 106-111. 

attitudes / mainstreaming 

The study was concerned with the applicability of the group 
discussion paradigm as a vehicle to improve nonhar.d icapped 
children's attitudes toward mentally retarded children. The data 
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do not suggest that a teacher can offer information to an entire 
classroom of children whose pr ed 1 scussi on attitudes are unknown 
and expect positive attitude change to occur. The teacher must 
identify the pred iscussion attitudes of the clas^ before 
introducing lessons. At the very least* however > the data indicate 
that it is possible to improve the attitudes of nonhand icapped 
children toward retarded children so as to put the former in a 
positive mind set prior to the introduction of retarded children 
into their classes. 



869. 

Thomasony Jo; & Arkell* Claudia (1980). 

Educat ing the severely/profound ly hand icapped in the public 
schools: A side-by-side approach. Except ional Children * ^7 ( ? ) * 
11^-lSS. 

pi ugram development / public schools / mainstreaming 

The myriad educational problems typically affecting severely/ 
profoundly handicapped students* coupled with heterogeneous 
abilities of the population, present unique progr am.Tiing concerns 
for public school administrators. In particular, one of the most 
important decisions facing administrators of severe/profound 
programs is the location of such programs within the school 
district. There are three service delivery models: the 
self-contai ned school approach (the cl uster approach); the 
dispersal of classes of handicapped students throughout a school 
di-.trict (the dispersal approach); and the dispersal of c lusters of 
classes throughout public schools within a district (the 
side-by^side approach). The side-by-side approach combines the 
benefits of the other two models. This article briefly 
characterizes all three models, but focuses indepth on the 
side-by-side approach, its special features, and the requirenents 
for its successful implementation. 



270. 

Johnson, David W. ; & Johnson, Roger T. ( 1980) . 

Integrating handicapped students into the mainstream. Exceptional 
Children, ft? ( S ) , 90-98. 

mainstreaming / attitudes / peer involvement 

The purposes of this article are (a) to establish the importance of 
construct ive interaction between handicapped and nonhand icapped 
students as the primary objective of mainstreaming; (b) to discuss 
a theoretical model and supporting validating evidence concerning 
how handicapped students may be successfully integrated into 
constructive peer relationships with nonhandicapped peers within 
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the regular classroom; and <c) to outline a set Df practical 
strategies for teachers directly based on the theoretical model 
and supporting evidence. 



271. 

Minner , Sam ( 1982 ) . 

Expectations of vocational teachers for handicapped students. 
Exceptional Chi Idren , ^^8(5/ , ^51-^53. 

vocational education special needs personnel / mainstreami ng / 
at t i tudes 

The purpose of this study was to examine three components of the 
initial expectations of secondary vocational teachers toward 
ma inst reamed hand i capped children labeled educab le mental 1 y 
retarded and learning d i sab led . The three areas ident i f ied for 
investigation examined vocational teachers' initial perceptions of 
(a) the academic potential of handicapped students^ (b) the 
behavioral and social potential of handicapped students^ and 
(c) their ability to work with students of varying handicapped 
backgrounds. The sample consisted of 66 regular — class vocational 
teachers working in two districts in southern Arizona. Vocational 
disciplines represented in the sample were business, home 
economics, trades and industry, and vocational agriculture^ The 
results showed that the various vocational education teachers 
perceived academic and behavioral abilities of handicapped 
children very differently. The presence of the labels (learning 
disabled and educable mentally retarded) lowered the initial 
academic and behavioral expectations of teachers in the san^ole. 
Add i t ional study i s warranted i nvest igat ing var ious methods of 
altering vocational teacher attitudes toward handicapped children. 

272. 

ncDaniel, Lindy (1982). 

Changing vjcational teachers' attitudes toward the handicapped. 
Exceptional Chi ldren » ^8 ( ^ ) , 377-378 . 

attitudes / ma instreaming / vocational education special needs 
personnel 

With attitudes being a prime facto/ in the success of the 
ma i ns treami ng movement , th i s i nvest igation sought to determine 
which was more effective in positively changing the attitudes of 
vocational educators toward mainstreamed handicapped students. 
Implications drawn from the f i nd i ngs of th i s study i nc 1 ude the 
f o 1 1 owi ng : 

1. It is possible to modify attitudes of vocational teachers 
and teacher trainees toward the handicapped by means of preservice 
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or inservice education, Inservice workshops and under gracuate 
level vocational special needs courses were found to be most 
effective in modifying attitudes of vocational teachers toward the 
hand icapped . 

2. Possible, the most revealing information obtained indicated 
the apparent ineffectiveness of the infusion model in modifying 
a 1 1 i tudes toward the hand i capped • 



273. 

Schloss, Patrick; & Miller, Sidney R. (1982). 

Effects of the label ''iistitutionalized" vs. "regular school 
student " on teacher expec tat ions . Exceptional Children , h8 ( ^ ) , 
363-36^. 

labels / vocational education special needs personnel / attitudes 
/rural areas 

The present study is concerned with the following questions in 
dealing with adolescents: (a) Do teachers tend to place students 
identified as 'institutionalized'* in a more restrictive environment 
than students enrolled in the public schools given that the 
students exhibit the same learning and behavior characteristics? 
and (b) Is there a difference between the program outcomes expected 
for students who carry different labels of "regular public school 
student'* and "institutionalized student"? The data demonstrate 
that public school teachers have different expectations of students 
labeled "institutionalized" than of those labeled "regular school 
students." The differing expectations arose despite the fact that 
both populations were reported to be exhibiting identical 
behavioral and learning characteristics in the school environment. 
Teacher expectations, however, were constant when the issue of 
expected program outcome between the two groups was raised. Care 
should be used i n genera 1 i z ing these findings si nee the teachers 
were predominantly one type — rural regular educators. 



37^. 

Singh, Nirbhay N.; & MiUichamp, C. Jane (1987). 

Independent and social play among profoundly mentally retarded 
adults: Training, mai ntenance , genera 1 i za t i on, and 1 ong- term 
follow-up. Journal of Applied Behavior Analysis , 20(1), 23-3^- 

social skills / generalization / play and leisure activities 

Play skills were taught to eight profoundly mentally retarded 
adults in two interrelated experiments. In Experiment 1; a 
multiple baseline across subjects design was '"^ed to assess the 
efficacy of verbal and physical prompts on independent play. In 
Experiment 2, the same subjects and experimental procedures were 
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used to develop social play. Verbal prompting and graduated 
physical guidance procedures were found to be effective in 
substantially increasing independent play in Experiment 1 and 
social play in Experiment 2. Positive changes were also observed 
in collateral behaviors. Inappropriate play decreased slightly 
and stereotypy decreased to very low levels. Social interaction 
increased substantially in Experiment 2 when social play was 
targeted* but little change was observed in Experiment 1 when only 
independent play was targeted. Treatment gains were naintained 
for 26 weeks in Experiment 1 and 10 weeks in Experiment 2. In 
add 1 1 ion > the treatment gai ns were genera 1 i zed across sub jec ts and 
settings in Experiment 2. Finally* regular follow-up checks showed 
that independent and soc ial play remained in the repertoire of the 
subjects for 12 months after the termination of programmed 
maintenance . 



275. 

King, Rheta B.; & Backer, Thomas E. (1986). 

Specif ic learning disabilities and transition programs in Region 
IX_- i-os Angeles, CA: Regional Rehabilitation Network. Human 
Interaction Research Institute. 

Region IX / transition / model programs 

This publication is designed to be both an introduction and a 
resource guide for personnel in rehabilitation and special 
education who operate transition programs in Region IX. It 
includes an analysis of 21 innovative transition programs RRN has 
identified and validated for wider implementation in the Region. 
These programs are described in the RRN Innovation Directory: 
School-to-Uor k Transitior - programs (see Entry No. 262); this manual 
is designed to be a-' enhancement to the Dirtai-t ory . 

276. 

Snauwaert, Dale T. (1987). 

Annota ted bibliography on transition policy . Champaign, XL: 
Secondary Transition Intervention Effectiveness Institute, 

trans 1 tion / literature review / fed era 1 legislation 

This document is an annotated bibliography of 13 references 
regarding fedw^ral policy toward transition. 
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877. 

Connecticut State Department of Education (1986). 

Transition from school to work; A resource manual for 
practitioners and parents of students with disabilities , 
Hartford, CT: Author. (Comp. No. 8^.158B - OSERS File No. 70) 

Connecticut / program development / vocational evaluation / parent 
involvement / individualized transition plans 

The purpose of this manual is to assist local school districts and 
other service providers in establishing, or strengthening, programs 
designed to assist students with disabilities to make a successful 
transition from school to work and adult life. It is divided into 
six sections, the last of which lists resources and provides a 
glossary and a bibliography. 



£78. 

Martin, James E.; & Agran, Ma»tin (in press). 

Factors that impede competitive employment of mentally retarded 
workers: A review and analysis. In S- E. Breuning i J. L. Matson 
(Eds.), Advances in mental retardation and developmental 
disabi 1 i t ies (Vol. 3). U,rfw York: JAI Press. 

competitive employment / social skills / job retention / 
product ivi ty 

The purpose of this chapter is to review the vocational 
habiiitation literature and identify factors that appear to impede 
the competitive employment of mentally retarded persons. This 
chapter will provide an in-depth analysis of four factors 
associated in the vocational literature with employment failure. 
Specifically, the following factors will be discussed: 
(a) inadequate productivity, (b) failure of acquired skills to 
generalize, <c) behavioral toxicity induced by psychotropic and 
anticonvulsant drugs, and (d) social skill deficits. 



279 • 

Vogelsberg, R. Timm (1985). 

Vermont^s employment training programs . Bur 1 ington, VT: Center 
for Developmental disabilities. University of Vermont. 

Vermont / vocational training / model programs 

This chapter will delineate the strategy for development, a brief 
history, the service design, location, and success and failures of 
the three programs in Vermont that have been in operation for the 
longest period of time. Concise data covering a five-year period. 
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a three-year period* and a one year period at three different 
geographic locations will be detailed. 

S80. 

Vogelsuerg, R. Timm; Ashe i William; & Williams* Wes (19a6), 

Community based service delivery in rural Vermont: Issues and 
recommendations. In R. Homer, L. M. Voeltz, & B. Fredericks 
(Eds.), Education of learners wi th severe handicaps; ExgMipiary 
service strategies . Baltimore, MD: Paul Brookes. 

rural areas / Vermont / community integration / transition / model 
programs 

The present chapter describes one vocational model for employing 
people with severe disabilities who live in rural settings. The 
model was developed in Vermont between 1980 and 1982 and has been 
implemented in three programs. The issues surrounding employment 
in rural settings are discussed; the processes for model 
development in rural Vermont are described; and the service 
outcomes that have occurred thus far are presented. 



281. 

Buckley, Jay; & Bellamy, G. Thomas (n.d.). 

National survey of day and vocational programs; For adults with 
severe disabilities; A 19S^ profile . Eugene, OR: University of 
Oregon . 

data analysis / vocational training / commur'ty integration / 
Deve lopm?nta 1 Disab i 1 i t ies/Menta 1 Retardation Administrations 

This paper reports the results of a national survey of state 
Developmental Disabilities/Mental Retardation Administrations 
responsible for supervising long-term day and vocational programs 
for individuals with developmental disabilities. Data are 
presented for the numbers of individuals served, costs, funding 
sources, and expected goals and services. Notable results include 
a substantial increase in the number of individuals served and in 
the cost of programs since the last national survey. Less than 3*/. 
of the individuals served meet the criteria for suppor ted 
employment as defined in the Developmental Disabilities Act of 
198^. 



282. 

Cone, John D. ; Delawyer, David D.; &c Wolfe, Vicky V. (1985). 

Assessing parent participation: The parent /f ami 1 y involvement 
index. Except ional Chi Idren , 5K5), ^i7-^a^. 
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parent involvement / special education / Parent/Family Involvement 
Index 

An objective^ 63-item measure of 12 types of parent participation 
in their child's special education program was developed. Data 
obtained from teachers reporting the involvement of 229 families 
were analyzed to evaluate the measure. Second administrations 
available for 2^% of tne families showed high scorer agreement (M 
= 90%» range = 85% to 99% across the 12 areas). KR-21 values 
showed area and total scores to be general ly reliable = .81> 
range = .^^-.98 for area scores; KR-21 = .9^ for total scores). 
Mothers were reported to be significantly more involved than 
fathers in 9 of 12 areas (p < .05 to .001) > as well as in total 
scores (p < .001). Family income and parent education levels were 
positively correlated with involvement for both mothers and 
fathers. Child's grade level was generally negatively correlated 
with mothers' involvement* but unrelated to fathers'. Results are 
discussed in terms of future refinements to the measure and ways 
it can be used to examine the significance of parent involvement 
more thoroughly. 



^83. 

Gresham, Frank M. (198^). 

Social skills and sel f -ef f i cacy for exceptional children. 
Exceptional Children , 51<3), 253-261. 

social skills / mainstreaming / self-efficacy theory 

Personal competence, or an individual's sense of mastery over the 
environment, is a primary motivator of human behavior. The special 
education enterprise thrives on the discovery of personal 
incompetence in children so this incompetence can be remediated. 
This article suggests that mainstreaming efforts have been largely 
unsuccessful because of the faulty assumptions underlying such 
efforts, the focus on academic attainment for handicapped children^ 
and the failure to reasonably cons ider the social deve 1 op men t of 
hand i capped cl"i i Idren . Sel f-eff icacy theory i s used as a bas i s to 
support the above argument, as a basis for the refocusing of the 
mainstreaming process, and as a basis for teaching positive social 
behaviors to mainstreamed handicapped children. 



28^. 

Hillier, Charles R.; & Klas, Leroy D. (198^). 

Directions in vocational services for moderately retarded persons 
i n Newfound 1 and and Labrador . Except ional Ch i Idren , 51 (2 ) , 
176-181. 
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communi ty int eg ration- 
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This study investigated viewpoints from a group of service 
providers regarding future developments in the field of vocational 
services for moderately mentally retarded persons in Newfoundland 
and Labrador. The Delphi technique, a predictive or forecasting 
device, was used to survey and investigate future policy in this 
field. In general, the respondents expected that a variety of 
very desirable events could occur in this fi^ld by 1995; however, 
they were less ootimistic regarding the feasibility of the 
implementation of some of these events. 



ass. 

Maher, Charles A. (1982). 

A tee approach to planning and evaluating personnel preparation 
programs in public schools. Exceptional Chi ldren « ^9(3) , 
230-236 . 

personnel preparation / program evaluation / public schools 

Utilization of a Personnel Preparation Team for planning and 
evaluating personnel preparation programs in public school 
districts within the context of Public Law 9^-1^2 (The Education 
for All Handicapped Children Act of 1975) is described, outcome 
evidence supporting the effect veness of the approach is reported, 
and considerations in its implementation are discussed. The Team 
Approach, developed by the author and used in, numerous public 
school districts, has three goals: (a) identification and 
assessment of the personnel preparation needs of public school 
district staff; (b) desiQn of a personnel preparation plan 
consisting of programs that address priority needs; and 
(c) evaluation of plan i mp lemer. t ^t ion and outcome. A Team 
comprises a cross section ^^f teachers, specialists (e.g., 
counselors) , and administrators. This multidisciplinary approach 
allows a range of perspectives to be considered when planning and 
evaluating personnel preparation programs, thrreby helping to 
ensure actual program implementation and expected program outcome. 

286. 

Heshusius, Lous ( 1982) . 

At the heart of the advocacy dilemma; A mechanistic world view. 
Exceptional Ch i ldren » £^9(1), 6-13. 

advocacy / special education / Education of All Handicapped 
Children Act of 1975 (9<*~1^2) 

The conflict which sometimes arises between acting simultaneously 
as a Chi Id advocate and as a professional emp loyee is related to 
the philosophical underpinnings which inspire the current approach 
to special edu ation. These underpinnings are manifested in a 
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mechanistic view of reality that entered Western thought through 
Newtonian physics. Criticisms of this world view from various 
sciences are presented* centering on its narrow and inaccurate 
representation of realityi and specifically of behavior and 
learning. A nonmechanist ic set of assumptions about the nature of 
reality and of behavior is juxtaposed as a strong force in 
contemporary scientific thought. This nonmechanist ic or holistic 
world view is set forth as a better model to guide special 
education practices for the future. 



387. 

Canonico, Alan; & Lombardi* Thomas P. (198^). 

Effects of career adaptive behavior activities in mentally 
handicapped students. Exceptional Children * 50<^)> 5^5-5^6. 

prevocat iona 1 skills / program development / special education / 
Career Adaptive Behavior Inventory 

From field study results, it is hypothesized that the training 
program using the CAB activities did make a difference in 
developing career foundation skills with young developmental ly 
d isab led students . 



288. 

Lynch, Kevin P. (198^). 

Acquisition performance by mentally retarded children and young 
adults on a complex benchwork task. Exceptional Children , 50(5) > 

pre-vocat lonal skills / benchwork model 

Intervention literature concerned with handicapped children has 
demonstrated that early and systematic exposure to instruction 
promotes language development, improves motor performance, 
facilitates social interaction, and improves academic skills. By 
analogy, if critical job-related behaviors could be taught earlier 
to handicapped children, later work behaviors might be taught with 
more ease and work performance improved . To assess the capaci ty 
of younger handicapped children to learn. a benchwork assembly, a 
common wo r k shop requ i rement , 19 children ( mean age 12.7) were 
taught a complex worksample, and various acquisition measures were 
compared with the performance of 60 older subjects (mean age 21.6) 
on the same task. Only one significant difference was found 
between all measures of acquisition. These results suggest that 
younger subjects are able to learn complex work tasks much earlier 
than is evidenced by current prevocational practice. 
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889. 

Cobbi R. Brian; & Phelps, L. Allen (1983). 

Analyzing individualized educa t ion programs for vocational 
components: An exploratory study. E?;cep t ional Ch i Idren > 50(1), 
62-63. 

individualized education program <IEP) / vocational education / 
spec lal educat ion 

The purpose of this exploratory study was to examine the relative 
frequency of vocationa ♦y related annual goals ( VRG ' s ) appear i ng 
on the lEP's for students identified as educably mentally impa'^ied 
(E(il) and learning disabled (LD). A second area of focus in the 
study was detailed analysis of those lEP's containing a VRG; 
namely, these lEP's were examined vis-a-vis vocational assessment 
information, vocational educator participation on staffing teams, 
vocational program placement, and specific content of the 
vocational annual goal. 

390. 

Council for Exceptional Childre.i (1983). 

Standards for the preparation of special education personnel. 
Except ional Cn i Idren , 50(3), 210-218. 

personnel preparation / special education 

This set of standards provides a structure for examining programs 
for the preparation of special education personnel within an 
institution of higher education or equivalent agency. There is no 
intent to delimit what a program must have as a minimum to meet a 
criterion of quality nor to define what elements must be reflected 
in a quality appraisal. The standard is strictly the constant 
against which all directly related elements are weighed. 

291. 

Bowe, Frank; & Little, Neal (198^). 

Computer accessibility: A study. Rehabilitation Literature 
lt5(9-10), 289-291 

computer access / barriers 

This article summar i zes a study of computer accessibility for 
disabled people. It has been suggested that personal computers 
may present barriers to the empl. ment of qualified disabled 
individuals. This study was des i gned to ascer ta i n how ser i ous 
such barriers might be. A number of problems related to both 
computer hardware and software were discovered that seriously 
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hindered disabled workers. Possible solutions to these problems 
and the favorable responses of computer hardware and software 
manuf ac tur*-s are presented. 

898. 

Weinberg, Nancy (198^). 

Physically disabled people assess the quality of their lives. 
Rehabilitation Literature , 1-2) , 12-15. 

quality of life / physically handicapped / attitudes 

Since the issue of Jife quality and severely disabled individuals 
is under dispute, the present research attempted to study this 
question by asking individuals with disabilities about their 
lives. In a personal interview, adults with physical disabilities 
were asked the following: "If there were a surgery available that 
was guaranteed to completely cure ycur disability (with no risk) 
would you be willing to undergo the surgery?*' It was as^^^amed tha* 
disabled persons who felt that their lives were less satisfying 
would choose the surgery. This question was chosen to spark the 
disabled respondent to compare concretely life with and without the 
disability and to initiate an open-ended discussion of why the 
interviewee would or would not want to be able-bodied. Interviews 
were conducted with 30 physically disabled adults. The average age 
of the respondents when interviewed was 29, The data show that 507. 
of the respondents who ^»3re disabled early in life and between 25 
and 67/, of those who were tr aumat i ca 1 1 y disabled were satisfied 
enough with their lives that an offer to become able-bodied was 
either unattractive or only partially attractive. Although this 
sample is very select, it does suggest that a significant number of 
disabled individuals are able to achieve satisfying lives. 
Although most respondents reported that adapting to their 
disability was not always easy, adjusting to societal attitudes was 
the most difficult. The author concludes that as a means of 
enhancing the qualit* c ife for persons with severe physical 
disabilities, the emphasis should be directed toward changing 
society's attitudes. It is the opinion of many disabled persons 
that it is societal prejudices that c^use a significant number of 
their problems, not their physical limitations. 



293. 

Bolton, Brian (1980). 

Pr epar ing rehab i 1 i tat ion counselors t j be research consumers • 
Jour.ial of Applied Rehabilitation Counselino t 1 1 < 2 ) , 70-73 . 

personnel preparation / rehabilitation counseling 
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The ultimate goal of rehabilitation research is the improvement of 
services to disabled clients. Because rehabilitation counselors 
are the primary agents in the service-delivery process they are 
the logical target of research publications. Unf or tunate Iv , most 
research results are disseminated in a form unsuitable for use by 
the typical practitioner. One solution to this problem is to 
prepare the counselor to be a reseach consumer. This article 
outlines the assumptions underlying research training for 
rehabilitation counselors, the objectives of that tr. ining, and a 
detailed program for preparing counselors to be ressdrch 
consumers . 



294. 

Reagles* Kenneth W. (1980). 

Invited reaction to Bolton's "Preparing rehabilitation counselors 
to be research consumers." Journal of Applied Rehabilitation 
Counsel ing , 11(5) , 7^-75. 

personnel preparation / rehabilitation counseling 

This article is an invited response to a paper by Brian Bolton, 
"Preparing rehabilitation counselors to be research consumers" (see 
Entry No. 293). It is the author's contention that Bolton's thesis 
that rehabilitation counseling students be trained as research 
consumers is narrow? because it does not recognize the legitimacy 
of training rehabilitation counseling students as research 
participants, and speculative, because *:here is nc empirical 
rationale for Bolton's contention that trainina students as 
research consumers wi 1 1 enhance their effectiveness as 
rehabilitation counselors. The author believes that to focus on 
the role of the rehabilitation counselor as a research participant 
has the value of trans-^er of learning to real life circumstances. 
To focus narrowly cn the role of the rehabilitation counselor as 
research consumer, he continues, would obviate the important 
contributions of traditional research courses. 

hxnch, Janet A.; & Hursh, Norman C, (1981). 

Consumer involvement: The Massachusetts vocational rehabilitation 
program. Rehabilitation Literature t ^t2<l-2)» 8-13. 

Massachusetts / vocational rehabilitation / program development 

The Massachusetts Rehabilitation Commis:iion, the state agency for 
disabled people in Massachusetts, undertook a consumer involvement 
program in vocational rehabilitation in 1977. In ord«r to develop 
various methods t' )ugh wh)Ch recipients of rehabilitation 
services, disabled persons, and others could "be involved in the 
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programs that affect their lives," the commission made annual 
grant* beginning in 1977 to the Consumer Involvement Core Area of 
Tufts Research and Training Center in Boston, Massachusetts. Tufts 
developed the program of dialogue between rehabilitation 
professionals and the disabled consumer community through a grass 
roots approach at the local level. This article is a summary of 
the third year (1978-1979) of the Tufts program. The third year of 
the project focused on consumer involvement in the provision of 
selected vocational rehabilitation services as well as consumer 
participation in policy development. The third-year study focused 
on clinical interviewing assessment strategies to evaluate <a) the 
third project year f and (b) significant changes since the first 
project grant. Overall, the third year of the project was 
perceived as making an impact on several issues -and marked by 
positive feelings toward future activities. The authors discuss 
selected results in the areas of attitude change, independent 
living, consumer awareness of the State Rehabilitation Agency, 
consumer /State Rehabilitation Agency communication, improving State 
Rehab i litation Agency services to clients, organizational 
development, and unexpected outcomes. The results of the third 
year are compared to those o*^ the first and second year of the 
project. Finally, specific recommendations in the areas of 
councils, communication, policy implementation, anc^ training are 
presented . 



896. 

Brolin, Donn; Magnuson, Carolyn; Schneider, Clifford; Si West, 
Lynda (1978). 

Mainstreami nq students in vocational education: A resource guide 
for vocational educat(?rfc . Columbia, MQ: Dept. of Counseling and 
Personnel Services. College of Education. University of 
Nissour i --Co lumb ia . 

mainstreami ng / vocational education / Missouri 

Designed for vocational educators^ seven sections of information 
concerning vocational education for students with handicaps are 
provided in this resource guide. Section I provides an overview of 
major federal legislation, the Individualized Education Progr^^m 
(lEP), and definitions of specific handicaps as defined by Missouri 
statutes. Section II describes the role. and function of a 
vocational resource educator. Guidelines and considerations for 
vocational assessment and evaluation are presented in section III. 
Also included in this section is an annotated bibliography of 
various assessment instruments (aptitude, interest, and work 
evaluation). Section IV discusses four areas of concern for 
accommodating handicapped students: physical environment, 
curriculum, time requirements, and equipment and materials. 
Instructional considerations for teaching handicapped students are 
presented in section V. Topics include the lEP, preparing the 
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clj%ssroom environment for mai—streaming , teaching techniques for 
specific handicapping conditions, classroom organization and 
m«anagement, and community and parent involvement. Section VI 
discusses job placement, employment, and follow-up. The 
concluding section contains a list of resource materials (books, 
guides, bibliographies) and a list of directories of services and 
mater i a 1 s , 



297. 

Revis, Joseph S-; & Revis, Betty D, (1778), 

Transportation and disability: An overview of problems and 
prospects. Rehabilitation Literature , 32<6-7), 170-179, 

transportation / barriers 



Transportation is a frequently reported need of disabled persons. 
The problem is one of botn limited mobility and acc €»ss i b i 1 i ty and 
results rrom the intersection of four factors: low income, 
transportation service def i c i enc i ev: , rural isolation, and design 
problems of transportation vehicles and facilities. The auchors 
identify the affected pooulation, major policy issues and 
problems, problems of accessibility, current attempts at solution, 
and some future needs. They also discuss recent efforts at 
solution of the problem, such as: (a) provisions in the Urban 
Mass Transportation Act, (b) the antidiscrimination policy of 
Section 50^ of the Rehabilitation Act of 1973, <c) the use of new 
buses that are accessible to the nonambulatory, and (d) the 
incorpora^ n of barrier-free characteristics into the rail 
systems r ^q-- cities. They consider problems that still exist 

in insur ^npliance with public > aws mandating accessibility 

and usabi of the man-made environment by the elderly and the 

disabled, .ne iiisablt*d need training in using existing 
transportation systems until such time as appropriate 
modifications can be made to present systems. Also discussed are 
the use of taxis and special public and private transportation 
systems as alternatives to public mass transit systems. 



298. 

Koshel, Jeffrey J,; &. Granger, Carl V. (1978). 

Rehab ilitation terminology: Who is severe ly d i sab led ? 
Rehab ilitation Li terature , 39 ( ^ ) , 102-- 106 . 

independent living / labels / vocational rehabilitation 

Tnis paper focuses on how disabi 1 i ty is defined and how this 
definition affects empirical investigations and policy 
implications. The authors consider disability to be a behavioral 
manifestation representing the gap between the ^^^^tual and the 
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expected fulfillment of social roles. They believe the use of the 
term "disabled" should assume interaction between the individual 
and the environment. In actual practice, the contributing effects 
of the environment are often ignored and the focus is on the 
specific physical and/or mental impa irment ( s ) of the individual. 
The article focuses on the roles of independent living and work. 
To determine the "severity" of a disability requires the 
consideration of many elements, such as service program needs> 
types of resources and i ntens ity of use, costs, and expected 
outcomes. They discuss the use of both the PULSES and Barthel 
scales to construct operational definitions of an individual's 
level of dependence as reflected in his/her need for assistance 
from others. How d is'^.b i 1 i ty is defined determines the selection 
process for eligibility for many government programs. In some of 
these programs there are built-in disincentives concerning 
rehabilitation for work if one is defined as di«'hled. The authors 
note the distinction that is often made between "handicapped" and 
"impaired." They conclude that the VR program mandated by Congress 
will not be effective until a more objective definition of the 
severely handicapped is devised. The diagnostic labels of severity 
of handicap currently in use do not provide counselors with 
meaningful guidance. 



299. 

Hart, Janet L.; Mollanen, Mark S. ; ^ Bensman, Alan S. (1983). 

Transitional rehabilitation; Another step toward community 
living. Rehab i litation Li terature , ^i^<5-6) ^ 1^9-152. 

community integration / independent living / model programs / 
Minnesota 

This article discusses the Courage Residence, in Minneapolis, 
Minnesota, as an example of a transitional rehabilitation program. 
Transitional rehabilitation programs provide a steppina stone 
between initial rehabilitation and community living for disabled 
clients who historically have lived in long-term care facilities or 
continued to be cared for by family members. The Courage Residence 
IS described, and the results of the first seven years of the 
program are ai3cussed. Among the authors conclusions is the idea 
ttiat transitional rehabilitation encourages further adaptation in 
the commun ity by discharging se 1 f -dependent individuals, who are 
advocates for themselves and other people with disabilities. 
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Olshansky, Simon (1981). 

Jsome responses of vocational rehabilitation counselors to job 
placement. Rehabilitation Literature , ft2_< 1-2) , 23-25. 

job placement / rehabilitation counseling 

This paper classifies and discusses the responses of many 
vocational rehabilitation counselors and indicates the limitations 
of each type of response. The responses identified are: 
(a) trivializing job placement by focusing only on one aspect, the 
job interview; (b) simplifying t.ie placement problem to avoid 
inherent complexities; <c) moralizing job placement in terms of 
believing that it is an employer's responsibility to hire the 
hand i capped and feel ing that hand i capped persons shou Id work 
because it is good for them; and (d) seeing job placement as a 
psychological problem in need of counseling, and dismissing the 
issues of job availability or the need for job skills. The author 
believes that a comprehensive view of job placement is necessary 
if a vocational rehabilitation counseled is to be of real help to 
disabled clients seeking work. 



301. 

Thibodeau, Gerard P, (1981). 

Implications of inservice training requests from sheltered workshop 
paraprof essionals . Education and Training of the Mentally 
Retarded, _16(^*), 310-313. 

personnel preparation / sheltered workshops 

The purpose of this study was to examine sheltered workshop staff 
perceptions of inservice needs. Letters were sent to 27 directors 
of sheltered workshops requesting their suggestions fo." topics 
relevant for inservice training of direct line staff. The topics 
recommended by those directors who responded were randomly ordered 
and presented to 50 sheltered workshop diract line staff in survey 
format. Priority was defined as the three topics the staff member 
judged as most beneficial. Of the 10 topics receiving the highest 
value scores in terms of priority, dealing with the place of low 
functioning clients in sheltered workshops was the highest priority 
i tem f o 1 lowed by the pr iority need for training in behavior 
modification techniques. In terms of both frequency of selection 
and exoressed priorities for training, the ar^as of concern appear 
to De in high agreement. The authors suggest that the lack of 
knowledge by direct line staff with regard to the possible 
habilitation of low f unc tioning clients i*i an area of i nser v ice 
training requiring immediate attention. They also suggest several 
alternatives for the frequency of requests for inservice training 
in areas directly or indirectly related to behav i or a 1 /mo t i va t i ona 1 
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management. They conclude by emphasizing the need for increased 
attention to the criteria for employment and inservice training for 
direct line staff. 



3oa. 

Wehmc^n, Paul; &i Schleien, Stuart (1980). 

Assessment and selection of leisure skills for severely handicapped 
individuals. Education and Training of the Mentally Retarded t 
15(1), 50-57 . 

curriculum / leisure skills 

This article discusses leisure skills programming for the severely 
hand i capped . The authors ident if y leisure sk i 1 1 var i ab les for 
assessment; these include (a) the proficiency with which objects or 
materials are engaged, (b) the length of se 1 f- i n i t i ated action, 
(c) materials preference by client, and (d) direction of social 
interactions, Th€?y also propose criteria that may be used as 
guidelines for skill selection. Several areas identified as 
critical to the skill selection process are (a) client preference 
for different materials, <b) functional level, (c) age- 
appropriateness of activity, and (d) support of the home 
env i ronmen t . 



303. 

Johnson, Suzanne; Si Rubin, Stanford E. (1982). 

Section 50^ and higher education. Rehabilitation Literatur e, 
£l3(l-2), 16-19. 

Section 50^ of the Rehabilitation Act of 1973 / post-secondary 
education 

This article discusses several issues pertinent to Section 50^ of 
the Rehabilitation Act of 1973: (a) the need for and early impact 
of Section 50^; (b) costs related to the implementation Section 50^ 
and who pays for them; (c) the moral and economic justification for 
implementing Section 50^; and (d) the need for college placement 
offices to offer specialized placement services for students with 
disabilities. The authors conclude that. the future implementation 
of Section 50^ in institutions of higher education will depend not 
only on the overall state of the economy but also on whether the 
Amer ican pub lie vi ews the pr i mar y purpose of Sec t i on 50^ as 
directed at providing special treatment or as promoting equality of 
opportunity for persons with disabilities. 
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Conte, Luca E. (1982). 

Manpower policy and the disabled person: An international 

perspective. Rehabilitation Literature , ^f3,(5-to), 130-135, 1^0. 

vocational rehabilitation / sheltered workshops / Europe 

It is the purpose of this article to identify potentially 
meaningful developments in other countries that may assist in 
dealing with the pervasive problem of unemployment experienced by 
many disabled persons in the United States. The author lists 7 
fundamental d if f erences between the Amer ican and European -nanpower 
environments. A discussion of European manpower, programs follows; 
there are four major categories: quota systems* job creation, 
subsidized employment, and vocational retraining. Next is a 
discussion of the strengths and weaknesses of programs in 
particular nations, specifically in Poland, the Netherlands, 
Sweden, The United Kingdom, and Hungary. The author concludes by 
identifying seven major areas of difference from employment 
practices in the United Stages. He believes that these major 
differences between European and American practices represent new 
directions for future growth and exploration of ways to impr^^ve 
employment outcomes for the disabled in the United States. 

305. 

Cook, Judith A.; Roussel , Amy E.; Si Skibc*, Paul J. (1987). 

Transition into employment: Correlates of vocational achievement 
among severely mentally ill youth . Chicago, XL: Thresholds. 
(Comp. Nos. 8^t.023G & 3^*. 08611 - OSERS File Nos. 55 1^9) 

data analysis / job retention / mental illness 

This paper presents data from a transition program designed to 
rehabilitate young adults with severe mental illness, by focusing 
on correlates of paid employment and of time interval preceding 
employment in an urban psychosocial agency. 

306. 

Wang, Margaret C; 8, Walberg> Herbert J., (1983). 

Evaluating educational progr<ims: An integrative, causa 1 -mode 1 i ng 
approach. Educational Evaluation and Policy Ana l-sis, 5(3), 
3^t7-366. 

program evaluation / causal models 

This article presents a case for the use of causal models derived 
from a substantive knowledge base of theory and research in the 
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evaluation of educational programs. Such evaluation can be based 
on a synthesis of theory, empirical research, and program 
evaluations that are often considered disparate and unrelated. 
Included among the inquiries on which evaluation can be based are 
substantive research in academic disciplines such as anthr opo 1 ogy 9 
psychology^ sociology; case correlational and experimental studies; 
and needs assessment, implementation, process, and outcome 
evaluations . 



307. 

Hilly Janet U.; UJehman, Paul; Hill, Mark; & Goodall, Patricia 
( 1986) . 

Differential reasons for job separation of previously employed 
persons with mental retardation. Mental Retardation , 5^ ( 6 ) , 
347-351 . 

job retention / follow-up studies / competitive employment 

Reasons for job separations of persons with mental retardation who 
were competitively employed during a 6-year study period were 
analyzed. Of the 107 separations that occurred j 50% were caused 
by employee-related reasons (e.g., attitude problems and skill or 
behavioral deficits). The other half were caused by environmental 
forces outside the control of the employee and often beyond the 
control of the job trainer supplying supported work services. 
Analysis of variance yielded highly significant differences in the 
mean IQs for the employee-caused separation group versus the 
environmentally caused separation group (55 vs. 48, respectively). 
Implications of these findings for appropriate program efforts with 
individuals who are mildly and moderately retarded were discussed. 

3oe. 

Uiehman, Paul; Hill, Janet U.; Uood, Uendy ; & Parent, Uendy (in 
press ) . 

A report on competitive employment histories of persons labeled 
severely mental ly retarded . Journal of the Assoc lation for the 
Sever e ly Hand i capped . 

competitive employment / follow-up studies / job retention 

The purpose of this paper is to descr ibe the competitive 
employmert experiences of 21 persons labeled severely mentally 
retarded. Over an eight-year period from 1978-1986, 21 persons 
w 1 tl* measured i nte 1 1 igence levels under 40 were competitively 
employed with ongoing or intermittent job site support. A 
cumu lative total of over S230 , 000 of unsubsi d i zed wages were 
e**rned. Significant vocational problems included slow work rate 
and lack of appropriate social skills. The majority of the 
persons worked in part-time, entry-level service positions. The 
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major suggestions for improving the quality of vocational 
interventions included a) more creative and comprehensive job 
development, and b) more powerful systematic instructional 
techniques. It was concluded that, while this report extends the 
concerns of competitive employment literature to persons with more 
severe intellectual, handicaps, much more innovative work needs to 
be performed with individuals vs^o exhibit profound handicaps. 

309. 

Shaf er , Michael S. ; Hill, Janet; Seyfarth, John; & Wehman, Paul 
( in press ) . 

Competitive employment and workers with mental retardation: An 
analysis of employers' perceptions ^nd experiences. Amer ican 
Journal of Mental Deficiency . 

attitudes / employer involvement / supported work 

The placement and retention of workers with mental retardation into 
the competitive labor market has consistently identified the 
pivotal role the employers play in the process. This article 
reports the results of a survey of employers that was recently 
conducted in Virginia. In this study three groups of employers 
were surveyed: identified employers of workers with mental 
retardation who received supported competitive employment services, 
identified employers of workers with m«ntal retardation who 
received traditional job placement services, and employers of 
mentally retarded and nonmentally retarded workers receiving no 
known services. The results of this survey suggest that employers 
are willing to employ workers with mental retardation and that they 
are generally satisfied with the performance of these workers. 
Additionally, data are presented which indicate employers are more 
satisfied with the performance of workers with mental retardation 
who are receiving supported competitive employment services. The 
implications of these results are discussed in light of the current 
expansion in emp loyment-relater* services for workers with mental 
retardation. 



310. 

Wehman, Paul (1986). 

Suppor ted compet i t i ve e loyment for persons with severe 
disabilities. Journ al of Applied Rehabilitation Counseling , 17(^), 

supported wor k / model programs / f o 1 1 ow-along serv ices 

The present article examined the supported competitive employment 
model as it relates to rehabilitative services. A rationale and 
several reasons were advanced for consilering greater adopt )on of 



ERIC 



146 



1^5 



this model which is characterized by an i nd i v idu.i 1 i zed placement 
approach. This model places greater emphasis on job site training 
and follow-along services for d i ff i cul t-to-p 1 ace clients. With 
this approach* individuals with sevsre disabilities can work 
compet i t i vely f often for the first time. The major outcomes of 
economic advancement f wages* integration, costs to society, working 
conditions* and taxes paid were reviewed in the context of 
different adult service alternatives. Issues such as staffing and 
optimal settings from which to administer supported competitive 
employment programs are discussed as well. 



311. 

Stodden, Robert A.; Meehan, Kenneth A.; Model 1, Sarah; Bisconer> 
Sarah U). ; & Cabebe» Sharlene (1986). 

Vocational assessment research projects A report of findings for 
project year 1985-1986 . Status study results . Part 1 . Honolulu, 
HI: Dept. of Special Education. University of Hawaii. (Comp. No. 
8^.158A - OSERS File No. 25) 

vocational evaluation / voiatio^al education / individualized 
transition plans 

This report is intended for educators, adn: i n i str a tor s , r osea'^chers , 
and policy analysts who are concerned with secondary vocational 
education programming for handicapped students. This report 
presents a review of the literature and issues related to the use 
of vocational assessment information in secondary school 
programming for the handicapped student. It also presents results 
of extensive investigation of the use of vocational assessment 
information and adds empirical data to the literature in this 
area- ^'^commendat ions conclude this report. 



312. 

Stodden, Robert A.; Meehan, Kenneth, A.; Hodell, Sarah; Bis'-uner, 
Sarah U).; & Cabebe, Sharlene (1986). 

Vocational assessment research proiect . A repor t of findings for 
project year 1985-1986 . The impact of vocational assessment 
information upon the process of vocational educational planning 
and programming decision making . Par t II . Honolulu, HI: Dept. 
of Special Education. University of Hawaii. (Comp. No. 8^.158A - 
OSERS File No. ^5) 

vocational evaluation / vocational education / individualized 
transition plans 

This report is intended for educators, administrators, researchers, 
and policy analysts who are concerned with secondary vocational 
education programming for handicapped students. This report 
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presents a review of the literature and issues related to tne use 
of vocational assessment information in secondary school 
programming for the handicapped student. It also presents results 
of extensive investigation of the use of vocational assessment 
information and adds empirical data to the literature in this 
area. Recommendations conclude this report. 



313. 

McLaughlin, John A.; & Covert, Robert C. (198^). 

Evaluating interagency co 1 labor at ions . Chapel Hill, NC: 
Technical Assistance Development svstem (TADS). 

interagency cooperation / program evaluation 

This monograph discusses the role of evaluation in interagency 
planning in the context of (a) understanding the role and need of 
an interagency collaboration, <b) identifying solutions and plans 
to meet needs, (c) implementing the collaborative process, and 
<d) determining the outcomes of the collaboration. 

Halloran, William; Thomas, M. Angele; Snauwasrt, Dale; & DeStefano, 
L i zanne < 1987) . 

Imminent considerations in transition service delivery. 
I nterchange , 7(3), 1 -5 . 

interagency cooperation / curriculum / special education / 
individualized transition plans / personnel preparation / federal 
legislation 

This article discusses steps that the special education profession 
and affiliated agencies should address to overcome the difficulties 
of providing coordinated adult programming for transition service 
delivery. These steps are grouped into the five areas of 
collaboration, curriculum, training, research and legislation, and 
are discussed in light of improving the transition from school to 
work for hand i capped young adu 1 ts . 



315. 

Burke, Philip J. (1976). 

Personnel preparat ion : Histor ical perspec t i ve . Except iona 1 
Ch 1 loren , ^(3), 1^^»-1^7. 

personnel preparation / special education 
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This paper gives a shDrt history, beginning with events in the 
early 19505, of persornel preparation programs for professionals 
serving the handicapped. 

316. 

Martin, Edwin W. (1976). 

A helping relationship: Federal programs for special children. 
Exceptional Children , ftl<3>» 132-137. 

federal programs / special education 

This paper discusses recent trends in the development of federal 
programs for soecial children. 

317. 

Esposito, Beverly G. ; & Reed » Thomas M., II (1986). 

The effects of contact with handicapped persons on young children's 
attitudes. Excep*- ional Ch i Idren , 53<3), 22^t-229. 

attitudes / contact model 

A survey designed to measure attitudes toward handicapped persons 
was administered to 92 young, nonhand icapped children. Nine of the 
subjects, who had previously reported more favorable attitudes as a 
result of participation in a structured integration program, 
continued to demonstrate these gains two years later. The 
remaining 83 subjects had never participated in a structured 
integration program. Analysis of the responses of the 92 children 
according to type of contact and the time at which contact occurred 
suggested that contact per se, regardless of type or timing, can 
produce more favorable attitudes among young children than absence 
of contact. 



318. 

Szymanski, Edna (i. ; & Danek , Marita M. (1985). 

School-to-work transition for students with disabilities: 
Historical, current, and conceptual issues. Rehab ill tat ion 
Counsel inq Bui let i n, 29 < 2 ) , 81 -89 . 

rehabilitation counse 1 i ng / trans ition / inter agency cooperation / 
model programs 

Trans 1 1 ion from schoo 1 to work for students with disabilities is a 
complex process both for the adolescent and the service delivery 
systems . Rehab ilitation counse ling has been i nvo 1 ved in this 
process since the 19^0s. Numerous changes in legislation, 
regulation, and program initiatives have resulted in a complex, 
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multifaceted service delivery system. Philosophical and 
theoretical approaches to this transition include vocational 
development, psycho 1 o :i ica 1 aspects, and normalization. These 
approaches are incorporated in a conceptual model to aid those who 
are involved in transition planning. Recommendations for the 
profession of rehabilitation counseling are presented. 



319, 

Davis, Sherry E.; Anderson, Constance; Linkowski, Donald C; 
Berger , Karen; Feinstei n. Car 1 F . ( 1985 ) . 

Developmental tasks and transitions of adolescents with chronic 
illnesses and disabilities. Rehabilitation Counseling Bul letin^ 
29(2), 69-80. 

rehabilitation counseling / transition / chronic illness and 
d i sab i 1 i ty 

Adolescents who are chronically ill or disabled present a major 
challenge to health, education, and rehabilitation professionals. 
To help disabled teenagers make the transition from the school to 
work environment, these professionals must understand how chronic 
illnesses and disabilities affect the development and mastery of 
some important psychosocial tasks of adolescence. These 
psychosocial tasks include an adjustment to the physical and 
physiological changes of puberty, establishment of effective 
social and working relationships with the same- and opposite~sex 
peers, the achievement of independence from primary caretakers, 
preparation for vocation, and movement toward a sense of values 
and sense of definable identity. It is recommended that 
rehabilitation counselors use a holistic approach to counsel i ng 
chronically ill and disabled adolescents, with an emphasis on a 
mul t idisc ipl inary approach to help close the gap through which 
these adolescents may easily fall in making the transition from 
schoo 1 to work . 



320* 

Yuker, H. E. (1986). 

The At t i tudes Toward Di sab 1 ed Persons sea 1 e : Suscept i b i 1 i ty to 
faking. Rehabilitation Counseling Bulletin , 29^(3), 200-205. 

attitudes / Attitude Toward Disabled Persons (ATDP) 

A review of the literature dealing with the faking of the Attitude 
Toward Disabled Persons scale (ATDP) indicates that there is some 
evidence that the scale is not fakeable and other evidence that it 
is fakeable. The issue of faking is important if the scale is used 
as a screening device. Because the data indicate that it is 
possible to distort ATDP scores, it is suggested that the ATDP 
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should not be used as a screening device unless it is used iri 
conjunction with other attitude measures. Alternatively) it might 
be used as a measure of a person's knowledge of whr.t constitute 
"positive" attitudes toward disabled persons in our society. 



321. 

Bullia, Michael; & Foss, Gilbert (1983). 

Cooperative wo rk -study programs in vocacional rehab ilitation: 
Results of a national survey. Rehab ilitation Counselling Bulletin i 
26(5) , 3^9-352. 

secondary education / vocational rehabilitation / work-study 
programs 

^ national survey of vocational rehabilitation agencies was 
wonducted to determine the present status of cooperative work 
study programs serving mental retarded secondary students. 
Results document a decrease ^ ch in formal programs and number of 
students served. 



322. 

Matkin, Ralph E.; Hafer, Marilyn; Wright, W. Russell; & Lutzker, 
John R. ( 1983) . 

Pretesting artifacts: A study of attitudes toward r! i sab i I 1 1 1 es . 
Rehabilitation Counseling Bulletin , 26(5) , 3^2-3^8. 

attitudes / Attitude Toward Disabled Persons (ATDP) 

The purpose of this study was to evaluate the impact of two movies 
( A Different Approach and Like Other Peop le ) on Attitudes Toward 
Disabled Persons (ATDP) scores for both pretested and non-^ etested 
students at two times: one immediately after the viewing of the 
f i 1ms and one 6 weeks later. Forty-four students and staff in 
health service professions at a midwestf^rn university volunteered 
for the studv; only 23 participants conpleted both post-tests, A 
mixed model analysis of variance design w'th repeatt^d measures (two 
post- tests ) was app 1 i ed to ATDP scores (dependent var i ab 1 e ) . 
Resu Its revea led a three-way inter action between presence or 
absence of pretest ing, specific film v iewed , and t ime of 
post- test . These resul ts emphasi ze a problem in usinq 
pretest-post- test designs because pretest ing interact d with the 
specific film viewed, producing differential effects on attitudes 
over time. Non-pretested participants who viewed A Different 
Approach revealed rela(:ively positive and stable attitudes toward 
disabl€:.J persons. 
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Hedley, Eugene; Smart, Lana; & Voung, Judy (1982). 

Employment research: Working with business and industry. 
Rehabilitation Counseling Bulletin i 26(2), 101-109. 

business and industry / employer involvement / model programs 

This article describes a research project conducted in corporate 
settings that analyzed corporate contributions to the successful 
hiring and career development of workers with disabilities. 



324. 

NcDonald, nichael; &. Herr, Stanley S. (198^+). 

Which clients *3hould a sheltered worksh^Dp serve*^ Commentary. 
The Hastings Cer ter Report , ljj^(5), 52-5^. 

sheltered workshops / income 

This article presents a case study of a sheltered workshop, Deuce 
Industries, and a discussion of its aims and objectives in two 
controversial areas — client turnover and level of wages paid to 
client-workers. Two invited commentaries by McDonald and Herr 
address these issues. 



325. 

Will, George F. (1986). 

For the handicapped, rights but no welcome. The Hastings Center 
Report , 16(3) , 5-8. 

human services / attitudes / civil rights 

George Will espouses the view that the handicapped deserve more 
than rights — they deserve acceptance that cannot be derived from 
enforceable ciaims on the community. This nation is less in need 
of new rights than it is in need of the quickened capacity for 
social sympathy and benevolence, a capacity that comes from a 
lively sense of common neediness. 



326. 

Fish, Dale E.; &. Smith, S. Mae (1983). 

Disability: A variable in counselor effectiveness and attitudes 
toward disabled persons. Rehabilitation Counseli.g Bulletin , 
27(2)., 120-123. 

rehabilitation counseling / attitudes 
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/ 

/ihis study examined the relationship of the variable of disability 
to counselor effectiveness and attitudes toward persons with 
disabilities. Twenty master's degree students in rehabilitation 
counseling were administered the Carkhuff Communication Index 
(CCI) and the Attitude Toward Disabled Persons (ATDP) scale. 
Results indicated that nondisabled counselor trainees were rated 
significantly higher on the CCI but scored significantly lower on 
the ATDP scale than disabled counse lor tr a i nees . 



337. 

Deshler, Donald C; & Schumaker , Jean B. (1986). 

Learning strategies: An instructional alternative for low 
achieving adolescents. Exceptional Children i 52(6) j 583-590. 

learning disabilities / curriculum / learning strategies 

As mildly handicapped students move from elementary to secondary 
school, they are expected to deal with increased curricular 
demands. The University of Kansas Institute for Research in 
Learning Disabilities has designed and validated a set of task- 
specific learning strategies as an instructional alternative for 
these students. Learning strategies teach students "how to learn'' 
so that they can cope more ef'^ectively with increased curriculum 
expec ta t i ons . 

328. 

McCarthy, Henry (1982). 

Partnership as a metho ' of enhancing attitudes and behaviors toward 
employment of disabled individuals. Rehab i 1 itation Counsel i nq 
Bulletin, 26(2), 119-132. 

interagency cooperation / i^ttituaes / employer involvement 

Challenging the viewpoints that poor placement rates are primarily 
attributable to employer prejudice, this article argues for 
approaching vocational rehabilitation as a cooperative enterprise 
among employers, rehabilitation practitioners, and consumers. 

339. 

Foss, Gilbert; & Bostwick, David (1981). 

Problems of mentally retarded adults; A study of rehabilitation 
service consumers and providers. Rehab i 1 itation Counsel i nq 
Bui let in » 25( 2 ) , 66-73 . 

rehabilitation counseling / attitudes /job satisfaction 
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Results of a study conducted to identif/ major problems of mentally 
retarded adults include the identification and ordering of 18 
problems identified by persons with mental retardation and 20 
identified by rehab ilitation ser v i ce pr ov i der s , The authors 
discuss similarities and differences between the two groups and the 
feasibility and importance of securing input from mentally retarded 
peop le • 



330. 

Crystal, Ralph M, (1981). 

Counselors' perceptions of clients' needs. Rehab i 1 i tat i on 
Counseling Bulletin , 2ft( 3 ) , 212-218, 

rehabilitation counseling / vocational evaluation 

This investigation examined the relationship between rehabilitation 
counselors' perceptions of clients and the services they selected 
for alleviating the perceived problems. Rehabilitation counselors 
responded to a case abstract to determine whether similar services 
were provided when a particular handicapping 'Condition was noted. 
Respondents included master's degree rehabilitation counseling 
students, state agency counselors, and facility counselors. It was 
concluded that several consistent relationships exist between 
perceptions and services. 

331. 

DeStefano, Lizanne (1987). 

The use of standardized assessment in supported work/em ^- ^ oyment . 
Unpubl ished manuscr ipt . Uni versi ty of Illinois, Second y 
Transition Intervention Effectiveness Institute, Champaign. 

vocational evaluation / suppor ted-wor k 

The widespread implementation of supported work/employment programs 
across the country has led to concern in the field about the most 
useful ana appropriate assessment strategy to be used in suppor ted 
wor k /emp 1 oyment set t i ngs Desp i te the uni que population 
characteristics within the supported wor k /emp loyment model, both 
traditional and cont<5mpor ary techn iques contribute valuable 
infornation for decision mak ing , This article presents a number of 
traditional techniques, discusses their strengths and weaknesses 
for use with individuals wich se^•?re i sab i 1 i t les , and offers 
guidelines in the selection and use of standardized tests in 
suppor ted wor k /emp 1 oyment set t i p'gs . 
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332. 

Chadsey-Rusch , Janis; &i Gonzalez, Patricia (1987^, 

Social ecology of the workplace; Employers' perceptions versus 
d ir ec t observat ion . Unpubl ished manuscr ipt. University of 
1 1 1 ino IS f Secondary Trans 1 1 ion Inter vent ion Ef f ec 1 1 veness 
Inst I tut© t Champaign. 

social skills / work environment / employer involvemenx; 

In this 3tudy, the social interactions of nonhand icapped employees 
in =>^ven different competitive employment sites were observed 
directly using narrative recording procedures. The data were 
analyzed to determine if there was a correspondence between 
employers' expectations for social behaviors and those social 
behaviors directly observed. The results are discussed in 
relationship to the curriculum implications they have for 
transitioning youth and adults with handicaps into similar 
emp loyment sett ings . 



333. 

Chadsey-Rusch, Jams; & Rusch, Frank R. (in press). 

The ecology of the workplace. In R. Gaylord-Ross (Ed-), 
Vocational education for persons with special needs . Palo Alto% 
CA: Mayfield Publishing Company. 

work environment / social skills / job retention 

The purpose of this chapter is to discuss several of tne ecological 
dimensions that should be considered to achieve a good match 
between a job and a person with special needs. These dimer^sions 
are discussed in relation to two basic groups of skills that are 
crucial to job acquisition and maintenance: work performance 
skills and social-interpersonal skills (Rusch, 1979). First, a 
rationale is given for why the workplace should be viewed from an 
ecological perspective and how this can enhance the match between 
the worker ana the job. The ecological perspective is defined and 
three dimensions of ecology are described. Second, each ecological 
dimension is discussed with respect to potential assessment factors 
and intervention strategies. 



33^. 

Heal, Laird W.; & Daniels, Belinda S. (1966). 

A cost-effectiveness analysis of residential alternatives for 
selected developmental iy disabled citizens of three northern 
Wisconsin counties. Mental Retardation Systems , 3(2), 35-^9. 

deinstitutionalization / cost-e?f f ec 1 1 veness 
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In light of the shift from institutional to community-based 
residential facilities for the mentally retarded, it is the aim of 
the present article to demonstrate a methodology to assist in the 
empi-xcal evaluation of community residential facilities. Implicit 
in the article is a challenge to investigators to incorporate the 
methodology discussed, to evaluate current service delivery, and to 
provide a substantive rationale for delivery of services. 

335. 

Schilit, Jeffrey; & Caldwell, Mary Lou (1980). 

A word list of essential career /vocat icnal words for mentally 
retarded students . Education and Training of the flentallv 
Retarded , 15(2) , 113-117. 

job placement / vocational training 

The Delphi Technique was used with 100 professionals involved .^.-^h 
or interested in career/vocational education to ascertain the 
primary 100 words with which mentally retarded students should ne 
conversant prior to their formal entry into the world of i^jork. 
The first word list distributed contained 300 words« This list 
was reduced to the third list of 1^8 words from which was 
determined the 100 words considered by these professionals to be 
crucial for the successful transition of mentally retarded 
children from school to work. The 100 words are presented with 
implications for both teacher- tra i ners and teachers of mental y 
retarded individuals. 



33h. 

Bucci, Joseph R.; & Hansen, Cheryl L. (1980). 

A c 1 assroom-based prevocational program for the severe 1 / 
handicapped. Education and Training of the Mental 1 v Rc-tar de ^ < 
i5(^), 279-283. 

pre-vocat ional skills / curriculum 

The Woodhaven Cen^»r classroom prevocational program for its 
severely handicapped population is described. Based on proven 
instructional techniques and a theoretical hierarchy of learning, 
this program offers guidelines for teachino initial skill 
acquisition of vocational tasks and procedures for maintaining 
accep tab 1 e or oduc t i on rates . Four components necessar y for a 
viable prevocational program are ide»ntified, and suggestions for 
classroom organization and program implementation are offered. 
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337. 

Becker, Ralph L.; Widener, Quentin; & Soforenko, A. Z. (1979), 

Career education for trainable mentally retarded youth, Educ at ion 
and Training of the Mental 1_y Retarded , iit<2) , 101 --105. 

vocational training / job placement / job retention 

A mailed survey was used to assess the type of training to ^hich 
TMR youth were assigned and to identify work-related problems of 
job failure and placement. Forty-three TMR personnel from 36 
school districts in 12 states completed a three-part questionnaire 
reporting data for the school period 1977-78. Trainees and 
incumbent workers were predominantly ir.volved in noncompetitive 
subcontract job tasks. A smaller percentage were involved in 
competitive service occupations. Opportunities are expanding to 
include community competitive employment. 



338. 

Marlowe, Mike (1979). 

The games analysis intervention: A procedure to increase the peer 
acceptance and social adjustment of a retarded child. Educat ion 
and Training of the Mentally Retarded , Xft(^), 262-268. 

social skills / leisure skills 

The effectiveness of a therapeutic motor development program in 
increasing the social adjustment and peer acceptance of a 
10-year-ola educable mentally retarded male child was investigated 
using a single subject experimental design. The motor development 
program was based on th« games analysis model. Pretest-post-test 
assessment of the peer status of the child indicated that he had 
made median rank position gains in peer acceptance among his 
classmates. Through experimental analysis of the single case 
subject it was observed that the games analysis training resulted 
in a controlling effect on the subject's social adjustment. The 
results are di scussed with regard to implicationsfor developing 
patternii of play based on individually based activities. 



339. 

Wehman, Paul; Hill, Janet W, ; Si Koehler, Frances (1979). 

Placement of deve 1 opmenta 1 1 y disabled individuals into competitive 
employment: Three case studies. Education and Training of the 
Mental ly Retarded , 1^ ( ^ ) , 269-276 . 

job placement / competitive employment / model programs / Project 
Emp 1 oyab i 1 i ty 
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This project describes Project Emp 1 oyab i 1 i ty , a job training and 
placement program initiated by funds from the Virginia Department 
of Rehabilitative Services and coordinated by Virginia Commonwealth 
University, The service model is discussed and three case studies 
are described which illustrate the job placement process. 



Cook, Iva Dean; & Engleman, Vance (1978). 

Vocational education for the handicapped: Methodology for planning 
and imp lement ing inserv ice . Education and Training of the Mentally 
Retarded , 1_3 ( 3 ) , 29^*-297. 

vocational education / program development / interagency 
cooper at i on 

In thfe summer of 1976, a training iofstitute was held which combined 
local education agency personnel, state department personnel, jind 
university educators in a statewide interagency effort with a major 
goal of implementing vocational education for the handicapped. 
This short article discusses the selection of participants, the 
leadership model that supported the Institute, the mechodoiogy used 
in developing and implementing the Institute, the group process 
used for arriving at workshop objectives, and follow-up activities 
carried out tht> following year. The article concludes with a list 
of successful outcomes. 



3^1 . 

Boyan, Craig < 1978 ) . 

A flexible approach to career development: Balancing vocational 
training and training for independent living. Education and 
Training of the Mentally Retarded , , 209-213. 

vocational training / independent living 

This paper is derived from the author's experience in establishing 
independent life-skills programs for adults in inner-city community 
residential facilities. The author states: (a) The teaching of 
independent living skills to persons with mental retardation is a 
large and complex task, presenting a challenge as great as that 
involved in vocational training; (b) Along with vocational 
training, high priority should be given to training in independent 
living skills in elementary and secondary programs, and in 
post-secondary, community-based "colleges for life skills"; and 
(c) Continuing in these fields may delineate the best and most 
effective methods for a balanced approach to career development. 
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3^2. 

ncCarthy, Walter (1976). 

EKploration of skills associated with successful functioning of 
retarded individuals in a sheltered workshop. Educat ion and 
Training of the nentally Retarded ) 1 1 ( I ) , S3-31 . 

sheltered workshops / vocational tr^^ining / job placement / group 
prof 1 les 

nuch of the research on the emp loyabi 1 i ty of mentally retarded 
individuals has been correlational and predicti ve in nature . These 
and other considerations place severe limitations on the 
gener i zab i 1 i ty of the studies. The author believes an effort 
needs to be made to gain an understanding of what types of 
training are the most helpful in placing workshop clients in a more 
favorable vocational posture in the community. One possible wa/ to 
accomplish this is through the use of g'^oup profiles. Educators 
and vocational personnel are used to analyzing individual test 
profiles) and it is possible that data that otherwise could be 
presented in correlational form may be more meaning'^ul if presented 
m this alternative way. 



3^3. 

Halle, James W. (1987). 

Teaching language in the natural environment: An analysis of 
spontaneity. Jourr>;l of the Association for Persons with Severe 
Handicaps , !£ ( 1 ) , S8-37 . 

spontaneous language / normalization 

A rationale for the importance of analyzing spontaneous 1 anguage 
use by persons with severe disabiliti es i s offered . Definition 
represents the first barrier. A conti nuum of cues that occasion 
language responses is recommended to resolve definitional 
ambiguities. The same continuum can be invoked for training 
purposes. Three recent studies representing state-of-the-art 
procedures for teaching spontaneous language use are reviewed. 
Finally, future directions for conceptualizing, analyzing, and 
teach i ng spontaneous 1 anguage use are d i scussed • 



3^^. 

Condon, nary Ellen; York, Robert; Heal, Laird W.; &« For t schne i der , 
Joan. ( 1986) . 

Acceptance of severely handicapped students by nonhand ic apped 
peers. Journal of the Association for the Severely Handicapped , 
jj_(3), S16-S19. 
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peer involvement / Acceptance Scale 

The Acceptance Scale was administered to 507 nonhand icapped 
students in grades 2 through 6 in two similar public schools in a 
midwestern university cown. One of the schools included five 
classrooms of students with severe mental handicaps. The results 
showed that gxrls were more accepting of handicaps than boys and 
that respondents in the same school as the students with handicaps 
were mere accepting than those in a different school. Older 
respondents were more tolerant of children with disabilities th^n 
younger respondents, especially in the integrated school. However, 
increased acceptance appeared to dissipate when contact between the 
two types of students stopped. 

Tofte-Tipps, Sharry; liendonca, Pamela; and Peach, Richard (1982). 

Training and generalization of social skills: A study with two 
developmental ly handicapped, socially isolated children. 
Behavior Mod ification , 6(1), ^t5-71 . 

social skills / generalization 

Treatment and generalization effects of a social skills training 
package for children were evaluated. Subjects were two children 
referred for outpatient treatment of psychological and 
interpersonal problems. A multiple-baseline across skill 
components revealed substantia! post-training improvement in all 
behaviors targeted. Additionally, treatment effects generalized 
to novel role-play scenes and to unstructured conversations ^ith 
familiar and unfamiliar adults. Training ef fects did not «?Dpear 
to transfer to conversations with unfamiliar children, however. 
Some generalization across target behaviors was also observed. 
This study indicates the usefulness of social skills training wit 
an outpavien^ popu}ation of children and provides new evidence 
concerning the range of setting and individuals to which skill 
improvements may naturally generalize. 

Cuvo, Anthony J.; Veitch, Vicky D.; Trace, Michael W.; Konke, 
Jams L. ( 1978) . 

Teaching change computation to the mentally retarded. Behav ior 
Modif icat lon t 2 ( ^ ) , 531 -5^8 . 

generalization / change computation 

Instructional procedures for teaching change computati skills 
were developed and evaluated on three mentally retarded 
adolescents. A multiple baseline across subjects combined with 
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^he essential features of a multiple baseline across responses was 
employed. Four response classes, each defined by a different 
manner of computing change, were taught. Instructional techniques 
involved: (a) training problems in which the proper responses 
were modeled (b) practice problems in which correct responses 
were reinforced and incorrect responses resulted in corrective 
feedback , and ( c ) rev i ew prob 1 ems in which prev i ousl y tr a i ned 
response c 1 asses were rehearsed prior to instruction on a new 
class. Retraining was provided when subjects' performance fell 
below the designated criterion. Shaping* chaining, and modeling 
were the principal antecedent conditions; information feedback and 
tangible reinforcers were used as consequences. The results 
showed virtually lOOX performance on a post-test and follow-up 
test. Idiosyncratic patterns of general izatior. across response 
classes were noted. 



3^7. 

Matson, Johnny L.; Earnhart, Teresa (1981). 

Programming treatment effects to the natural environment: A 
procedure for training institutionalized retarded adults. 
Behavior Modification , 5(1), 27-37 . 

social skills / behavioral training strategies 

^uur adult females in the moderate-to-severe range of retardation 
were compared on two soc i a 1 - lear n i ng-or iented behavioral training 
packages. Treatment involved sel f -mon i tor i ng , information 
feedback, modeling, role-playing, and social reinforcement 
provided in daily training sessions on the ward or in a therapy 
room, with the degree and time information feedback was given 
varying across treatment co. ditions. An analysis of results 
showed that onward training was necessary for correct performance 
of target behaviors (e.g.* talking too loudly, pestering staff) in 
the natural environment. Once target behaviors had been 
decelerated for several days, gains were found to maintain by 
prompting subjects on the ward, without the necessity of training 
sessions in the ''therapy room." 



3^e. 

Shapiro, Edward S.; L Klein, Roger D. (1980). 

Self -management of classroom behavior with retarded/disturbed 
children. Behavior Modification , ft( 1 ) j 83-97. 

self-control training / special education 

A current trend in classroom behavior analysis is the exploration 
of self-management procedures. Few studies have used mentally 
retarded children. This investigation successfully demonstrates 
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the self -manage<T>ent on-task oehavior of four mentally retarded/ 
emotionally disturbed children. A series of verbal ^nd gestural 
cues were used to teach self --assessment and self-reinforcement. 
The prompts were gradually faded until complete se If -management was 
attained. In addition, the effect upon task performance, accuracy, 
and disruptive behavior was examined when on-task behavior was 
reinforced. Results of the study found performance and accuracy to 
increase for most subjects while disruptive behavior declined. 
Triplications for future research are discussed. 



Bender, Michael (1978). 

Teaching through imitation: Industrial education for the 
moderately and severely retarded. Education and Training of the 
Mental ly Retarded , 13 < 1 ) , 16-21 . 

industrial education / v i sua 1 - i mi t a t i ve instruction 

This study analyzed the changes of behavior of moderately and 
severely mentally retarded children as an effect of using a 
V i sua 1 - 1 mi t at i ve instructional method incorporated to teach 
Industrial Education Psychomotor Tasks. It was hypothesized that 
visual instruction followed by imitation was appropriate for 
teaching psychomotor skills and would evoke posi tive ch^snges of 
behavior in moderately and severely retarded children. Results 
indicated that sever'jfly retarded children can learn psychomotor 
tasks through imitation. Implications for future research are 
d 1 scussed . 



350. 

Flexer, Robert W.; Newbery, James F.; &i Martin, Andrew S. (1979). 

Use of goal setting p»-ocedures in increasing task assembly rate of 
severe ly retarded workers . Education and Training of the Mentally 
Retarded, 3 ) , 177-18^. 

productivity / vocational training / performance goals 

The effects on production rates of three variations of a 
goal-setting procedure were compared. Subjects participating in 
the study were 1^ severely retarded young adults. All of the 
treatment-condition workers w ^re superior to three of the four 
contr o 1 -cond i t ion workers in terms of production change over 
baseline rates. The contingent praise group performed at the 
highest rates. 
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Langone, John; & Westling, David L. <1979). 

General ization of prevocational and vocational skills: Some 
practical tactics. Educational and Training o^ the Menta 1 1 y: 
Retarded , lit ( 3 ) , 216-221. 

pre-vocational skills / gener al ization / vocational training 

The purpose of this article is to present practitioners with 
various generalization tecnniques that were found by the senior 
author to be relatively ef f ec tive in his experienc es with 
moderately and severely retarded students as well as to suggest 
other tactics which may increase the productivity of 
gener alization. 



352. 

Lindsey, Jimmy D.; & Beck, Frances W. ^.979). 

An integrative model for designing instructional programming for 
trainable mentally retarded children. Education and Training of 
the Mentally Retarded , 1A{3) , 211-216. 

curriculum / special education / integrative model 

One of the more difficult tasks facing special educators is 
designing instructional environments to develop TfiR children's 
concept learning. The integrative model presented provic;les a 
theoretical foundation for developing concept learning 
environments for TMR children because it does not rely on one 
theory and it attempts to develop a unique pedagogical model based 
upon sound principles. 



353. 

Sandler, Allen; & Robinson, Rick <1981). 

Public attitudes and community acceptance of mentally retarded 
persons: A rev iew . Education and Training of the Mentally 
Retarded , 16(2), 97-103. 

at t i tudes / communi ty integration 

Strategies to facilitate the development of improved public 
attitudes toward mentally retarded persons appear necassary, as 
increasing numbers of mentally retarded persons leave state 
institutrons and enter residences in the community. Research on 
the effects of contact and information upon attitudes toward this 
gr oup is rev iewed , and implicati ons for efforts to improve public 
a 1 1 1 tude toward commun i ty int eg ration of menta 1 ly retarded people 
are presented. 
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354. 

Bostwick, David H.; & Fos^, Gilbert (1981). 

Obtaining consumer input: Two strategies for identifying and 
ranking the problems of mentally retarded young adults. Educat ion 
and Training of the Mentally Retarded , 1_6 ( 3 ) , 207-212. 

barriers / advocacy / consumer invol^'ement 

The feasibility of using two structured interview techniques to 
obtain inforration from mentally retarded adults was explored. The 
nominal group technique was used to identify major problems ^aced 
by 58 mildly or moderately retarded adults in three domains: 
employment, community living, and social relationships. Problem 
statements generated by nominal group participants were used to 
construct a forced-choice inventory which was then used to secure 
problem priority data from an additional 101 mentally retarded 
adults. Resrlts suggest that both the nominal group technique and 
forced-choice inventory are viable methods for obtaining valid 
input from habilitation service consumers. 



Schleien, Stuart J.; Kiernan, John; & W--hman, Paui (1981). 

Evaluation of an age-appropriate leisure skills program for 
moderately retarded adults. Education and Training of the 
Mentally Retarded , i6( 1 ) i 13-19. 

leisure skills / program development / social skills 

This study describes the development and implementation of a 
leisure skills program for mentally retarded adults in a group home 
setting. Six individuals (three males and three females) 
participated in the program. Phase I of the program consisted of 
an initial baseline. Observations were made to determine the 
extent of the residents' leisure repertoires. Phase II involved a 
weekly leisure counseling session, reinforcement training, as well 
as an introduction to new recreational materials. Phase III 
entailed a return to baseline in which counseling and reinforcement 
tr a 1 n i ng were temp or ar ily disconti nued . Instruction was reinstated 
in Phase IV. The results indicated a significant incrt?ase in high 
quality leisure behavior among the group. home participants when 
counseling, reinforcement, and exposure to new materials wert: 
introduced. A concomitant decrease in inappropriate social 
behavior was noted as well. It was concluded that acquisition of 
age-appropriate leisure skills facilitated a decrease in 
inappropriate social and stereotypic behaviors. 
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Stainbackf William; Stainback, Susan; Raschke, Donna; ^ Andersoni 
Ronald J. ( 1981 ) . 

Three methods for encouraging interactions between severely 
retarded and nonhand icapped students. Education and Training of 
the Mentally Retarded , 16.(3), 188-19S. 

social skills / ma i nstr eam i r.g / peer involvement 

Three methods which classroom teachers could use to gu and 
encourage interactions between severely retarded and nonhand icappsd 
students i n an i ntegr a ted classroom situation are descr i bed : 
(a) the systematic design and arrangement of classroom 
organization* ^trurture, and materials, (b) the implemen tion of 
programs to train severely retarded students in socialization 
skills, and (c) the incorporation -Df instructional programs 
designed to train and motivate nonhand i c apped students to interact 
with severely ret^rd^^^d students. Research relevant to all three 
apiproaches is cited. 



357- 

Snauwaert, Dale T. (1987). 

Transition: An historical consequence of federal special educatio n 
legislation . Unpublished manuscript. University of illinoiSi 
Secondary Transition Intervention Effectiveness Institute, 
Champaign, IL. 

transition / federal legislation / special education 

The overarchi^ig purpose of education as an institution is 
integration, the assimilation of the next generation into the 
mainstream of the society. It is argued in this paper that (a) the 
history of federal special education legislation represents an 
attempt to integrate handicapped childrer^ into normal community 
life by providing access to eiual educational opportunities 
historically denied to them* .b) that recently enacted transi t ion 
policy is a historical outgrowth of the overarching purpose of 
integration, and (c) that by extending itself beyond the purely 
educa t i ona 1 by manda t ing trans ition i nter vent i ons , spec i a 1 
education policy must be sensitive to, and be coordinated with, the 
provisions of other policy units devoted to transition (e.g., 
rehabilitation) . 



356 • 

Katz, Shlomo; Goldberg, Joel; &c Shurka, Esther (1977/. 

The use of operant techniques in teaching severely retarded clients 
work habits. Education and rraininq of the lien t a 1 1 y Re tar ded 5 
12( 1 ) , 1^-20. ^ ^ _ 
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benavxorai training strategies / task analysis / productivity 

Four severely retarded clients who h ^d neve adapted to the work 
requirements of a sheltered workshop underwe. t a special training 
program based on operant conditioning techniques. Because of the 
low intellectual level of the subjects, and the general complexity 
of the work tasks available in the workshop, it was decided to 
first teach them the general principle of a job, using a simpler 
work task. The model taiik was broken down into four stages and 
taught in isolation from the othier clients in the workshop. Each 
stage was taught in gradual steps with concrete reinf orcenents for 
successful responses. Once the model task was mastered, a work 
task from the workrhop was introduced. After the subjects mastered 
this task, they were returned to the workshop where they continued 
to receive reinforcements. Three of the four subjects successfully 
completed the training and are currently achieving an acceptable 
productivity level in the workshop. 



359. 

Day, Robert n.; & Day, H. Michael <1977). 

Leisure skills instruction for the moderately and severely 
retarded: A demonstration program. Education and Training of the 
Mental ly Retarded , lg ( 2 ) , 1 28- 131. 

leisure skills / social skills 

In order to demonstrate that recreational skills can also be 
systematically taught, a two-month summer program was developed 
for 10 severely and moderately retc.rded children and adolescents. 
The primary goal of the program was to p'^ovide the students with, 
independent recreational skills which they could use without 
benefit of adult supervision. In order to accomplish this goal, it 
was determined that the program should employ the same technology 
used in other successful learriing environments for this 
population. This technology included individualized ^ ^r^ sequential 
instruction with measurable outcomes. Further, in or er to 
facilitate generalization, it was decided that the target skills to 
be taught should be similar to activities of nonhand icapped peers. 

360. 

Kohn, Mer y in ( 1977 ) . 

Worker alienation and the men ta 1 ly retard ed. Educat ion and 
Training of the Mentall y Retarded , lg < 2 ) , 1 ^^♦9- 151. 

jOb satisfaction / job matching 

The problem of worker alienation and the problem of the mental ly 
retarded have much in nommon. A partial solution for one may also 
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be a partial solution for the other. The author proposes that 
although it is not a cure-all, hiring ^he mentally retarded is one 
potential remedy to ease the problem of worker alienation. 



361. 

Hamre-Nietupsk i , Susan; &» Williams, Wes (1977), 

Implementation of selected sex education and social skills to 
severely handicapped students. Education and Training of the 
Nentally Retarded , 15 ( ^ ) , 36^-372 . 

social skills / independent living / Wisconsin 

The objective of independent or sem i - i ndependent functioning in ^ 
community setting led the authors to develop a sex education and 
social skills curriculum which integrated instruction on basic 
self-care, language, vocatiopa3> and home-living skills- 
Description of the implementation is provided with ^^nalysis of 
results and directions for future study, 



368. 

Fleres, Carol N, (1975), 

An experiment in the pr e-occupa t i ona 1 education of mentally 
retarded students on the junior high school level. Education and 
Training of the Mentally Retarded , 10 ( 1 ) , 26-29 , 

career guidance / pre-vocat lonal sk i P s 

It h as been common practice for many districts to provide c ar eer 
exploration opportunities for mentally retor'^ed adolescents within 
the school. The purpose of this exploration is to fan i 1 i ar i ze 
youngsters with behavioral expectations of d^.ily emplo '''3nt. 
Although this type of program serves a useful purpose, \t 
nevertheless falls short of providing the r^ecessary .awareness of 
occupational alternatives available to the n»entally handicapped. 
It was, therefore, the belief of the author that simulating 
realistic occupational experiences would perm: t these youngster 3 
to develop skills necessary to make a better match between their 
own capabilities and an occupational choice. 



363. 

Weisenstein, Greg R. (1975), 

Using a pictorial job training manual in an occupational trai.ting 
progra. for high school EMR students. Educational and Training of 
the Mentally Retarded , 10( 1 ) » 30-35. 
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voca\;ional education / barriers / Washington / vocational 
ad justnnent 

The authors have developed an occupational training program 
designed to act as an adjunct to the regular high school 
work-experience program operating in Port Angeles, Washington. 
The purDose of the project was to demonstrate the feasibility and 
effectiveness of short-term community-based training and a locally 
developed pictorial job trailing manual. 



3a^^ 

Brolin, Donn; Durand, Richard; Kromer , Keith; & Muller, Paul 
( 1975) . 

Post-school adjustment of educable retarded students. Educat ion 
and Training of che Mentally Retarded , 1_0( 3 ) , l^^-i^Q. 

ocatioral adjustment / follow-up studies / vocational educaT:ion 

A follow-up study of former educable retarded students revealed 
considerable vocational adjustment problems. One major finding was 
the relatively better adjustment made by those students who had 
received more of a work-study orientation. A recommendation is 
made for implementing career education programs at the secondary 
level . 



365. 

Bellamy, G. Thomas; Peterson, Lesli; Close, Danisl (1975). 

Habilitation cf the severely ^nd profoundly retarded: 
Illustrations of competence. Education and Training of the 
Mentally Retarded * 10(3), 17^-186. 

vocational training / normalization / -immunity integration 

Severely and profoundly retarded adults appear able to benefit from 
significantly mot** vocational opportunities than are t>pically 
provided. Examples of work tasks currently performed by this group 
are presented i n order to emphas ize their voca t i ona 1 ab i 1 i t ies , and 
successful training and ''upervision p>^ocedures are illustrated. 



36^. 

Holvoet, Jennifer F.; Keilitz, Ingo; Tucker, Dennis J. (1975). 

Mand interactions in retarded and nonretarded adolescents: An 
observational study in vocational settings. Educational and 
Tr;: ^ining of the Mentally Retarded , 10 ( ) , . 

OMnd interactions / vocational adjustment 
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A three-unit contingency record of ^a) the types of mands 
presented, (b) the classes of response evoked by those mards? and 
<c) the consequent conditions for those responses, was used in an 
observational study o*^ "mand interactions" between retarded and 
nonretarded employees and supervisors in several settings- Th*? 
results provided evidence that (a) the great majority of mands 
provided in vocational settings in the institution and the 
commun i ty are in an explicit form requiring an obser vab 1 e 
respon«=>e, (b) incorrect responding to mands per se is virtually 
nonex istent in vocational set t i ngs , and ( c ) consequerces pr o v i ded 
for responses to mands are pr f?dom i nant 1 y unobser vab 1 e , i.e-> 
neither positive nor negative- 

367. 

Yagel, Myron n. (1975). 

Measures of self-concept which are predii-tors of job success for 
Appalachian adolescents with school learning problems. Educat ion 
and Training of the Mentally Retarded i 10 < ^ ) , 252-258 . 

jcb placement / self-concept / vocational adjustment 

This study identified measurable dimensions of self-concept which, 
combined with teacher estimates of potential job ability, were 
predictive of job performance for Appalachian adolescents with 
school learning problems who were enrolled in a career education 
program and on part-time jobs <n=31). Of 13 self-concept measures 
and teacher ratings the best four predictors were: (a) complexity- 
corception of self as complex, possibly resulting from experience 
w\ ch a number of different people and situations, (b) friend's 
concept of student as a worker as reported by student, <c) social 
interest-general enjoyment of social interaction, and (d) teacher's 
concept of student's ability as a worker as reported by teacher - 



368. 

Olshansky, Sinon (1976). 

The Green leigh Assoc iates' study of shel tered workshops: A 

response. Rehabilitation Literature , 37(10), 309-310. 

sheltered workshops / rehabilitation counseling 

In this short paper, the aut'^c:'^ d iscusses what he bel leves are the 
strengths and weaknesses of the Greenleigh Associates' sheltered 
workshop study (see Entry No. 161). 
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Chicago City-Wide College 
30 East Lake, Rm 10^5 
Chicago) IL 60601 
(312) 781-9«0 Ext. 2967 

Steve Qscharoff 

Center for Disabled Student 

Services 
Chicago City-Wide College 
30 East Lake 9 R^n 10^5 
Chicago 9 IL 60601 
(312) 7^:1-9^30 Ext. 2967 
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Stephen H. Simon 
Project Director 
Handicapped Student Services 
Wright State University 
133 Student Services Wing 
Dayion> OH ^5^35 
(513) 873-2H1 



108 



Dr. Ninia Smith 

Project Director 

Department of Special Education 

Fort Hays State University 

Hays, KS 67601 

(913) 628-4213 
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Transition Skills Development for Severely 
Handicapped Including Deaf~Bl ind Youth 



Jtrry Keener 

Project Director 

Monroe County School Coop. 

315 North Drive 

Blooffington, IN 7^701 

(812) 339-3^88 

Dr. Judith Cook 
Project Director 
Thresholds 

2700 North Lakeview Avenue 
Chicago » IL 6061^ 
(312) 880-2^71 

Sandra Copman 

Project Director 

Action for Boston Community 

Development, Inc. 
178 Tremont Street, 7th Floor 
Boston, HA 02111 
(617) 357-6000 Ext. 570 

Jamey Sittings 

Project Director 

Department of Special Education 

and Rehabilitation 
College of Education 
University of Arizona 
Tucson, A2 85721 
(602) 621-7823 

Dr. Robert Horner 
Project Director 
University of Oregon 
135 Education Building 
Eugene, OR 97^05 
(503) 686-5311 
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Dan Hulbert 

Project Director 

Whittier Union High School 

District 
Career Assessment- and Placement 

Center 

9^01 South Painter Avenue 
Uhittier, CA 90605 
(213) 698-6121 

Dr. Norman Hursh 
Project Director 
Boston University, 

Sargent College 
Department of Rehabilitation 

Counse; ing 
University Road 
Boston, MA 02215 
(617) 353-2725 

Dr. Richard Rosenberg 
Project Coordinator 
Whittier Union High School 

District 
Career Assessment and Placement 

Center 
9^01 Painter Avenue 
Whittier, CA 90605 
(213) 698-8121 

Robert T. Kennedy 

Project Director 

New Hampshire Department of 

Education 
101 Pleasant Street 
Concord, NH 03?0l 
(603) 271-37<»1 
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Betty Macintosh l^B 
Project Director 
State Office Tower 
Ohio Dept. of Mental Retardation 
& Developmental Disabilities 
30 East Broad St.^ Room 1275K 
Columbus 9 OH ^3215 
(61^) 466-7203 

Gary Parsons 1^4 

Project Director 

Lexington School 

1130 West County Road B 

Roseville, MN 55113 

(612) 487-U45 

Donald E. Tarr UO 

Project Director 

Grossmont Union High School 

District 
Special Education Career Center 
230 Jamacha Road 
El Cajon, CA 92019 
(619) 440-5111 

Stephanie Powers 150 

Project Coordinator 

Office of Training Si Educational 

Innovations 
Suite 512 
One Eagle Square 
Concord, NH 03301 
(603) 224-0068 

Cynthie Johnson 148 

Project Coordinator 

State Office Tower 

Ohio Dept. of Mental Retardation 

& Developmental Disabilities 
30 East Broad St.» Room 1275K 
Columbus, OH 43215 
(614) 466-7203 
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Glen Maxion 140 
Project Coordinator 
Grossmont Union High School 

District 
Special Education Career Center 
230 Jamacha Road 
El Cajon, CA 92019 
(619) 440-5111 
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Rehabilitation Services - Special Project 

OSERS OSERS 
No. File No. 

Sherry A. Cur ley 83 Elmer Guy 83 

Project Director Navajo Vocational Rehabilitation 

Navajo Vocational Rehabilitation Program 

Program P.O. Box U20 

P.O. Box 1h20 Windcw Rock> 86515-1^20 

Window Rock, AZ 86515-1'»20 (602) 871-5076 

<602) 671-5076 

George Drummond 82 

Project Director 

Valley Transitional School 

Project 
Rt. 1 
Box 255 

Fishersville, VA 22939 
(703) 332-7716 

Max ine Ful l€»" 81 
Project Director 
Goodwill Industries of America^ 
Inc- 

9200 » scons in Avenue 
Bethesday (ID 208 U 
(301) 530-6500 

Philip Mertz 79 
Project Director 
Virginia Dept* for the 
Visually Handicapped 
397 Azalea Avenue 
Richmond, VA 23227-3697 
(80^) 26^-3117 

Patricia Patten 80 

Project Director 

San Diego State University 

6310 Alvarado Court 

Sa 1 Diego » CA 92120 

(619) 229-2^62 
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Secondary Education and Transitional Services for 
Handicapped Youth - Service Demonstration Projects 



Dr, James Q. Afflect 
Project Director 
College of Education 
Experimental Education Unit 
Main Stop W3-10 
Seattle, WA 98195 
(206) 5^3-^011 

Charles E. Bradford 
Proj^tfCt Director 
lAM-CARES 

1300 Connecticut Ave.) NW 
Washington y DC 20036 
(202) 857-5173 

Paul Bucci 

Co~Pro ject Director 

Academy for Educational 

Development 
1255 23rd St., N.W., Suite ^00 
Washing ton 9 DC 20037 
(202) 862-1907 

Patricia H. Catapano 

Project Director 

Young Adult Institute and 

Workshop 
^60 West 3^th Street 
New York, NY 10001-2382 
(212) 563-7^7^ 

Dr. Richard Dever 

Project Director 

Center for Innovation in 

Teaching the Handicapped 
2805 East 10th St. 
Suite 150 

Bloomingtcn, IN ^7^05 
(812) 335-0«»23 
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3^ 
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2<i 



Guy Stubblefield 
Angela Traiforos 
Project Coordinators 
lAM-CARES 

1300 Connecticut Ave., NW 
Washington, DC 20036 
(202) 857-5173 



2^ Bert L' Homme 23 
Co-Project Director 
City Lights, Inc. 
7 New York Avenue, NE 
Washington, DC 20002 
(202) 682-08 18 

23 Michael Kramer 30 
Project Coordinator 
Young Adult Institute and 

Workshop 
^60 West 3^th Street 
New York, NY 10001-23382 
(212) 563-7^*7^ 

30 John Emerson 35 
Project Director 
Cari»er Vocational Education 
Wi Ison-Hacif ic Annex, Rm. 303 
1330 North 90th Street 
Seattle, WA 98103 
(206) 281-6796 

26 Dr. Robert Gay lord-Ross 20 
Co-Project Director 
Employment Retention Program 
Richmond Unified School District 
1 108 Bissell Avenue 
Richmond, CA 9^»80^» 
(^♦15) 72^-^657 
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Dr. Doris Helge 33 

Project Director 

Miller Hall 359 

Western Washington University 

Bellingham, WA 98225 

(206) 676-3576 

Roberta Y. Housman 29 

Project Director 

Human Resources Center 

I.U. Millets Road 

Albert son, NY 11507 

(516) 7^7-^5^00 Ext. 1239 

Dan Hulbert 21 
Project Director 

Uhittier Union High School Dist. 
Career Assessment and Placement 
Center 

9^01 South Painter Avenue 
Uhittier, CA 90605 
(213) 698-8121 Ext. 307 

Patricia Juhrs 27 

Executive Director 

Community Services for Autistic 

Adults and Children, Inc. 
15708 Anamosa Drive 
Rock yi He, MD 20855 
(30P 258-2950 

Jim Heliotis 35 

Project Coordinator 

Career Vocational Education 

Wilson-Pacific Annex, Rm. 303 

1330 North 90th Street 

Seattle, UA 98103 

(206) 281-6796 

Devi Jameson 20 

Co-Project Director 

Employment Retention Program 

Richmond Unified School District 

1108 Bissell Avenue 

Richmond, CA 9^80^ 

(^15) 72^-^657 



Jessica Swirsky 
Pro ject Coordinator 
Human Resources Center 
I.U. Millets Road 
Albertson, NY 11507 
(516) 7^»7-5^»00 Ext. 1239 

Dr. Richard Rosenberg 
Project Coordinator 
Whittier Union High School Dist. 
Career Assessment and Placement 
Center 

9^01 South Painter Avenue 
Whittier, CA 90605 
(213) 698-8121 Ext. 307 

Dr. Dennis Hithaug 
Project Director 
University of Colorado 
School of Education 
P 0. Box 7150 

Colorado Springs, CO 80933-7150 
(303) 593-311^ 

Dr. Larry E. Rhodes 
Project Director 
Specialized Training Program 
135 Education 
University of Oregon 
Eugene, OR 97^03 
(503) 686-5311 

Dr. Robert Stodden 
Project Director 
University of Hawaii 
Department of Special Education 
1776 University Avenue 
Honolulu, HI 96B22 
(808) 9^8-7956 

Dr. Patricia Tompk ins-McGi 1 1 

Project Director 

Las Cumbres Learning Services, 

Inc. 
P.O. Box 7^0 
Los Alamos, NM 875^^ 
(505) 672-1791 
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Dr. Paul Uehman 28 
Project Director 
Rehabilitation Research and 

Training Center 
VCU Box «S011 
Richmond, VA 232B*»-0001 
(BO^*) 257-1851 

Wendy Parent 28 
Project Coordinator 
Rehabilitation Research and 

Training Center 
VCU Box »2011 
Richmond, VA 232B*»-0001 
(BC*) 257-1851 
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Secondary Educac ion and Trans i t lo na 1 Services for 
Handicapped Youth: Cooperative Models for Planning and 
Developi ng Transi t iona I Services 
(Expired) 



OSERS 
File No, 

Dr. Mitylene Arnold 7^ 

Project Director 

University Affiliated Program 

University of Georgia 

850 College Station Road 

Athens, 6A 30610 

(^0^) 5^2-1235 

Lorraine Aronson 70 
Deputy Commissioner of Education 

for Program and Support 

Services 
State Department of Education 
P,0, Box 2219 
Hartford, CT 06U5 
(203) 566-8888 

Barbara Bennett 71 
Project Director 

Division of Vocational Education 
3S1 East nth Street 
L-1 Building 
Wilmington, DE 19801 
(302) 571-3916 or 571-2850 

Charles E. Bradford 72 

Project Director 

lAfl-CARES 

1300 Connecticut Avc^nue, NW 
Washington, DC 20036 
(202) 857-5713 

Martha Brookes 71 

Project Coordinator 

Transition Project 

1532 Capitol Train-Medi 1 1 

School 
Newark* DE 19711 
(302) ^5^-2073 
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Dr. James Galloway 73 
Executive Director of National 

Directors 
Association for Special Education 
2021 K North West, Suite 315 
Washington, DC 20006 
(202) 296-1800 

Gary Gronberg 75 
Director of Organization and 

Employment , Apprenticesh ip , 

and Training 
North Dakota Department of Public 

Instruction for Soecial 

Education 
Capitol Bui Idinr 
Bismark, ND 58505 
(701) 22^-2277 

Josephine Guerroro-Mesta 78 
Department of Education 
Lower Basin 

Saipan, Commonwealth of the 

Northern Mariana Islands 96950 
670-9956 

Williiin '5. Kalenius, Jr, 77 
Clover Park School District #^00 
Residential Development and 

Management 
lOOSO Gravelly Lake Drive SW 
Tacoma, UA 98^99 
(206) 756-8536 

Thomas Murphy 69 
Director of Special Education 
Santa Barbara High School 

District 
723 East Cota Street 
Santa Barbara, CA 93103 
(905) 963-^331 
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Gail O'Connor 68 

Project Director 

North Bay Regional Center 

790 Sonoma Avenue 

Santa Rosa* CA 95^0^ 

(707) 528-6161 

William A. Qumones 76 
Dallas Independent School 

District 
3700 Ross Avenue 
Dal las 9 TX 7520^ 
(21^») 826-0250 



Wayn^ Spence 77 
Clover Park School District 
#^00 

Residential Development anc 

Management 
10020 Gravelly Lake Drive SU 
Tacoma, WA 98^99 
(206) 756-8256 

Dr. Ruth Turner 76 
Dallas Independent School 

District 
Administrator of Special 

Education 
12532 Neustra 
Dallas* TX 75230 
(21^) ^90-8701 
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Secondary Educational and Transtional Services for 
Hand i capped Youth s Cooper at i ve node Is for PI anning 
and Develop ing Trans i t ional Services 



Terence U. Adams 
Project Director 
Genesis Learning Center 
Wll McMurray Drive 
Nashville* TN 37211 
(615) 832-^222 

Dr. Paul Bates 

Co-Project Director 

Department of Special Education 

Southern Illinois University 

Carbondale» XL 62901 

(618) ^53-2311 

Susan S. Behle 
Project Director 
Utah Department of Social 
Services 

DSH 

150 W. North Temple, 2nd Floor 
Salt Lake City, UT 8^109 
(801) 533-7U6 

Betsy Bounds 

Project Director 

Tucson Unified School District 

1010 E. 10 Street 

Tucson, A2 85717-0^00 

(602) 882-2^21 

Cynthia G. Brown 
Project Director 
Council of Chief State School 

Officers 
Suite 379 

AOO N. Capitol Street NU 
(202) 393-8159 
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Dr. James Caccamo 
Project Director 
Independence School District 
1^220 E. 35th Street 
Independence 9 MO 6^055 
(816) 833-3^33 %. 833-^^17 

Carl Suter 
Co-Project Director 
Governor's Planning Council 

on Developmental Disabilities 
8^0 South Spring Street 
Springfield, IL 62706 
(217) 782-9696 

Pat Sanchez 

Utah Department of Social 
Services 

DSH 

150 U. North Temple, 2nd Floor 
Salt Lake City, UT 8^109 
(901) 533-71^6 

Jane Kratovil 

Council of Chief State School 

Officers 
Suite 379 

AOO N. Capitol Street NW 
Washington 9 DC 20001 
(202) 393-8159 

Patrick McGinn 
Project Coordinator 
Independence School District 
1A220 East 35th Street 
Independence, MO 6A055 
(816) 833-3A33 & 833-AA17 



OSERS 
File No. 

^2 



137 



36 



52 



^2 



ERLC 



2P8 



229 



OSERS 
File No, 

Dorothy CraNford 51 
P-oject Director 
<eMarch and Development 

Training Institute 
P.O. Box 15112 
Pnoenix, AZ 85060 
(602) 25^-0822 

Lawrence Dennis 132 
Project Director 
Vocational Special Education 
Division of Vocational and 

Career Education 
Ohio Department of Education 
Room 901 » 65 South Front Street 
Columbus* OH 3266-0308 
(61<») <»66-5718 



Susan Gurganus 

Project Coordinator 

Division of Exceptional Children 

North Carolina Department of 

Publ ic Instruction 
Education Building 
Raleigh, NC 27603-1712 
(919) 733-300^ 

Dorsey Hiltenbrand 

Project Director 

Department of Student Services 

and Special Education 
Devonshire Center 
2831 Graham Road 
Falls Church, VA 220^2 
<703) 876-5223 
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Barbara Elliott 
Project Director 
Educational Service Unit #9 
P.O. Box ZOkl 
Hastings, NE 68901 
ikOZ) <»63-5611 



37 Kay Holjes 

Project Director 

Employment Opportunities, Inc. 

<»021 Livingstone Plac :- 

Durham, NC 27707 

(919) 790-0125 



<»7 



Duane Gagnon 138 
Project Director 

Humboldt Unified School District 

Drawer A 

Dewey, A2 86327 

(602) 772-9200 Ext. <»5 

Lawrence Gloeckler ^6 
Assistant Commissioner 
New York State Education 
Department 

Room 1073 EBA 
Albany, NY 1223<» 
(518) <»7^-55<»8 

Lowell Harris ^3 
Project Director 

Division of Exceptional Children 
North Carolina Department of 

Public Instruction 
Education Building 
Raleigh, NC 27603-1712 
(919) 733-300<» 



Mary Kelvin 

Project Director 

Virginia Department for the 

Visually Handicapped 
397 Azalea Avenue 
Richmond, VA 23227 
(30<») 26<»-3157 

Lindy fIcDaniel 

Co-Project Director 

Mississippi State University 

Counselor Education 

P.O. Drawer GE 

Mississippi State, MS 39762 

(601) 325-3<»S6 

Carolyn Meredith -Henderson 
Project Director 
<»83 River Parkway, Suite 2 
Sevierville, TN 37862 
(615) <»53-1671 



<*5 



136 



135 



ERLC 



229 



Z30 



QSERS 
File No, 

Dr. Sue Ann Morrow 39 

Project Director 

Edge» Inc. 

aiO Uest Pierce 

Kirksville, MO 63501 

(616) 665-9^65 

Debbie Nay U7 
Employment Opportunities, Inc. 
^021 Livingstone Place 
Durham, NC 27707 
<919) 790-C .5 

Michael Peterson 136 

Co-Project Director 

Mississippi State University 

Counselor Education 

P.O. Drawer GE 

Mississippi State, MS 39762 

(601) 325-3^26 

Michael Norman i^Q 

Project Director 

Human Development Institute 

Porter Building 

University of Kentucky 

Lexington, KY ^♦0506-0205 

(606) 257-1337 

Dr. Patricia Poplin i31 
Project Director 

Virginia Department of Education 
Division of Special Education 

Programs 
P.O. Box 6Q 

Richmond, VA 23216-2060 
(60^) 225-2860 

Geneva Quarles 

Project Director 
Children's Hospital 
292^ Brook Road 
Richmond, VA 23220 
(80^) 321-7^7^» 



Carol Richardson 
Co-Project Director 
Organizational Architects, Inc. 
100 West First Street 
Aberdeen, WA 98520 
(206) 533-^*387 

Gerry Schwar zentraub 
Project Director 

Stockton Unified School District 
701 N. Madison 
Stockton, CA 95202 
(209) 9^^-^872 

Dr. David Test 

Project Director 

Department of Curriculum and 

Instruction 
University of North Carolina - 

Charlotte 
Charlotte, NC 28223 
(70^) 5^7-^^87 

Ray Graesser 

Project Coordinator 

Virginia Department of Education 

Division of Special Education 

Programs 
P.O. Box 6Q 

Richmond, VA 23216-2060 
(80^) 225-2880 

Kathleen K. May 
Project Coordinator 
Children's Hospital 
292^ Brook Road 
Richmond, VA 23220 
(80^) 321-7^7^ 

Mike Taylor 
Co-Project Director 
Organizational Architects^ Inc. 
100 West First Street 
Aberdeen, WA 98520 
(206) 533-^387 
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Stephen Uhite 130 

Project Director 

Great Fall* VOTEC Center 

a 100 - 16th Avenue South 

Great Falls, flT 59^05 

<^06) 791-3281 

Richard F. Zachmeyer 139 

Project Director 

Kentucky Coalition for Career 

and Leisure Development 
366 Waller Ave.y Suite 119 
Lexington, KY ^050^ 
(606) 278-^7 IE 



Research Faculty at the University of IINnois 



Janis Chadsay-Rusch 

Assistant Professor of 
Special Education 

Uzanne DeStsfano 

Assistant Professor of 
Educational Psychology 

Assistant Professor of 
Special Education 

James W. riaHe 

Associate Professor of 
Special Education 

Delwyn L Hamitcli 

Assistant Professor of 
Educational Psychology 

Laird W. Heal 

Professor of Special 
Education 



Robert L Linn 

Professor of Educational 
Psychology 

L. ANen Phelps 

Professor of Vocational 
Education 

AdelM tMm RenzagNa 

Associate Professor of 
Special Education 

Frank R. Ruech 

Professor of Special 
Education 

Richard P. Schutz 

Assistant Professor of 
Special Education 

Robert E. Stalce 

Professor of Educational 
Psychology 
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Institute Advisory Committee 

Secondary "^•"^nsition Intervention Effectiveness Institute 
University c iHinois ^ 



DoffHi Brolin, Ph.D. 

Department of Educational and 

Ck)unseling Psychology 
Unive^ of Missouri-Columbia 

R. Brian Cobb, Ph.D. 

Departnf)ent of Special Education 
University 0/ Vermont 

Marge Goldberg, Co-Director 
Pacer Center 
Minneapolis, Minnesota 

Sally S. H6en; President 
National Parent Chain 
Peoria, Illinois 

Dean Inman, Ph.D. 

Director of NERC 

Center on Human Development 

University 0* Oregon 

Luanna Meyer, Ph.D. 

Division of Special Education 

and Rehabilitation 
Syracuse University 



William Schill, Ph.D. 

College of Education 
University of Washington 

Susan S. Sutar, Director 
Illinois Department of 
Rehabilitation Services 

Edna Szymanski 

American Rehabilitation Counseling 

Association 
Senior Vocational Rehabilitation 

Counselor 
New York State Office of 

Vocational Rehabilitation 

Craig Thornton, Ph.D. 

Mathematica Policy Research 
Princeton, New Jersey 

Paul Wehman, Ph.D. 

Director 

Rehabilitation, Research and 

Training Center 
Virginia Commonwealth University 
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